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ABSTRACT

This dissertation examines the impact of Skyhawks Sports Academy camps on youth
participants' social-emotional learning (SEL) competencies using an intrinsic case study
approach. The study utilizes both quantitative and qualitative methods. Quantitative data were
gathered through SEL competency surveys administered on the first and fifth days of the
camp. Qualitative data were collected via observations of coaches and semi-structured
interviews with past and current Skyhawks coaches. A paired samples t-test analysis of the
quantitative data revealed statistically significant changes in three SEL competencies: social
awareness and self-management showed positive growth, while relationship skills declined.
Observational data, scored using an observation instrument aligned with SEL competencies,
were analyzed and themes were derived from semi-structured interviews to provide a deeper
understanding of the quantitative results. The combination of qualitative and quantitative data
highlighted the nuanced impact of the camp environment on SEL development. Observations
and interview themes supported the survey findings, illustrating how interactions with peers
and coaches influence SEL competencies. This study underscores the importance of SEL
competencies for academic success and mental health, indicating that participation in
Skyhawks Sports Academy camps can enhance these skills. Guided by Bronfenbrenner’s
Ecological Development Theory, which emphasizes the proximal processes of youth
interactions within their environment, this research offers valuable insights into SEL
development in Positive Youth Development programs like the Skyhawks. The findings
advocate for incorporating SEL-focused activities in extracurricular programs to promote

holistic development in youth.
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Chapter I: Introduction

A focus on social-emotional learning (SEL) is just starting to change the landscape of
educational systems in today’s schools and youth programs (Allbright et al., 2019; Darling-
Hammond et al., 2020; Jackson, 2018; Kraft, 2019; West et al., 2016). SEL is a high priority as
the United States has seen a deterioration in the mental health of youth as they suffer from
hopelessness, depression, anxiety, and behavioral challenges, which have contributed to a severe
increase in suicide rates (Perou et al., 2013; Whitney & Peterson, 2019; Centers for Disease
Control and Prevention, 2020; Kalb et al., 2019; Curtin, 2020). Some causes for this
deterioration in mental health are linked to increased digital and social media use, academic
pressure from families, economic downturn within the household, and the global threat of
climate change (Doepke & Zilibotti, 2019; Eckersley & Dear, 2002; Golberstein et al., 2019;
Hayes & Poland, 2018; Kasser & Ryan, 1996; Marks et al., 2021; Riehm et al., 2019; Rodway et
al., 2016; Twenge et al., 2010). The mental health crisis of youth only worsened due to the
COVID-19 pandemic as they experienced even greater economic downturns within their
families, the joblessness of one or more parents, and the death of loved ones, and spent large
quantities of time in isolation (Hillis et al., 2021; Racine et al., 2021; Sharma et al., 2021; Yard et
al., 2021). As schools reopened in the 2021-2022 school year, educators still saw an increase in
isolation as many students stayed in online/remote schooling. Of the students who attended in-
person classes, educators saw a decrease in students’ abilities to connect and build relationships
with peers and adults (McGraw Hill, 2021).

As schools and districts begin to bring SEL-based practices to the forefront, these

initiatives may help schools and districts focus on the mental health needs of students, teach



students how to recognize and manage challenging emotions, and discover ways to access
affordable mental health care (Office of the Surgeon General, 2021). An increase in SEL skills,
or competencies, such as self-awareness, self-management, responsible decision-making, and
relationship skills, and social awareness, will ultimately usher an emergence from the current
crisis of deteriorating mental health in the nation’s youth (Collaborative for Academic, Social,
and Emotional Learning, n.d.; Darling-Hammond et al., 2020; McGraw Hill, 2021; Sande et al.,
2019; Wallender et al., 2020; West et al., 2016). SEL competencies, when developed and
nourished, can provide youth the ability to comprehend and manage emotions, develop and
accomplish goals, convey empathy for others, maintain healthy relationships, and make positive
life choices (Collaborative for Academic, Social, and Emotional Learning, n.d.; Darling-
Hammond et al., 2020; West et al., 2016). SEL competencies are also strong predictors of
adolescents’ academic, economic, and physical development (Blackwell et al., 2007; Durlak et
al., 2011; Mofftitt et al., 2011; Sklad et al., 2012; West et al., 2016).

One avenue for students to obtain SEL skills within school settings is through
extracurricular activities (Almlund et al., 2011; Cheng & Hitt, 2018; Darling et al., 2005;
Duckworth & Yeager, 2015; Kitchens & Gormley, 2018; Tyton Partners, 2021). Extracurricular
activities are after-school sports or clubs in which students can participate in addition to the
curricular offerings within a school. According to the 2021 U.S. Census Bureau, 44% of males
and 34.6% of females ages 6 to 17 participated in sports and 37.3% of males and 27.3% of
females participated in clubs. This data shows that many of the nation’s youth are already
participating in extracurricular activities, where they learn how to practice empathy, fairness,
kindness, and social responsibility, and to demonstrate their strengths; all are key components of

SEL competencies (Barcza-Renner et al., 2022; Henert et al., 2021; National Center for Chronic



Disease Prevention and Health Promotion, 2009).
Statement of the Problem

The U.S. is experiencing the lowest workforce participation since 2001, when
participation was at 67%. In August 2023, workforce participation stood at 62.8%, which is close
to the pre-COVID-19 participation of 63.4% (Ferguson, 2023). In addition, there are 6.3 million
unemployed workers in the U.S. but 8.8 million job openings (Ferguson, 2023). Workers are not
returning to work for several reasons including concern over health and providing caretaking for
others (Ayala & Lucy, 2022). As the K-12, college, and university education systems look to
develop 21st-century skills, or soft skills, beyond academics to support the need for workforce
development, the need for soft skills to prepare students for adult life and the workforce are at
the forefront (Cheng & Hitt, 2018; LinkedIn, 2019; Finley, 2023; P21, n.d.). Employers are
seeking employees equipped with skills such as creativity, persuasion, collaboration,
adaptability, and time management to address issues or problems that arise that are not directly
related to job duty requirements (Finley, 2023; LinkedIn, 2019). Ninety-two percent of experts
found that soft skills are equal to or greater than hard skills for current and future employees, and
89% found that if a new hire loses employment it is due to a lack of soft skills (LinkedIn, 2019).
As a result, to best prepare students to succeed in the workforce, education systems across the
country are focusing on developing skills in critical thinking, communication, creativity, problem
solving, perseverance, collaboration, information literacy, technology and digital literacy, media
literacy, global awareness, self-direction, social competence, reading literacy, civic literacy,
social responsibility, and innovation (Buckle, 2023; P21, n.d.).

In addition to extracurricular sports and club opportunities through schools, youth can

participate in outside organizations that offer positive youth development (PYD) programs. PYD



programs such as 4-H, Boys & Girls Clubs of America, Boy Scouts, Girl Scouts, Big Brothers
Big Sisters, and the YMCA provide youth opportunities to develop resilience, social skills with
adults and peers, a stronger sense of self, and interest and involvement in school and community
(Moore et al., 2021; Riciputi et al., 2020; Truskauskaité-Kunevicien¢ et al., 2020; Youth.gov,
n.d.; Yu & Deutsch, 2021). Moreover, athletic PYD programs are effective avenues in the
development of SEL competencies that apply to school, home, and the community (Bean et al.,
2018; Moore et al., 2021; Yu & Deutsch, 2021).

Participants in PYD programs learn SEL competence intentionally or unintentionally.
One athletic PYD program that intentionally teaches SEL competencies—and the focus of this
study—is Skyhawks Sports Academy. In 2022, Skyhawks Sports Academy worked with 10,672
youth ages 4 to 14 in Central and Eastern Washington, Northern Idaho, and Western Montana.
Skyhawks Sports Academy works with students to develop skills for specific sports through
drills and coaching. The high number of youth participating in Skyhawks Sports Academy offers
a potential avenue to understand how youth develop SEL competencies within a PYD. This
intrinsic case study will examine the SEL competency development and growth of youth through
coaching practices during a Skyhawks Sports camp (Yin, 2009). This study will aim to solve two
problems. The first problem is addressing how participation in a Skyhawks Sports Academy
camp may help improve the mental health of youth in the U.S. The second problem is how
Skyhawks Sports Academy can improve the development of SEL competencies through
coaching practices. The Skyhawks organization may use this study to evaluate coaches’ training

and program curricula to address each of the five SEL competencies.



Purpose of the Study

Developing SEL skills is essential to decreasing the high rates of depression and suicide
among youth and improving the overall mental health of youth. However, a challenge for
extracurricular and PYD programs working with youth is that these programs allow only a
fraction of the time needed to fully implement their curriculum or structure (Darling-Hammond
et al., 2020; Ross & Tolan, 2018; Shriver & Weissberg, 2020; Turan, 2021). The purpose of this
intrinsic case study is to understand what social and emotional skills are developed as a result of
extracurricular participation in a PYD program. With the amount of youth participating in
extracurricular activities, a clear course of action for schools and districts to address the mental
health crisis is to emphasize SEL competencies through extracurricular activities (Almlund et al.,
2011; Cheng & Hitt, 2018; Duckworth & Yeager, 2015; Kitchens & Gormley, 2018; Tyton
Partners, 2021).

More specifically, this intrinsic case study will aim to understand what social and
emotional skills are developed as a result of participation in Skyhawks Sports Academy camp.
Athletic camps provide avenues for students to develop the necessary social and emotional skills
required to achieve success in school and beyond (Durlak et al., 2011; Hahn et al., 2007;
Mahoney et al., 2021). Currently, there are no studies centered on Skyhawks Sports Academy
and its connection to SEL competency development. The data collected in this study will
contribute to both the Skyhawks organization and to the overall field of PYD athletic programs
and their impact on SEL competencies.

This intrinsic case study will address how SEL competencies are taught by Skyhawks
coaches and if youth participants demonstrate growth in SEL competencies in a weeklong

Skyhawks Sports Academy camp. A case study design will be used to collect both qualitative



and quantitative data to capture the phenomena of a specific PYD program: Skyhawks Sports

Academy (Yin, 2009).
Background

History of SEL Education Initiatives

According to the U.S. Department of Education (2001), the increased accountability
within No Child Left Behind (NCLB) required states and districts to create annual high-stakes
testing in grades 3-8 and students to meet proficiency of standards within 12 years, specifically
in the standards of reading and mathematics. The focus of NCLB did not consider income status,
race, ethnicity, disability, or English language proficiency of the students, who were to meet
proficiency standards by their 12th year in public education (U.S. Department of Education,
2001). If schools did not meet the accountability benchmarks and make adequate yearly progress
(AYP), they were subject to corrective action, including a restructuring of school leadership,
initiatives, and programs to establish a pattern of students meeting state standards (U.S.
Department of Education, 2001). High-stakes testing was a focal point for NCLB, with emphasis
on students meeting the state standards and evidence produced in the form of a proficiency score
on the state assessment (U.S. Department of Education, 2001). The other aspects of NCLB,
choice, federal spending, and reading, directly correlate to the emphasis of high-stakes testing
(U.S. Department of Education, 2001).

Unfortunately for NCLB, in 2010 one-third of the nation’s schools did not meet AYP and
were deemed “failing” by the federal government according to the requirements (Center on
Education Policy, 2010). One result of this focus on state and national testing standards was that
underrepresented students struggled to demonstrate proficiency on the assessments, which were

developed for higher-achieving students (Furuta et al., 2021; McNeil et al., 2008; Zhang &



Center on Education Policy, 2009).

Upon NCLB’s expiration in 2007, districts had to apply for waivers for their failing
schools until 2015, when senators Lamar Alexander and Patty Murray created a bipartisan
agreement, the Every Child Achieves Act of 2015, to improve NCLB; the act was later named
the Every Student Succeeds Act (ESSA) (U.S. Senate Committee on Health, Education, Labor,
and Pensions, 2015). This bill officially ended federal test-based accountability and gave states
the authority to create their own assessments for accountability (U.S. Senate Committee on
Health, Education, Labor, and Pensions, 2015). High-stakes testing did not end, but this bill did
include some key requirements and permissions leading to a more balanced education system
including academic achievement and social-emotional learning (U.S. Senate Committee on
Health, Education, Labor, and Pensions, 2015). A key addition of this bill, not present in NCLB,
was in the area of Title IV funding, specifically looking at the particular needs within a school
community, and the implementation of high-quality programs and initiatives (U.S. Senate
Committee on Health, Education, Labor, and Pensions, 2015). These two additions allowed
districts to perform a needs assessment, including indicators of school climate and culture, of all
stakeholders within a specific district or school, to gather information to inform district and
school leaders on what programs would improve student safety, well-being, and academic
achievement (U.S. Senate Committee on Health, Education, Labor, and Pensions, 2015). This
addition also allowed districts and schools the ability to use stakeholder data to implement
programs and initiatives fostering a positive school climate (U.S. Senate Committee on Health,
Education, Labor, and Pensions, 2015). Furthermore, this new law allowed districts to shift from
initiatives primarily focused on testing to non-tangible skills to meet personal and academic

success (Galla et al., 2019).



The U.S. government also began a process of establishing SEL within public education.
In 2015, federal legislation gave states financial control through the Every Student Succeeds Act
to influence programs in support of social-emotional learning (Collaborative for Academic,
Social, and Emotional Learning, n.d.; U.S. Senate Committee on Health, Education, Labor, and
Pensions, 2015). States were required to measure elements of student and educator commitment,
students’ ability to access and complete advanced courses, post-secondary preparedness, safety,
and school climate (Allbright et al., 2019).

In 2018, the House of Representatives put forth two bills specifically addressing SEL.
H.R. 6120-SELF Act, directed the Department of Education to award grants to state or local
educational agencies to mature, implement, and assess parent programs established to educate
parents on social-emotional skills, and strategies to teach and reinforce these skills in their
children (Strengthening and Enhancing Low-income and Poverty-stricken Families (SELF) Act
of 2018, H.R. 6120, 115th Cong. (2018). The second bill in support of SEL is H.R. 6543. This
bill included grants focused on SEL training in higher education teacher preparation programs
(Aim Higher Act, 2018). In addition to these two bills, the House Appropriations Committee
voted to support a $260 million budget for SEL as part of the 2020 education funding bill (Aim
Higher Act, 2018).

A key reason for the shift to SEL is the increase the U.S. has seen in deteriorating mental
health in youth, with one in five children ages 3 tol7 reporting mental, emotional, behavioral, or
developmental disorders, with only about half of the 7.7 million children with a treatable
disorder receiving care (Perou et al., 2013; Whitney & Peterson, 2019). Those issues have only
worsened in recent years, with a 40% increase from 2009 to 2019 of high school students

reporting feelings of sadness or hopelessness (Centers for Disease Control and Prevention,



2020). Youth psychiatric visits to emergency rooms for depression, anxiety, or behavioral
challenges increased by 28% from 2011 to 2015 (Kalb et al., 2019), and suicide rates among
youth and young adults ages 10 to 24 increased by 57% from 2007 to 2018 (Curtin, 2020). As a
result, public school policy and initiatives shifted from focusing primarily on academic
achievement to SEL (Aim Higher Act, 2018; Galla et al., 2019; SELF Act, 2018). An emphasis
on SEL will help schools and districts better support the mental health needs of students, teach
students and families how to recognize and manage challenging emotions, identify ways for
families to access affordable mental health care, address systemic issues of inequity contributing
to depreciating mental health, and collect relevant data to identify the mental health needs of
students (Department of Health and Human Services, Office of Disease Prevention and Health
Promotion, n.d.; National Conference of State Legislatures, 2021; Office of the Surgeon General,
2021).

Furthermore, with the passage of new legislation such as ESSA, schools have shifted to
an intentional focus on what has been traditionally referred to as soft or non-cognitive skills;
research shows that strong non-cognitive skills are imperative to not only success in academics
but ultimately success in life (Duckworth & Gross, 2014; Dweck, 2017). Public schools are
moving from teaching to the test first to initiatives focused on developing non-cognitive skills,
which then have a positive ripple effect on academic achievement (West et al., 2016).

In recent years, the federal government has begun to stress the implementation of SEL-
based programs and curricula in schools to equally balance the education of students in
academics and in SEL competencies, focusing on teacher effect on non-cognitive skill
development as well as on academic skill development (Jackson, 2018; Kraft, 2019).

CASEL
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In the mid-1990s, schools were providing drug prevention, anti-violence, sex education,
and ethical and civic education to address the non-academic needs of students (Collaborative for
Academic, Social, and Emotional Learning, n.d.). In 1995, SEL was introduced as a framework
to assist with the alignment and synchronization of school programs and curricula in support of
SEL competencies in adolescents (Allbright et al., 2019; Collaborative for Academic, Social, and
Emotional Learning, n.d.). This framework would help educators implement SEL competencies
to support healthy social, academic, economic, and physical status in youth (Allbright et al.,
2019).

A prominent resource in the SEL movement is the Collaborative for Academic, Social,
and Emotional Learning (CASEL), founded in 1994. According to CASEL, SEL is the means
that allows individuals the ability to acquire and develop a healthy identity, manage emotions, set
and achieve goals, show empathy, establish and maintain healthy relationships, and make
appropriate decisions (Collaborative for Academic, Social, and Emotional Learning, n.d.). The
timeline in the Our History section on the CASEL website (n.d.) indicates that in the first 15
years of CASEL there were several key moments in establishing SEL within the education
system:

e A council was formed to create and submit legislation in support of SEL.

e School-based SEL programs and curriculums were reviewed and published along with
research on SEL’s connection to achievement; implementation guides for SEL
curriculum and programs were developed.

e Research was done linking academic success to a focus on SEL.

e CASEL published a guide for educators to better implement SEL strategies

(Collaborative for Academic, Social, and Emotional Learning, n.d.).
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CASEL chose to focus on five specific SEL competencies: the CASEL 5; these are self-
management, self-awareness, social awareness, responsible decision-making, and relationship

skills (Collaborative for Academic, Social, and Emotional Learning, n.d.).

SEL Skepticism and Criticism

Skepticism and criticism of the implementation of SEL curriculum and programs exist.
One criticism states that SEL has been overemphasized and treated as a cure-all to remedy
educational issues such as the achievement gap, the opportunity gap, low test scores, racism, and
discipline practices, as well as behavior issues, depression, and anxiety in students (Shriver &
Weissberg, 2020). A second criticism contends there is limited agreement on how to measure the
impact and effectiveness of SEL programs and curricula (Hamilton & Schwartz, 2019; Shriver &
Weissberg, 2020). A third key criticism of SEL is around equity. SEL advocates state that by
implementing SEL programs and curriculum, all students, including underrepresented
populations, will be positively impacted through SEL competencies (Atwell & Bridgeland,
2019). However, the majority of the research on SEL outcomes has been done by white
researchers and directed at students of color, and thus does not represent equitable research
(Starr, 2019).

Despite the criticism against SEL practices, as of 2022, 44 state governments have
provided public school districts with specific guidance supporting SEL implementation and
evidence-based SEL tools and programs, a 70% increase from 2020 (Yoder et al., 2020). In
addition, 18 states explicitly reference social-emotional learning in their educational strategic

plan (Dermody et al., 2018).

Theoretical Framework
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The purpose of a theoretical framework is to guide research from the development of
research questions to the methods and analysis (Aubrey & Riley, 2019). To guide this study, the
researcher used Urie Bronfenbrenner’s (1979) ecology of human development as a theoretical
framework. Bronfenbrenner’s ecological systems theory asserts that a child’s development is
shaped by multiple environmental systems (Bronfenbrenner, 1979). In this intrinsic case study,
the researcher used Bronfenbrenner’s theory to examine how the environments of a Skyhawks
Sports Academy camp and coach interaction affected a stage of a youth participant’s
development. The key systems in this study—the microsystem and mesosystem—examine how a
coach’s influence and interaction impacted a youth participant’s SEL competencies.

According to Bronfenbrenner (2004), two propositions occur during development in
which these systems influence the development of the individual. Proposition one is the
development of the individual through interactions with people, objects, and symbols within the
individual’s immediate environment (Bronfenbrenner, 2004). The result of these interactions is
called a proximal process (Bronfenbrenner & Morris, 1998; Bronfenbrenner, 2004). Proximal
processes are activities under the tutelage of a person or persons with more knowledge of the
activity than the developing individual (Bronfenbrenner, 1979; Bronfenbrenner, 2004). In
proposition two, the individual engages in opportunities or activities in which they have
previously learned in proposition one without direct involvement from an individual with more
knowledge of the activity (Bronfenbrenner, 1979).

Within both propositions, five systems are supporting the proximal process:
microsystems, mesosystems, exosystems, macrosystems, and chronosystems (Bronfenbrenner,
2004). These systems interconnect with each other and surround and guide the individual

through interactions with peers, family members, and situations in their immediate environment



13

(Bronfenbrenner, 2004).

Although all five layers are considered part of the proximal process and work together
simultaneously, the mesosystem holds the key elements of the proximal process
(Bronfenbrenner, 2004; Bronfenbrenner & Morris, 1998; Mercon et al., 2020). The mesosystem
considers two or more environments that an individual interacts with frequently Bronfenbrenner
& Morris, 1998). Proximal processes within the mesosystem of a youth are enduring patterns
within the immediate environment (Bronfenbrenner & Morris, 1998). Development in its early
stages and throughout life, happens through increasingly complex interactions between an
individual and the people, objects, and symbols around them. For these interactions to be
effective, they need to happen regularly over long periods. These ongoing interactions are called
proximal processes. Examples of proximal processes include playing with a young child,
activities between children, learning new skills, sports, solving problems, caring for others in
distress, doing complex tasks, and gaining new knowledge and skills. (Bronfenbrenner & Morris,
1998). This study uses Bronfenbrenner's framework and the concept of proximal processes to
examine how young participants interact with their coaches during a sports camp. The focus is
on how these interactions help the youth learn not only athletic skills but also social and
emotional skills. These skills fall under the definition of proximal processes, as they are new
skills developed through environmental interactions. The study explores how these interactions
contribute to the development of social and emotional learning (SEL) competencies in the youth.

(Bronfenbrenner & Morris, 1998; Mercon et al., 2020).
Research Questions and Hypotheses

Through the lens of Bronfenbrenner’s proximal process of the ecological systems theory,

research questions were created to both qualitatively and quantitatively identify the proximal
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process between youth athletes and Skyhawks coaches. Research questions also aimed to
identify the elements of a coach’s training and knowledge of implementing SEL competencies
within their coaching practices and the impact on youth participants (Creswell & Poth, 2018;
Yin, 2009). Accordingly, the following research questions shaped this study:

1. What SEL competencies are impacted in participants by day five of a Skyhawks camp?

2. How does the Skyhawks’ program integrate SEL competencies into its coaching

practices?
3. How does the Skyhawks coaches’ training prepare coaches to teach SEL competencies to

adolescents?
Description of Terms

Understanding the connection between Bronfenbrenner’s theoretical framework and the
key elements of SEL and how they interact with each other, as well as knowledge of key
research terms used within this study provide essential background information (Creswell &
Guetterman, 2019). The following terms will guide the reader on the connection of development
with the theoretical framework and provide clarity on the elements within the study.

Chronosystem. Layer five of development; looks at change over time within the
individual and the individual’s environment (Bronfenbrenner, 2004).

Ecological. The study of the growth of an active, living individual and their interactions
with their direct and indirect environments (Bronfenbrenner, 1979).

Exosystem. Layer three of development; contains one or more environments excluding
developing individuals. However, environments within this layer do impact the individual

(Bronfenbrenner, 1979).
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Macrosystem. Layer four of development; is the cultural or subcultural content and
consistencies existing within the first three layers of Bronfenbrenner’s theoretical framework.

Mesosystem. Layer two of development; is the interrelation of two or more settings in
which the developing individual dwells and participates (Bronfenbrenner, 1979).

Microsystem. Layer one of development; is the physically present relationships and
activities the developing individual experiences (Bronfenbrenner, 1979).

Positive youth development (PYD). PYD programs are club or athletic programs that
seek to engage youth with school, community, peers, and family to reach a positive outcome for
the youth (Moore et al., 2021; Riciputi et al., 2020; Yu & Deutsch, 2021). PYD programs
provide individuals with opportunities to demonstrate and refine strengths, interact with peers,
and grow leadership skills (Riciputi et al., 2020; Youth.gov, n.d.).

Proximal process. The core of the individual’s development process as they interact bi-
directionally with other individuals (Bronfenbrenner & Evans, 2000).

Relationship skills. Relationship skills encompass the aptitude to cultivate and sustain
healthy, supportive connections while adeptly maneuvering through diverse social environments
and groups (Collaborative for Academic, Social, and Emotional Learning, n.d.). This involves
clear communication, active listening, cooperation, collaborative problem-solving, and
constructive conflict resolution (Collaborative for Academic, Social, and Emotional Learning,
n.d.). Additionally, it includes navigating settings with varying social and cultural dynamics,
demonstrating cultural competence, and providing leadership within groups (Collaborative for
Academic, Social, and Emotional Learning, n.d.). Relationship skills also entail resisting
negative social influences, advocating for the rights of others, and seeking or offering support as

required (Collaborative for Academic, Social, and Emotional Learning, n.d.). Moreover, they
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involve fostering positive relationships, practicing teamwork, and recognizing the importance of
seeking help when needed (Sprenger, 2020).

Responsible decision-making. Responsible decision-making involves making thoughtful
and compassionate choices regarding personal conduct and social interactions across diverse
settings (Collaborative for Academic, Social, and Emotional Learning, n.d.). This entails
considering ethical standards, safety concerns, and the potential impacts of actions on personal,
social, and collective welfare (Collaborative for Academic, Social, and Emotional Learning,
n.d.). It includes fostering curiosity and open-mindedness, analyzing information to make
reasoned judgments, and identifying solutions to personal and social challenges (Sprenger,
2020). Additionally, responsible decision-making requires anticipating and evaluating the
consequences of one's actions, recognizing the applicability of critical thinking skills beyond
academic contexts, and reflecting on one's role in promoting well-being within personal, familial,
and community spheres (Collaborative for Academic, Social, and Emotional Learning, n.d.).
Moreover, it involves assessing the personal, interpersonal, community, and institutional
ramifications of decisions (Collaborative for Academic, Social, and Emotional Learning, n.d.).

Self-awareness. An individual's self-awareness involves recognizing emotions and
beliefs across different situations and understanding how they influence behavior (Collaborative
for Academic, Social, and Emotional Learning, n.d.). This includes acknowledging strengths and
limitations while maintaining confidence and direction. Self-awareness is demonstrated by
pausing to reflect on one's emotions, whether positive or negative (Elias et al., 1997). Examples
of self-awareness include integrating personal and social identities, identifying personal, cultural,
and linguistic assets, and recognizing a full range of emotions (Collaborative for Academic,

Social, and Emotional Learning, n.d.). It also involves actions such as demonstrating honesty and
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integrity, linking feelings with values and thoughts, and examining prejudices and biases
(Collaborative for Academic, Social, and Emotional Learning, n.d.). Additionally, self-awareness
encompasses experiencing self-efficacy, embracing a growth mindset, and developing interests
and a sense of purpose in life (Collaborative for Academic, Social, and Emotional Learning,
n.d.).

Self-management. Self-management encompasses the skill set required to effectively
regulate one's emotions, thoughts, and behaviors across various contexts while striving to attain
both personal and collective objectives (Collaborative for Academic, Social, and Emotional
Learning, n.d.; (Elias et al., 1997). This involves the ability to control emotions, employ stress
management techniques, and maintain discipline and motivation (Elias et al., 1997).
Additionally, self-management entails setting and working towards personal and shared goals,
utilizing planning and organizational abilities, and demonstrating the courage to take initiative
(Collaborative for Academic, Social, and Emotional Learning, n.d.). Moreover, it involves
exercising personal and collective agency, empowering individuals to make informed decisions
and contribute meaningfully to their environments (Collaborative for Academic, Social, and
Emotional Learning, n.d.).

Skyhawks Sports Academy. A positive youth development program providing skill-
based sports camps for children ages 4 to14 (Skyhawks Sports Academy, n.d.).

Social awareness. Social awareness involves the capacity to comprehend and empathize
with the perspectives of individuals from diverse backgrounds and cultures (Collaborative for
Academic, Social, and Emotional Learning, n.d.). This includes feeling compassion,
understanding historical and social norms, and recognizing available community resources and

support systems (Collaborative for Academic, Social, and Emotional Learning, n.d.). Socially
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aware individuals take into account the viewpoints of others, acknowledge their strengths, and
demonstrate empathy and compassion towards them (Sprenger, 2020). They also exhibit concern
for others' feelings, express gratitude, and identify various social norms, including unjust ones
(Collaborative for Academic, Social, and Emotional Learning, n.d.). Moreover, they recognize
the situational demands and opportunities present in different contexts and understand the
influence of organizations and systems on behavior (Collaborative for Academic, Social, and
Emotional Learning, n.d.).

Social emotional learning. Social emotional learning (SEL) are the non-cognitive, or
soft skills, an individual comprehends and manages emotions, develops and accomplishes goals,
feels and expresses empathy for others, begins and preserves healthy relationships, and makes
good life choices (Collaborative for Academic, Social, and Emotional Learning, n.d.). SEL plays
a crucial role in both education and human development (Collaborative for Academic, Social,
and Emotional Learning, n.d.). It involves the acquisition and application of knowledge, skills,
and attitudes necessary for developing healthy identities, managing emotions, and achieving
personal and collective goals (Collaborative for Academic, Social, and Emotional Learning,
n.d.). SEL fosters empathy, supportive relationships, and responsible decision-making among
individuals of all ages (Collaborative for Academic, Social, and Emotional Learning, n.d.). By
promoting authentic partnerships between schools, families, and communities, SEL enhances
educational equity and excellence (Collaborative for Academic, Social, and Emotional Learning,
n.d.). This is achieved through nurturing trusting and collaborative relationships, implementing
rigorous and meaningful curriculum and instruction, and continually evaluating outcomes
(Collaborative for Academic, Social, and Emotional Learning, n.d.). SEL has the potential to

address various forms of inequity and empower individuals to contribute to the creation of
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thriving schools and just communities, thereby promoting safety, health, and overall well-being

(Collaborative for Academic, Social, and Emotional Learning, n.d.).
Significance of the Study

According to data, approximately 20% of children aged 3 to 17 are experiencing mental,
emotional, behavioral, or developmental disorders. Regrettably, half of the 7.7 million children
diagnosed with a manageable disorder are receiving the necessary care. (Whitney & Peterson,
2019). Given the current issues of mental instability of youth and gaps in workforce needs, SEL
curriculum and programs are necessary to help students develop SEL competencies to increase
their mental health stability and prepare for the workforce (Almlund et al., 2011; Cheng & Hitt,
2018; Darling-Hammond et al., 2020; Duckworth & Yeager, 2015; Finley, 2023; Jackson et al.,
2020). Youth who are taught SEL through programs and curriculum show positive outcomes in
soft skills in post-high school education and adulthood (Darling-Hammond et al., 2020; Mendez
& Zamarro, 2018; Rodriguez & Lieber, 2020). Across the country, school districts increased
funding allocated to SEL programs and curriculum by 45% from 2019 to 2021 (Tyton Partners,
2021). Fully implemented SEL practices will engage students in school, build academic
resilience, and decrease behavioral challenges and depression (Ross & Tolan, 2018; Turan,
2021).

This study will add to the literature on how PYD athletic programs address not just
athletic skills but also SEL competencies in participants. A gap exists within the literature,
however, as public educational systems are focusing on implementing the SEL curriculum within
the classroom, taught by educators using classroom practices and specific SEL curriculum

(Jackson, 2018; Kraft, 2019). This study will examine if the non-school-related PYD program,
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Skyhawks Sports Academy, is an effective way to implement SEL competencies and if its
practices should be considered for use by schools.

Many areas of educational and PYD programs could benefit from this study. The first is
that Skyhawks Sports Academy as an organization will benefit from this study in how their
program addresses implementing practices impacting SEL competencies within their youth
participants. Educational organizations will also benefit from this study as schools seek ways to
develop SEL competencies outside of the classroom; this study will show how effective PYD
programs can be in developing those competencies. Parents and guardians of youth will also
benefit from this study as they determine ways to involve their children in programs that focus
on the development of self-awareness, self-management, responsible decision-making,

relationship skills, and social awareness.
Overview of Research Methods

An intrinsic case study research design was chosen for this study due to the phenomenon
within the Skyhawks Sports Academy PYD program and its potential influence on the context of
SEL competencies (Schoch, 2019; Yin, 2009). The intrinsic case study method relies on multiple
data sources for evidence since the boundaries between phenomenon and context are not always
well established or defined (Yin, 2009). An intrinsic case study collects both qualitative and
quantitative data due to the complexities of phenomena in understanding how one specific
program uniquely addresses working with youth participants (Yin, 2009).

Qualitative data was collected through semi-structured interviews with Skyhawks
coaches. This data was then coded using Guba and Lincoln’s (1981) four guidelines for
developing categories within qualitative data. Coaches were asked questions centered on their

knowledge of SEL competencies and how to implement coaching practices that impact the
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development of SEL competencies within youth participants. Five coaches were interviewed for
this portion of the study. Further qualitative data was gathered through observations of coaches
working with youth participants during five, separate weeklong Skyhawks camps. The researcher
observed a total of 15 coaches, with observations compiled to 11 hours and 40 minutes. The
researcher used the Social Emotional Learning Program Quality Assessment (Appendix F) to
collect observations and then used the provided scoring procedure to measure the overall
effectiveness of Skyhawks coaches in implementing SEL practices during a camp.

Quantitative data was collected using the Washoe County School District Social
Emotional Competency Assessment (Appendix H) short-form survey. Youth participants
completed the survey on day one and again on day five of a weeklong Skyhawks Sports
Academy camp. The researcher used a paired samples #-test to measure the overall growth of
each participant within each of the five SEL competencies. The intrinsic case study design
allows for both quantitative and qualitative data collection, providing an in-depth examination of
Skyhawks Sports Academy and the inner workings of promoting SEL competencies (Creswell &
Poth, 2018; Schoch, 2019; Yin, 2009).

Using the intrinsic case study design as a guide, the researcher used Bronfenbrenner’s
theoretical framework to understand the environmental interactions between the youth
participants and their interactions with peers, coaches, and the development of their physical
skills within a specific sport (Bronfenbrenner, 1979; Bronfenbrenner, 2004). Furthermore, the
researcher looked at how those layers of development interconnected with the development of
one or more of the five SEL competencies (Collaborative for Academic, Social, and Emotional

Learning, n.d.).

Conclusion
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SEL initiatives are taking a prominent role within educational systems due to the
deterioration of the mental health of youth (Allbright et al., 2019; Centers for Disease Control
and Prevention, 2020; Curtin, 2020; Jackson, 2018; Kalb et al., 2019; Kraft, 2019; Perou et al.,
2013; West et al., 2016; Whitney & Peterson, 2019). States, districts, and schools are developing
SEL initiatives and placing these over initiatives supporting more traditional academic strategies
(Duckworth & Gross, 2014; Dweck, 2017; U.S. Senate Committee on Health, Education, Labor,
and Pensions, 2015; Tyton Partners, 2021). One of the key facets within these SEL-based
initiatives is extracurricular activities and their positive influence on the development of soft
skills, which increase the abilities of youth to self-manage, demonstrate self-awareness and
social awareness, make sound decisions, and develop strong relationships (Collaborative for
Academic, Social, and Emotional Learning, n.d.; McGraw Hill, 2021; Sande et al., 2019;
Wallender et al., 2020; West et al., 2016). Through Bronfenbrenner’s ecological systems theory
of human development, specifically the interaction of the individual with their exterior
environments and influences, this intrinsic case study allowed the researcher to provide a unique
assessment of Skyhawks Sports Academy and its impact on SEL competencies within youth

participants.
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Chapter II: Review of Literature

Introduction

Current research shows the implementation of SEL programs and curriculums results in
youth demonstrating growth in the abilities to self-manage, exhibit self-awareness, display social
awareness, make responsible decisions, and build and maintain healthy relationships (Aghatabay
et al., 2023; Cipriano et al., 2023; Dunn, 2019; Huck et al., 2023). Education systems that
implement SEL curriculum will see an increase in student well-being, including mental health,
and in overall academic success (Cipriano et al., 2023).

In 2019, pre-COVID-19, districts across the country prioritized the areas of academic
achievement on state assessments to increase college and/or career-ready graduates (U.S.
Department of Education, 2001). Conversely, in 2021, the leading areas of focus for districts
were to improve students’ mental well-being, promote social-emotional competence, narrow
COVID-19 learning gaps, and improve equity and inclusion practices (Cipriano et al., 2023;
Tyton Partners, 2021). Research shows soft skills including self-control, the ability to build
lasting relationships, responsible decision-making, self-awareness, and social awareness make a
more lasting impact on individuals (Cheng & Hitt, 2018; Darling-Hammond et al., 2020;
Duckworth & Yeager, 2015; Jackson et al., 2020). Unfortunately, most standardized tests do not
measure soft skills; typically, soft skills are measured through surveys and questionnaires (Cheng
& Hitt, 2018). Nonetheless, research shows the development of soft skills, referred to as social-
emotional learning (SEL) competencies in this research, has a positive impact on academics, and
on psychological, emotional, and physical well-being (Almlund et al., 2011; Cipriano et al.,
2023; Darling-Hammond et al., 2020; Jackson et al., 2020). Furthermore, youth who develop in
environments emphasizing SEL competencies attain higher rates of post-high school education

and other positive outcomes in adulthood (Mendez & Zamarro, 2018; Rodriguez & Lieber,
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2020).

How SEL competencies are developed within students is an important concept to
understand for those who work directly with youth (Bartko & Eccles, 2003; Eccles & Barber,
2001). One-way SEL competencies are being developed is through after-school extracurricular
activities provided through public school or outside-of-school PYD programs (Albright et al.,
2019; Mahmud, 2020; Mahoney et al., 2021; Smith et al., 2022). PYD programs are clubs or
athletic programs offered to students outside of the school day or school year (Moore et al.,
2021; Riciputi et al., 2020). PYD programs work with youth to engage students in an activity
resulting in a positive outcome for the youth (Moore et al., 2021; Riciputi et al., 2020; Yu &
Deutsch, 2021). One PYD program offered to students is Skyhawks Sports Academy, which
helps youth develop athletic skills through sports (Skyhawks Sports Academy, n.d.) This
intrinsic case study will focus on measuring the effectiveness of the Skyhawks Sports Academy
program and its impact on participants’ SEL competencies through coaches and program format.

The following review of literature will focus on elements of social and emotional
learning. In addition to the theoretical framework, the review of literature will highlight SEL

curriculum characteristics and SEL program characteristics.
Theoretical Framework

Bronfenbrenner’s (1979) ecological systems theory was the theoretical framework used
to guide this study. The focus of this current study is on non-cognitive skills; it was important to
have a theoretical framework focused on child development. A theoretical framework is a
blueprint the researcher uses to understand the problem, design the purpose of the study, discuss
the significance of the study, and guide the analysis of the data (C. Grant & Osanloo, 2014).

Bronfenbrenner’s theory comprises five external systems surrounding the individual and with
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which the individual interacts, resulting in the development of the individual (Bronfenbrenner
1979; Bronfenbrenner, 2004).

Bronfenbrenner’s (2004) ecological systems theory centers on two propositions. In
proposition one, the individual develops, early and throughout life, the complexities of regular
reciprocal interactions with the biopsychological elements of people, objects, and symbols within
the individual’s immediate environment (Bronfenbrenner, 2004). These interactions with the
adjacent environment over time are called proximal processes (Bronfenbrenner & Morris, 1998;
Bronfenbrenner, 2004). Instances of proximal processes are parent-child and child-child
activities, group or individual play, reading, studying, learning new skills, formal involvement in
athletics, and undertaking tasks that introduce a level of complexity in the guise of a person or
persons with a higher level of knowledge of the activity than the individual participating
(Bronfenbrenner, 1979; Bronfenbrenner, 2004). According to Bronfenbrenner and Evans (2000),
the proximal process is the engine of the individual’s development process as they interact
bidirectionally with other individuals. Furthermore, through the proximal process, results of the
interactions are either competent or dysfunctional (Bronfenbrenner & Evans, 2000). An outcome
of competence shows the individual with the ability to control and maintain behavior in one or
more areas of development: intellectual, physical, motivational, socioemotional, or artistic
(Bronfenbrenner & Evans, 2000). In dysfunction, the individual demonstrates difficulties in
behavior over the horizon of interactions with peers, family members, and situations
(Bronfenbrenner & Morris, 1998). The outcome of competence versus dysfunction depends on
several factors. Specifically, duration of the exposure within the interaction; frequency of the
specific interaction; interruption of the interaction (is the interaction consistent or is it frequently

interrupted); and timing of the responsiveness of the interaction (for example, when a baby cries,
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how quickly the caregiver responds to the need). Lastly, the outcome of competence versus
dysfunction can be influenced by the intensity or strength of the interaction between the
developing individual and the peer, family member, or situation (Bronfenbrenner & Evans,
2000).

Proposition two, secondary to proposition one, addresses the course of the proximal
process affecting the development of the individual (Bronfenbrenner, 1979; Bronfenbrenner,
2004). The direction is impacted systematically as a mutual function between the developing
individual and the immediate and distant environmental contexts (Bronfenbrenner, 2004;
Bronfenbrenner & Evans, 2000). In proposition two, the individual is given opportunities and
resources to engage in activities in which they have previously learned in proposition one, but
they participate in the activity without direct involvement from a mentor, coach, or teacher
(Bronfenbrenner, 1979). During proposition two, the developing individual begins to put into
practice the learned responses developed in the early parts of the proximal process and the
interactions with peers, family, and situations (Aubrey & Riley, 2019). However, it is important
to note that there is never a graduation from one proposition to the next; these propositions
continue to be influenced throughout the individual’s lifespan (Aubrey & Riley, 2019).

When the outcome of the proximal processes has a positive impact on the individual’s
academic abilities and social skills, there is a level of stability in the individual's environment,
regardless of race or class (Bronfenbrenner, 2004). In these cases, proximal processes have a
positive impact, not necessarily the environment alone (Bronfenbrenner, 2004).

Within Bronfenbrenner’s (2004) ecological theory are five systems through which the
proximal process is explained. These systems, Figure 1, surround and interact with the individual

and with each other; they are the microsystem, mesosystem, exosystem, macrosystem, and
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chronosystem. These systems around the individual guide the individual through interactions
with peers, family members, and situations the individual’s complete environment. There is no
endpoint and transition from one system to the next; the developmental process is fluid
(Bronfenbrenner, 2004). These elements are represented in Figure 1 (The Psychology Notes
Headquarters, 2019).

Figure 1

Bronfenbrenner’s Ecological Systems Theory

Chronosystam
Changes Cwver Time

Macrosystem
Social and Cultural Valwes

Imdirect Environmert

Masosystem
Connectiomns

Microsystem
Immediata Environment

Note. This figure shows the child is at the center of the five systems of Bronfenbrenner’s
ecological systems, with the microsystem being closest to the child and the chronosystem being
the furthest (The Psychology Notes Headquarters, 2019). Reprinted from The Psychology Notes
Headquarters, 2019, Retrieved January 24, 2021, from
https://www.psychologynoteshq.com/bronfenbrenner-ecological-theory/. Copyright 2019. Used

with permission, Appendix K.
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The first system, the microsystem, encircles the developing child. The microsystem is the
activities, social roles in various settings, and interpersonal connections the developing
individual experiences face-to-face in their immediate environments (Bronfenbrenner, 2004).
Examples of the microsystem are school, peer groups, family, and the workplace
(Bronfenbrenner, 2004). Within the microsystem, proximal processes function to produce and
sustain development within the individual. How the individual develops is based on the
microsystem and its content and structure, whether positive or negative (Bronfenbrenner, 2004).
Through the microsystem an individual begins to understand the rules around social behavior
and interactions with peers and family; this two-way interaction between the individual and peers
and family influences the individual, and the individual influences their peers and family as they
all interact (Aubrey & Riley, 2019). The microsystem is the hub for learning social norms and
the unwritten rules of relationships with those immediately around the developing individual
(Aubrey & Riley, 2019).

The mesosystem is the part of development connecting two or more settings the
individual inhabits (Bronfenbrenner, 2004). Examples are home and school, home and work, and
work and school. (Bronfenbrenner, 2004). The mesosystem is essentially a system of
microsystems, specifically, the quality and frequency of the interactions happening within the
microsystems (Bronfenbrenner, 2004). In the mesosystem, the individual demonstrates a learned
response and reaction to people or situations (Bronfenbrenner, 1979). For example, if a parent
has a negative attitude toward work, then there is a chance the developing individual will acquire
a similar reaction to the work environment (Aubrey & Riley, 2019).

The third system encircling the developing individual is the exosystem. The exosystem is

an extension of the mesosystem and involves the connection between two or more environments,
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one of which does not contain the evolving individual but indirectly impacts the individual
(Bronfenbrenner, 2004). Examples of this are the parent/guardian’s workplace, the school and
the community, school and peer groups, family social networks, and neighborhood and greater
community (Bronfenbrenner, 2004). The exosystem involves the indirect environments detailed
in the mesosystem, such as the parent’s work; however, the exosystem influences the
development of the individual not by the parent’s attitude toward their work but, for example, if
a parent works long hours, then their work schedule might have a positive or negative influence
on the developing child (Aubrey & Riley, 2019).

Continuing to move outward, the next system of development is the macrosystem. The
macrosystem is the encompassing configuration of the microsystem, mesosystem, and exosystem
of a specific culture or subculture; specifically, belief systems, customs, traditions, worldviews,
lifestyles, opportunities, and resources embedded in each of the ecological development systems
(Bronfenbrenner, 2004). The macrosystem delves into the deeper social and psychological
factors of culture and subculture that influence the developing individual (Bronfenbrenner,
2004). Bronfenbrenner (1977) explained the macrosystem as the system functioning as the
blueprint for how the individual responds or reacts similarly to a variety of people and situations
based on the culture or subculture in which the individual was raised. Bronfenbrenner (1979)
explained these responses and reactions were either concrete across multiple platforms or a new,
non-learned response or reaction may occur or develop.

The outermost system is the chronosystem. This system comprises the role of time in
human development (Bronfenbrenner, 2004). Time is not just an attribute but an element of the
surrounding environment, both immediate and historical (Bronfenbrenner, 2004). The

chronosystem encompasses change over time within the individual and within the individual’s
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environment (Bronfenbrenner, 2004). Change is inevitable and must factor into the development
of the individual as relationships—direct or indirect, change; thus, relationships’ influence on the
developing individual changes as well (Aubrey & Riley, 2019).

As each of these systems interacts with each other, the proximal process influences the
development of the individual and ultimately how the individual reacts to their immediate and
distant environment (Bronfenbrenner, 2004). Bronfenbrenner (2004) explains the interaction of
the five systems within the proximal process as the occurrence of the genetic inheritance where
genotypes transform into phenotypes. This is the manifestation of the learned responses and
interactions developed within the individual’s DNA, or genotype, and how the response or
reaction presents itself, or phenotype (Bronfenbrenner, 2004). The more a specific interaction
occurs, the more each layer is activated and becomes scaffolded and complex, and the more the
genotype is developed in the individual (Bronfenbrenner & Morris 1998). As an individual
grows older and phenotypes are more developed, the proximal processes become more complex
and develop within the individual (Bronfenbrenner & Morris 1998).

Bronfenbrenner’s theoretical framework is significant to this study as SEL competencies
directly correlate with the systems of a youth’s development, specifically the microsystem. As a
youth participates in a Skyhawks Sports Academy camp, their peers and coaches influence their
microsystem. The result of SEL development immediately applies within the microsystem and
also establishes a foundation for the other systems (Bronfenbrenner, 1979). The SEL
competencies a youth develops through the work of a Skyhawks coach teaching sports skills
have the potential to transfer to the youth’s present or future relationships and life situations as
the youth develops and ages (Bronfenbrenner, 2004). Bronfenbrenner’s framework will be used

in this study to understand the mesosystem. Data will show how a coach’s interactions with a



youth participant during camp impact the potential growth of the youth’s SEL competencies.
Figure 2 shows each of the five systems in development and illustrates the proximal process
interaction with each system over time.

Figure 2

Bronfenbrenner’s Ecological Systems Proximal Process
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Note. Similar to Figure 1, Figure 2 includes arrows to show the interaction between each layer
and depth to convey how time influences the proximal process of the interaction of each layer.

Figure 2 created by the researcher.
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Social-Emotional Learning

The term social-emotional learning (SEL) first appeared in 1994 when several
researchers, educators, and child advocates came together to address concerns about
unsuccessful school systems and programs (Collaborative for Social Emotional Learning, n.d.).
Social- emotional learning competencies are the noncognitive skills, or soft skills, and are how
an individual comprehends and manages emotions, develops and accomplishes goals, feels and
expresses empathy for others, begins and preserves healthy relationships, and makes positive life
choices (Collaborative for Academic, Social, and Emotional Learning, n.d.; Jones et al., 2021).
In addition, within the educational setting, improved SEL skills have a beneficial effect on
school engagement and academic achievement and reduce unfavorable social behaviors
(Almlund et al., 2011; Ross & Tolan, 2018). Districts across the country have rapidly increased
SEL funding, from approximately $530 million in 2019 to $765 million in 2021, a 45% increase
(Tyton Partners, 2021). This increase is directly connected to the challenges of COVID-19, racial
injustice, and the negative impacts of social media (Rivas-Drake et al., 2021; Tyton Partners,
2021).

In the mid-1990s, schools were already providing multiple youth-improvement programs
such as drug prevention, anti-violence, sex education, and ethical and civic education
(Collaborative for Academic, Social, and Emotional Learning, n.d.). SEL was introduced as a
framework to assist with the alignment and synchronization of school programs and curricula in
support of social-emotional learning competencies in adolescents (Allbright et al., 2019;
Collaborative for Academic, Social, and Emotional Learning, n.d.). This framework would guide
educators to implement SEL competencies supporting healthy social, academic, economic, and

physical status in youth (Allbright et al., 2019).
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The timeline of SEL within education began with the founding of the Collaborative for
Academic Social, and Emotional Learning (CASEL) in 1994 followed by the first usable
definition of SEL in 1997. From 2000 to 2010, a council was formed to push for legislation
supporting SEL; school-based SEL programs and curriculums were reviewed and published;
research on SEL’s connection to achievement was done; SEL implementation guides became
available to schools and districts; and the first federal act including SEL was introduced
(Collaborative for Academic, Social, and Emotional Learning, n.d.). During the next 10 years,
SEL research linking academic success to a focus on SEL was conducted; CASEL published a
guide to help educators better implement SEL strategies; a state initiative supporting the
implementation of SEL practices in schools was launched; and SEL and CASEL became part of
the national conversation as SEL became a significant factor in educational initiatives. Today,
SEL is accepted by the education system as a researched-based best practice that improves the
overall achievement of students in schools (Collaborative for Academic, Social, and Emotional
Learning, n.d.).

In addition to organizations gaining prominence within the education system, the U.S.
government began establishing SEL within public education. In 2015, federal legislation gave
states financial control through the Every Student Succeeds Act to influence programs in support
of social-emotional learning (Collaborative for Academic, Social, and Emotional Learning, n.d.).
States were required to measure elements of student and educator commitment, students’ ability
to access and complete advanced courses, post-secondary preparedness, safety, and school
climate (Allbright et al., 2019).

In 2019, Congress’s House Appropriations Committee voted to support a $260 million

budget for SEL as part of the 2020 education funding bill (House Committee of Appropriations,
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2019). The $260 million budget was divided into four areas: $170 million for the Education
Innovation and Research program for evidence-based grants and innovations in the education
field centered on student social, emotional, and cognitive needs; $25 million for the Supporting
Effective Educator Development grant program to provide professional development to teachers
and pathways into the teaching profession with an underpinning in child development, including
SEL strategies; $25 million for the School Safety National Activities program to ensure safer
schools by allowing local educational agencies to hire more child development and mental health
experts; and $40 million for the Full-Service Community Schools to provide comprehensive
services to communities and to increase evidence-based models addressing the wide-ranging
needs of communities, families, and students (House Committee on Appropriations, 2019).

A second bill in support of SEL is H.R. 6543. This bill includes grants focused on SEL
training in higher education teacher preparation programs (Aim Higher Act, 2018). In May 2019,
Congress’s House Appropriations Committee voted to support a $260 million budget for SEL as
part of the 2020 education funding bill (Aim Higher Act, 2018). With the passing of legislation,
education systems were funded to implement SEL curricula and programs (Aim Higher Act,
2018).

For the 2021 fiscal year, the House Committee on Appropriations proposed a $172
million budget for SEL initiatives (House Committee on Appropriations, 2020): $110 million for
grants within the Education Innovation and Research program for researched and tested
innovations addressing social, emotional, and cognitive needs and $22 million to continue the
funding of Supporting Effective Educator Development (SEED) grants. SEED grants provide,
among other things, skills for implementing SEL strategies (House Committee on

Appropriations, 2020). In addition, $10 million dollars was proposed as part of the School Safety
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National Activities program to maintain the funding for grants to proliferate the number of
mental health and child development specialists in schools (House Committee on
Appropriations, 2020). Finally, $30 million was proposed for Full-Service Community

Schools to provide and augment ways to meet the comprehensive needs of children, families, and
communities (House Committee on Appropriations, 2020).

Through ESSA, school districts were allowed to use Title I monies for school-wide
nonacademic programs such as SEL-based interventions promoting student academic
achievement, instructional practices, students’ school involvement, and interventions for students
with a holistic education (U.S. Senate Committee on Health, Education, Labor, and Pensions,
2015). According to ESSA, section 1111, all states must set aside 7% of Title I monies for
programs impacting student outcomes, including school activities. Districts could use discipline,
attendance, or student engagement (course completion) data to identify school improvement
goals, incorporating SEL into the strategies to achieve those goals (S. Grant et al., 2017).
Districts could also use ESSA Title II Part A, staff preparation and training, and monies to train
and develop school staff in teaching SEL competencies to students. Finally, districts can use
Title IV funds through ESSA to improve student enrichment, which can include both academic
and nonacademic programs outside of the school day. Districts can cast a wide net with these
funds to support SEL skills for students (S. Grant et al., 2017). Again, while not explicitly named
in ESSA, SEL programs and curricula are positively supported and encouraged through national
legislation and funding, thus improving student engagement, student access and completion of
academic courses, student post-secondary readiness, and a safe and healthy school climate
(Allbright et al., 2019; West et al., 2016).

Collaborative for Academic, Social, and Emotional Learning
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A prominent resource in the social-emotional learning movement has been the
Collaborative for Academic, Social, and Emotional Learning (CASEL). According to CASEL,
social-emotional learning is how individuals acquire and put into practice the abilities to develop
a healthy identity, manage emotions, set and achieve goals, show empathy, establish and
maintain healthy relationships, and make appropriate decisions (Collaborative for Academic,
Social, and Emotional Learning, n.d.).

CASEL (2022) has determined that the primary SEL competencies an individual needs to
develop are self-management, self-awareness, social awareness, relationship skills, and
responsible decision-making. These competencies are often referred to as the CASEL 5, Figure
3.

Figure 3

CASEL Framework
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Note. This figure shows the CASEL 5 competencies that comprise SEL. The surrounding rings
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identify the methods for teaching the five competencies. From What Is Social and Emotional
Learning? by CASEL, 2023. (https://schoolguide.casel.org/what-is-sel/what-is-sel/). Used with
permission, Appendix J.

The CASEL framework (2022) can be used to establish curriculum standards in Pre-K
through 12th-grade schools to prepare students for academic and career success and civic and
school engagement, and to improve their mental health (Collaborative for Academic, Social, and
Emotional Learning, n.d.). The CASEL framework is most effective when woven into classroom
practices and curriculum, school culture, school practices and policies, and collaboration with
families and the community (Collaborative for Academic, Social, and Emotional Learning, n.d.;
Sande et al., 2019).

To implement SEL effectively, CASEL (2022) recommends using evidence-based
programs and curricula to ensure a supportive learning environment and quality opportunities for
students to consistently engage in SEL activities and learning. Furthermore, CASEL (2022)
states that once SEL practices are integrated as a comprehensive school-wide initiative, students
can engage in SEL through comprehensive instruction, relationships with peers and staff, and
opportunities to live out their inclinations and worldviews. To be most effective, school-wide
SEL must inhabit all facets of the school environment, people, and systems. This integrated
approach fosters an environment for both adults and students to thrive in SEL practices and
competencies (Jones et al., 2021; Smith et al., 2022). To address SEL needs in schools, districts
have focused primarily on curriculum, measurement, and implementation in grades 6-12 and
program implementation in grades K-5 (Tyton Partners, 2021).

Moreover, SEL is only effective if families are actively involved with the implementation

process (Jones et al., 2021). Families occupy a student’s microsystem and are a critical factor and
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partner in a student’s development (Bronfenbrenner, 1979). Implementation of the CASEL 5
within the school system and the family promotes SEL practices in all aspects of the student’s
environment, resulting in more positive outcomes (Collaborative for Academic, Social, and
Emotional Learning, 2022; Office of the Surgeon General, 2021).
SEL Implementation

Step one in the implementation of systemic SEL is to establish universal, evidence-based
programs and instruction. This includes the engagement of all students and adults involved in the
process (Albright et al., 2019; Darling-Hammond et al., 2020; Jagers et al., 2019; Mahoney et al.,
2021; Smith et al., 2022). A developed theory of action to support SEL includes a foundation and
support plan, the ability to strengthen adult SEL competencies and capacity, the promotion of
SEL for students, and the establishment of a self-examining system to identify areas needing
improvement (Albright et al., 2019; Mahoney et al., 2021; Turan, 2021). Multiple learning
environments are also necessary for systemic SEL. Systems should have proximal settings with
the capacity to influence and be influenced by the students (Bronfenbrenner, 2004). These
proximal settings can be found in the classroom, in extracurricular program involvement, and in
peer and adult relationships (Darling-Hammond et al., 2020; Mahmud, 2020; Mahoney et al.,
2021). Systems should also have peripheral settings that extend beyond the individual’s direct
involvement but that may influence the proximal settings, such as a parent’s work schedule
(Albright et al., 2019; Bronfenbrenner, 2004; Jagers et al., 2019; Mahoney et al., 2021).

The establishment of SEL systems must also seek to develop a curriculum and programs
in support of the CASEL transformative SEL competencies. Transformative SEL addresses the
promotion of equity awareness among participants, focuses on justice-oriented citizenship, and

discusses issues related to culture, identity, agency, belonging, and engagement (Jagers et al.,
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2019; Rivas-Drake et al., 2021). Transformative SEL requires intentional analysis of the root
causes of racial and economic inequities to foster healthier self-awareness and social awareness
for participants (Jagers et al., 2019).
CASEL (n.d.) identified the following 10 indicators for school systems to implement to

establish a functioning schoolwide SEL program:

e Explicit SEL instruction

e SEL integrated with academic instruction

e Youth voice and engagement

e Supportive school and classroom climates

e Focus on adult SEL competencies

e Supportive discipline

e A continuum of integrated supports

e Authentic family partnerships

e Aligned community partnerships

e Systems for continuous improvement

These 10 indicators are built within the school over time and not necessarily in the order

listed above (Albright et al., 2019). According to CASEL (n.d.), implementation may take three
to five years before a school fully demonstrates each of the indicators. Additional characteristics
to the CASEL framework for a fully implemented school-wide SEL program are strategies to
promote positive relationships; support of positive behavior; promotion of engagement;
relationships; SEL competencies taught in elective courses and extracurricular activities; hiring,
organizing, and training staff in SEL best practices; and measurement and data use (Albright et

al., 2019; Darling-Hammond et al., 2020; Smith et al., 2022). Overall, a successful SEL program
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capitalizes on the strengths within the school—what the school is already good at or known
for—to build SEL competencies within youth. Once on the implementation track, schools will
find that an increase in student SEL competency practice is connected to positive school
engagement and academic resilience, and to decreases in behavior challenges and depression
(Darling-Hammond et al., 2020; Ross & Tolan, 2018; Turan, 2021).
SEL Curriculum

As many districts across the United States adopt specific SEL-based curriculums,
research shows that the practice of using a multifaceted approach can be effective in
implementing SEL (Kwiatkowski, 2019). A multifaceted approach incorporating videos, guest
talks, and discussion allows the individual to see and hear examples of putting SEL practices in
place and to apply those practices in their life (Kwiatkowski, 2019). By connecting with the lived
experiences of others, an individual can apply more control over their emotions as they interact
with their surroundings. Specifically, this approach develops an individual’s ability to make
responsible decisions, practice relationship skills, and demonstrate self-awareness (Kwiatkowski,
2019). Like other curricula and SEL approaches, these multifaceted approaches are focused on
the microsystem and the mesosystem of Bronfenbrenner’s (1979) theory. As districts work to
address the social-emotional development needs of students, various curriculums can support
their efforts.

The following are examples of some of the key SEL curriculums being used in school
districts across the U.S.

Strong Teens and Strong Kids Curriculum.

The Strong Teens and Strong Kids curriculum is a Pre-K through 12th-grade SEL

curriculum comprising 12 lessons designed to positively impact cognitive, affective, and social
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functioning within youth participants during a short period of time (Merrell’s Strong Kids, n.d.).
Research on the Strong Teens and Strong Kids curriculum shows that, when implemented,
participants demonstrate an increase in the resiliency of self-awareness when faced with natural
challenges during the maturation process, specifically the prevention of internalizing
symptomatology by promoting social and emotional wellness and coping (Caldarella et al., 2019;
Neth et al., 2020; Ryan et al., 2016). Overall research on outcomes of the Strong Teens and
Strong Kids curriculum has shown an increase in SEL knowledge and application and a decrease
in internalizing symptoms (Caldarella et al., 2019; Neth et al., 2020; Ryan et al., 2016; Surya et
al., 2023). In addition, studies examining the Strong Teens and Strong Kids curriculum have
shown growth in personal understanding of SEL, a positive change in communication, and an
increase in self-awareness (Caldarella et al., 2019; A. Green et al., 2021; Neth et al., 2020; Ryan
et al., 2016). The Strong Teens and Strong Kids curriculum aligns with Bronfenbrenner’s (1979)
ecological systems framework by helping participants navigate through what the framework
identifies as the microsystem of development. The system is where the individual interacts with
their immediate environment including internalizing issues that arise during adolescence
(Bronfenbrenner, 1979). The Strong Teens and Strong Kids curriculum specifically addresses
how youth find healthy ways to process internal issues (Caldarella et al., 2019; Neth et al., 2020;
Surya et al., 2023).

SPARK Mentoring Program Curriculum.

The SPARK Mentoring Program delivers content and activities to youth and young adults
ages 5 to 22 to positively impact resiliency within academic success, SEL competencies, and the
abilities to connect to school, family, and community. SPARK addresses these specific skills to

reduce risks of drug use, bullying, suicide, depression, anxiety, and dropping out of high school
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(SPARK for Schools, n.d.). Studies of the SPARK curriculum implemented at the elementary,
middle, and high school levels indicated students showed an increase in the SEL competencies of
responsible decision-making, communication, problem-solving, resiliency, awareness, self-
awareness, and relationship skills (A. Green et al., 2021; A. Green et al., 2021; A. Green at al.,
2022). With a focus on interacting within multiple environments and experiences, the SPARK
curriculum addresses the development of SEL competencies within the microsystem layer of
Bronfenbrenner’s (1979) ecological systems framework. Within the microsystem individuals
develop through interactions within multiple environments; in SPARK, individuals interact with
the program and the adults implementing the curriculum. Implementation of the SPARK
curriculum allows individuals to develop the ability to communicate in two-way, active
interactions with multiple surroundings, people, and situations. This, in turn, advances
individuals into the mesosystem, the second system of Bronfenbrenner’s theory, where the
developing individual experiences multiple settings and situations in their environments
(Bronfenbrenner, 1979). Research indicates the SPARK curriculum would be sufficient to
implement within schools to help students develop multiple SEL competencies (A. Green et al.,
2021; A. Green et al., 2021; A. Green et al., 2022).

Second Step Curriculum.

The Second Step curriculum empowers Pre-K through 8th-grade students through
research-based programs that provide SEL curriculum in both classroom and out-of-school
environments to increase participants’ SEL competencies, addressing all of the CASEL 5
competencies (Second Step, n.d.; Thayer et al., 2019; Wallender et al., 2020). Studies showed
that through the implementation of Second Step, the overall mental health of students improved

(Low et al., 2019; Thayer et al., 2019; Wallender et al., 2020). In addition, several studies
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implementing Second Step showed the curriculum helped students develop the ability to balance
emotions by educating the individual on all five SEL competencies (Kemple et al., 2019; Low et
al., 2019; Thayer et al., 2019; Wallender et al., 2020). Similar to other curricula for adolescents,
Second Step addresses key components of Bronfenbrenner’s (1979) microsystem, where the
individual begins to experience interactions with the surrounding environment, and advances into
the mesosystem as the individual begins to interact with multiple situations and people.

Positive Action Program.

The Positive Action Program curriculum focuses on universal, school-based SEL
competency development (Lewis et al., 2021). Studies that examined schools where the Positive
Action Program was implemented showed that participants demonstrated an improvement in
attitude toward self, others, and school (Stalker et al., 2018). Studies also showed that a majority
of students receiving the Positive Action Program curriculum improved their skills in self-
management, relationships, social awareness, and self-awareness (Lewis et al., 2021; Stalker et
al., 2018). Overall this curriculum addresses a high level of development of the individual within
the mesosystem as the individual interacts in multiple settings where these skills are developed
(Bronfenbrenner, 1979).

MOSAIC Curriculum.

The MOSAIC curriculum (Mastering Our Skills and Inspiring Character) addresses the
Social-Emotional Character Development (SECD) and how it develops positive virtues of
forgiveness, gratitude, diligence, generosity, and future-mindedness. One study showed that the
MOSAIC curriculum fostered social-emotional skills and character virtues where the
development of a student’s ability to identify and pursue a positive purpose was the focus

(Hatchimonji et al., 2022). The results of this study showed the MOSAIC curriculum supports



44

the concept of pairing the development of character virtues with SEL skills to affect a greater
positive impact on the individual (Hatchimonji et al., 2022). The virtues of forgiveness,
gratitude, diligence, generosity, and future-mindedness were the results of this study and
connected to CASEL’s SEL competencies of self-awareness, responsible decision-making, self-
management, relationship skills, and social awareness (Hatchimonji et al., 2022). Development
in Bronfenbrenner’s mesosystem is evident in the outcomes of this curriculum as the individual
interacts with multiple environments (Bronfebrenner, 1979).
SEL Afterschool Programs

SEL afterschool programs are similar to the SEL curriculum, but are in a separate
category as they do not necessarily use a hardcopy curriculum or a variety of curricula and
activities to teach the five SEL competencies. Skyhawks Sports Academy is an athletic program
used in this study to determine the level of SEL competencies taught by coaches and attained by
participants.

Multiple programs use the Positive Youth Development (PYD) mindset to implement
SEL competencies through a variety of avenues. PYD programs engage youth within their
proximal process of school, community, peers, and family to achieve a positive outcome for an
individual (Anderson-Butcher et al., 2019; Moore et al., 2021; Richmond et al., 2019; Riciputi et
al., 2020; Yu & Deutsch, 2021). In general, PYD programs provide individuals with
opportunities to demonstrate and refine strengths, interact with peers, and grow leadership skills
(Malete et al., 2022; Richmond et al., 2019; Riciputi et al., 2020; Youth.gov, n.d.). Programs in
the category of PYD focus on promoting positive assets, specifically the role of resilience in
overcoming adversity within the individual’s environment (Anderson-Butcher et al., 2019;

Guagliano et al., 2019; Moore et al., 2021; Yu & Deutsch, 2021). PYD programs focus on, but
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are not limited to, family support; positive adult interactions; positive peer groups; a strong sense
of self and future ambitions; and interest and involvement in school and community activities
(Youth.gov, n.d.). Examples of organizations using PYD programs include 4-H, Boys & Girls
Clubs of America, Boy Scouts and Girl Scouts, Big Brothers Big Sisters, and the YMCA. Based
on this definition, Skyhawks Sports Academy would also classify as a PYD program (Youth.gov,
n.d.).

Athletic after-school programs focused on PYD are key initiatives in support of teaching
SEL competencies to youth (Moore et al., 2021; Richmond et al., 2019; Truskauskaite-
Kunevicien¢ et al., 2020). Participants in athletic programs gain self-awareness by working
toward one common goal with their peers and knowing their individual role and how that role
impacts the overall team (Moore et al., 2021; Truskauskaité-Kunevicien¢ et al., 2020). Athletic
PYD programs also support the development of relationship skills by individuals connecting
with peers and coaches (Moore et al., 2021; Truskauskaité-Kuneviciené et al., 2020; Riciputi et
al., 2020). Coaches connect with participants, especially given the longevity of most programs,
and participants connect with coaches and peers over time as all involved experience successes
and failures together (Guagliano et al., 2019; Moore et al., 2021; Yu & Deutsch, 2021). Athletic
PYD programs are quintessential opportunities in developing transferable SEL skills connected
to school, home, and the community (Bean et al., 2018; Malete et al., 2022; Moore et al., 2021;
Yu & Deutsch, 2021). Athletic programs are a prime example of Bronfenbrenner’s proximal
process, as an individual begins to experience various situations with their surrounding
environments, providing a direct connection to development through the influence of these
surroundings (Bronfenbrenner, 1979).

Following are several PYD athletic programs and the specific areas of SEL they
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positively impact in youth participants.

The InSideOut Initiative.

The InSideOut Initiative (ISOI) is an evidence-based program that aligns school
communities with purpose-based sports by connecting student-athletes with coaches to develop
the CASEL 5 competencies within youth participants (InsideOut Initiative, n.d.). The coach-
youth relationship is one of the most important aspects of delivering and teaching SEL
competencies to youth (Hebard et al., 2021). According to one study by the InSideOut Initiative,
adults demonstrated effectiveness as leaders of SEL competencies by demonstrating these skills
within their practice (Hebard et al., 2021). In this study, when a coach or adult leader
demonstrated self-reflection and self-awareness, youth participants increased their ability to
demonstrate self-reflection and self-awareness (Hebard et al., 2021). The ISIO program directly
aligns with CASEL’s SEL competencies, specifically self-awareness, self-management, and
relationship skills (Hebard et al., 2021). Youth participants in the ISOI showed development
through proximal process (Bronfenbrenner, 1979) as they interacted with both coaches and peers
through active participation in sports.

Learning in Fitness and Education through Sports.

The Learning in Fitness and Education through Sports (LiFEsports) PYD program aims
to positively impact social competence in youth ages 9 to 14 through involvement in sports,
fitness, and educational activities that address the competency skills of self-control, effort,
teamwork, and social responsibility during the course of a four-week summer camp (LiFEsports
at The Ohio State University, n.d.). In addition, research shows an increase in the SEL
competencies of self-awareness, self-management, relationship skills, and social awareness

within its participants is also evident (Anderson-Butcher et al., 2021; Barcza-Renner et al.,
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2022). One study showed verbal and physical reinforcements, expectations and praise, and
tokens given to participants were key to the continued growth of SEL competencies within
participants (Albright et al., 2019; Anderson-Butcher et al., 2021; Collaborative for Academic,
Social, and Emotional Learning, n.d.). Peer and coach support during physical activities also
positively influenced SEL competency outcomes (Barcza-Renner et al., 2022). Within this study,
results showed improvement in four of the five SEL competencies (Anderson-Butcher et al.,
2021). As participants interacted and engaged with both adults and peers during involvement in
LiFEsports, the individual developed proximal process (Bronfenbrenner, 1979).

Camp Play-A-Lot (PAL).

Camp Pal is a six-week PYD summer day camp focused on positive physical outcomes
and demonstrating several psychosocial outcomes related to SEL (Henert et al., 2021). In one
study, campers maintained high levels of self-perception within their social life and overall self-
worth within their environment, and growth in personal and interpersonal development (Henert
et al., 2021). These two outcomes fit within the SEL competencies of self-awareness and social
awareness (Collaborative for Academic, Social, and Emotional Learning, n.d.). By focusing on
physical activity, this study showed that Camp PAL develops SEL competencies through
providing participants the opportunity to experience feelings of competence in both personal and
interpersonal skill areas (Henert et al., 2021). These skills, or SEL competencies, can then be
transferred to other aspects of the participant’s life, or what Bronfenbrenner (1979) calls
proximal process, as the individual engages in new experiences at Camp PAL and interacts with
peers and adults. In addition to Camp PAL, summer day camps promote the development of an
individual’s perceived competence, desire to explore, sense of responsibility, and ability to

function within a team (Barcelone & Hartman, 2021; Henert et al., 2021).
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Summer Day Camp.

One study of summer day camps sought to understand the impact of a day camp on
participants’ self-perception and academic attitude through recreational and academic
interventions (Barcelona & Hartman, 2021). This study showed participants finished camp with a
higher level of academic enjoyment than before the camp and an increased level of
connectedness with camp leaders and peers (Barcelona & Hartman, 2021). With an increased
level of connectedness, campers developed the ability to demonstrate self-awareness,
relationship skills, and social awareness as they navigated activities and curriculum and met
challenges with guidance from camp leaders and consultation from peers (Barcelona & Hartman,
2021). A key aspect in the developmental stage of proximal process (Bronfenbrenner, 1979), is
interaction with two or more environments or people. Participants in this day camp interacted
within the environments of the camp by engaging in curriculum and recreational activities. In
each of these environments, campers had to gain an awareness of their attitude to appropriately
function within either environment (Barcelona & Hartman, 2021).

Conclusion

This study focused on the Skyhawks Sports Academy, an afterschool PYD program, and
how camps and coaches impacted the development of the five SEL competencies of participants.
No research currently exists on the Skyhawks Sports Academy camps in regard to SEL
development and the ability to promote SEL practices.

Four themes surfaced through the results of the literature review of the history of SEL
and SEL initiatives developed in curriculum and programs: A shift in focus by public schools
from competencies to SEL competencies; statewide initiatives promoting SEL; a stronger

definition of SEL competencies; and the development of SEL curricula and afterschool
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programs.

School districts are shifting from a focus on academics to a focus on non-cognitive, SEL
competencies due to the downward trends in youth mental health (Duckworth & Gross, 2014;
Dweck, 2017; Tyton Partners, 2021; West, 2016). Since COVID-19, an increasing number of
districts are making necessary shifts, prioritizing SEL competency development over academic
development (Aim Higher Act, 2018; SELF Act, 2018; Yoder et al., 2020).

States are developing and passing initiatives into laws to implement SEL curricula and
programs in schools and districts (Aim Higher Act, 2018; SELF Act, 2018). In support of the
shift in public education to mental health, new state laws are requiring districts to incorporate
specific SEL curricula and programs into schools as part of standard expectations (Aim Higher
Act, 2018; SELF Act, 2018; Yoder et al., 2020).

The leader in the SEL movement for the past 20-plus years is CASEL, which has
developed five key competencies for curricula and programs to use throughout development and
measurement (Collaborative for Academic, Social, and Emotional Learning, n.d.). States and
districts are utilizing the work of CASEL as they seek to increase the required presence of SEL
opportunities in schools (Yoder et al., 2020).

SEL curriculum and SEL PYD afterschool programs are taking precedence as the means
to develop SEL competencies in youth. To support this shift in public education, districts and
schools are implementing SEL-based curricula and programs to support the learning of students
(Yoder et al., 2020). SEL competencies are recognized as foundational skills every student must

acquire to fully, and successfully, engage in academics.
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Chapter I11: Design and Methodology

A potential solution for addressing mental health issues, workforce readiness, and
learning gaps is to provide instruction to students that develops social-emotional learning skills
in systemic ways (Durlak et al., 2011; Eccles & Barber, 2001; Jackson et al., 2020). One method
to implement this learning is through extracurricular activities: school-based athletic programs or
optional noncredit school clubs (Eccles et al., 1993; Eccles & Barber, 2001; H.B. 1660, 2020).
Goal-driven, competitive school-based athletic and non-athletic programs are productive
influences because they promote peer-to-peer interaction and allow adults to demonstrate an
advanced level of SEL competencies (Darling et al., 2005; Eccles et al., 1993; Eccles & Barber,
2001).

Involvement in extracurricular activities predicts positive academic adjustments and
psychological adjustments, improves educational status, and increases civic engagement (Bartko
& Eccles, 2003; Blackwell et al., 2007; Eccles & Barber, 2001; Fredricks & Eccles, 2006;
Kitchens, & Gormley, 2018). Ultimately, extracurricular activities have a positive influence on
the development of adolescents and young adults (Bartko & Eccles, 2003; Eccles & Barber,
2001; Fredricks & Eccles, 2006). Understanding the role of social-emotional learning and its
connection to extracurricular activities is imperative for today’s school and educational leaders.
This intrinsic case study examined the effects of social-emotional learning through participation
in Skyhawks Sports Academy.

A key connection between social-emotional learning and extracurricular activities is the
development of the adolescent’s brain, which is greatly influenced by the environment and
contextual experiences (Bartko & Eccles, 2003; Blackwell et al., 2007; Durlak et al., 2011;

Osher et al., 2017; Moffitt et al., 2011). To further understand this connection, this current study
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utilized the theoretical framework of Bronfenbrenner’s ecological systems theory to understand
the connection between an adolescent’s development of SEL competencies within a PYD
environment (Bartko & Eccles, 2003; Blackwell et al., 2007; Durlak et al., 2011; Osher et al.,
2017; Moffitt et al., 2011). This framework focuses on the proximal process of an individual as
they engage in regularly occurring activities over an extended period (Bronfenbrenner & Morris
1998). Like the activities in this study, there is a high level of scaffolding and reciprocity, and the
activity becomes more complex and develops with the individual (Bronfenbrenner & Morris,
1998). During this period, other people_teachers, coaches, and mentors—are elemental to the
developing person. These relationships can affect the developing individual positively or
negatively (Bronfenbrenner & Mortris, 1998). Through extracurricular activities, the adolescent
has the opportunity to foster decision-making skills, creativity, and exploration, and to begin
understanding their role in society, all of which are heightened at this stage in brain development
(Bartko & Eccles, 2003; Blackwell et al., 2007; Durlak et al., 2011; Eccles & Barber, 2001;
Mahoney et al., 2003; Moffitt et al., 2011; Osher et al., 2017). Experiences offered through
extracurricular activities create ecological transitions within the adolescent (Bronfenbrenner,
1977; Moffitt et al., 2011). These transitions are when an individual’s environmental contexts
and interactions within those contexts change and shift as they progress through the nesting
stages of development (Bronfenbrenner, 1977; Moffitt et al., 2011). Furthermore, these
transitions evolve a framework in the individual to cope with developmental changes throughout
life and demonstrate stronger learning goals, a more positive belief about the importance of
effort, and fewer ability-based attributions, which ultimately lead to academic success for the

adolescent as a student (Blackwell et al., 2007; Bronfenbrenner, 1977; Mahoney et al., 2003).
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This framework was applied by the researcher in the analysis of data. The following
section presents an overview of the research design, participants, data collection, and analytical

methods used for this study and concludes with the limitations of the study.

Research Design

This research used an intrinsic case study design as it was the most effective design due
to the need for flexibility with multiple perspectives of coaches and youth participants and due to
a focus on a singular PYD program: Skyhawks Sports Academy (Stake, 1995; Stake, 2005; Yin,
2009). In addition, the researcher used multiple data collection tools to collect both qualitative
and quantitative data, such as an observation tool, a survey, and interviews. Finally, the
researcher used interpretive strategies to capture the narrative of the intransigence of a Skyhawks
Sports Academy camp (Flyvbjerg, 2011; Marshall & Rossman, 2016; Merriam, 1988; Stake,
1995). The intrinsic case study provides a deeper, richer unit of study and analysis demonstrating
the connections between the case, Skyhawks Sports Academy, and the development of SEL
competencies in its youth participants (Flyvbjerg, 2011). The researcher examined how SEL
practices are embedded in the program to identify which social-emotional skills are developed as

a result of participation in Skyhawks Sports Academy camp.

Research Questions

This intrinsic case study applied the following questions to gather the necessary data for
the researcher. The research questions were designed to elicit insights from coaches and youth
participants to understand how a Skyhawks Sports Academy camp can influence SEL

competencies within youth participants.

1. What SEL competencies are impacted in participants by day five of a Skyhawks camp?
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2. How does the Skyhawks’ program integrate SEL competencies into the coaching
practices?
3. How does the Skyhawks coaches’ training prepare coaches to teach SEL competencies to

adolescents?

Participants and Setting

This intrinsic case study was designed to understand how Skyhawks Sports Academy
impacted SEL competencies development in youth participants through coaches’ one-on-one and
group instruction and interaction during camp. Skyhawks Sports Academy operates in over 20
states in the U.S. and in several other countries, with thousands of youth participating every year
in addition to hundreds of coaches. The population for this study comprised coaches and youth
athletes who participated in Skyhawks Sports Academy camps. This study included four Pacific
Northwest sites for data collection. The camps occurred between July and August 2023. Three of
the camps took place in public parks with large multipurpose fields, and one camp used an
athletic field at a public school. The athletic focus in three of the camps was soccer, and one
camp focused on golf. Camps ran for approximately six hours per day, Monday through Friday.
In addition to summer camps, Skyhawks Sports Academy also offers year-round camps that run
in the evenings for one to two hours, one day a week. The researcher used summer sports camps
as the primary focus of this study.

The researcher used homogenous sampling for youth and coach participants. Participants
represent subgroups of all youth athletes and coaches, but through homogeneous sampling, both
sets of participants were studied due to their involvement within Skyhawks Sports Academy
(Creswell & Guetterman, 2019). The researcher gained approval to conduct research at camps

from the Northwest Regional Manager of Skyhawks Sports Academy (Appendix A). Parent or
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guardian consent was obtained via email; the request was sent to parents and guardians the week
before each camp by the Skyhawks Sports Academy Northwest Regional Manager (Appendix
C). Parents and guardians who preferred that their youth opt out of the survey replied to the
email with the youth’s name, which was then forwarded to the researcher. On site, assent was
gained as participant groups came to the researcher’s table to complete the survey on day one of
camp (Appendix B). To conduct coach interviews, the Northwest Regional Manager of
Skyhawks Sports Academy provided a list of coach email addresses to the researcher. The
researcher emailed coaches to request participation in an interview (Appendix D). Interested
coaches replied to the email, and a day and time were scheduled to conduct an in-person
interview between the coach and the researcher. The researcher gained consent from each coach
before the interview was conducted (Appendix E). The researcher interviewed five coaches and
sampled 64 youth participants.

Research question three asks how the training the coaches receive prepares them to teach
SEL competencies. Training for Skyhawks coaches covers several areas. The first element for
coaches to learn and apply is the 10 Keys to Successful Coaching, Table 1 (Skyhawks Sports

Academy, 2021).
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10 Keys to Successful Coaching
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Key

Description

Energy Level

A coach demonstrates a high energy level at all times.

Use Count Down

A coach uses the countdown method “5, 4, 3, 2, 1” as an
attention-getter and transition strategy.

Show Don’t Tell

A coach demonstrates the activity or skill for the youth
participants.

Use Common Sense

A coach does not conduct personal business during
camps, uses appropriate language and conversation, and is
on time.

Teaching

A coach uses teaching cues to engage participants including
re-teaching, focusing on the positive, and encouraging
participation during each drill, skill, or game.

Be Safe

A coach counts participants often, evaluates the
surroundings, watches for strangers, and takes water breaks
often.

No Lines

A coach keeps participants from lining up to avoid acting
out and boredom.

Learn Names

A coach memorizes youth participants’ names to
demonstrate a level of connection.

Be Organized A coach prepares the daily schedule before
camp starts.
Have Fun A coach demonstrates a high level of engagement in all

aspects of a camp.

Note. This table shows the 10 key coaching recommendations provided by the Skyhawks Sports

Academy to its coaches (Skyhawks Sports Academy, 2021). Used with permission.
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Skyhawks coaches are encouraged to apply these 10 keys throughout the day as they
engage with participants. In addition to the 10 keys to successful coaching, coaches receive
specific training on teaching life skills through sports (Skyhawks, 2021). This training includes
teaching tips, daily themes, and daily agendas (Skyhawks, 2021).

Further training provided to Skyhawks coaches around teaching SEL competencies is
found in Table 2, Teaching Tips for Coaches. These tips guide coaches as they prepare for each

camp day with participants.
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Teaching Tips for Coaches
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Tip Description

Model It A coach will explain and demonstrate every activity.

Expect It A coach will have high expectations for participants.

Teach It A coach will teach participants positive life skills.
Specifically, respect, teamwork, inclusion, leadership, and
sportsmanship.

Praise It A coach will recognize and acknowledge participants who
are demonstrating positive life skills.

Discuss It A coach will discuss with all participants the demonstrated
positive life skills.

Correct It A coach will be respectful when correcting negative
behaviors of participants.

Acknowledge It A coach will acknowledge both appropriate and

inappropriate behaviors.

Reinforce It

A coach will remind participants how it felt to be
recognized for demonstrating a positive life skill.

Reward It

A coach will reward a participant who consistently
demonstrates one or more of the positive life skills. A
coach will find an opportunity to elevate the participant’s
role during the camp.

Note. This table shows nine teaching tips for Skyhawks coaches to use as they work daily with

participants (Skyhawks Sports Academy, 2021). Used with permission.

SEL Integration

In addition to the tips from Table 2, Skyhawks coaches are provided a daily agenda to

introduce and explain that day’s SEL competency, referred to as the positive life skill. The

agenda also includes teaching points, application, and review for each competency (Skyhawks,
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2021). For a five-day camp, Skyhawk coaches will teach the SEL competencies of respect,
teamwork, inclusion, leadership, and sportsmanship.

Youth participants begin camp by participating in a warm-up game with one or more
coaches while a lead coach checks in participants as they arrive. Once all the participants are
present at the camp, the lead coach gathers the participants to a central location to introduce the
SEL competency of the day. The lead coach will define the SEL competency and ask for
examples from the participants. After participants give examples, the lead coach will cover
specific teaching points and practical applications centered on the SEL competency of the day
(Skyhawks, 2021). At the conclusion of each day’s camp, the lead coach will review the SEL
competency of the day (Skyhawks, 2021).

Following the SEL competency lesson, the lead coach organizes students into smaller
groups based on age. Once participants are in smaller groups by age, based on the number of
coaches, they will begin a first skill-building activity. Youth participants will watch the coach
model the skill and then practice that skill as the coach works one-on-one with participants to

show them the proper technique. Participants in each of the four camps were ages 6 to 12.

Data Collection

For this intrinsic case study, multiple instruments were used to collect both qualitative
and quantitative data from coaches and youth participants involved in Skyhawks Sports
Academy (Stake, 1995; Yin, 2009). The researcher administered the WCSD-SECA (Appendix I)
at each of the four sites, with a total of 64 youth participants. The researcher also collected coach
observation data at each of the four sites using the SEL PQA (Appendix G). In addition, a third
set of data was collected through semi-structured interviews with five Skyhawks coaches.

Interviews were conducted at various locations over the span of two months.
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Instrumentation

WCSD-SECA. The Washoe County School District Social and Emotional Competency
Assessment (WCSD-SECA) short form is an open-source instrument used to measure students’
self-reported social and emotional competencies (Washoe County School District, 2018). The
researcher used this tool to collect quantitative data from youth participants in four Skyhawks
Sports Academy camps to understand how the youth were impacted around SEL competencies.
The first day and the last day of one of the five-day sports camps, the researcher asked youth
participant volunteers several descriptive questions: age, gender, ethnicity, and total number of
Skyhawks camps they have attended. Next, participants were asked to respond to the 17 items on
the WCSD-SECA short-form (Appendix I). Each item on the survey is a reflective statement
about the individual completing the assessment around the SEL competencies. Participants
provided their first name and last name’s initial for the researcher to match day one responses to
day five responses.

Credibility. This instrument was developed collaboratively by WCSD-SECA, CASEL,
and the University of Illinois Chicago. This instrument works well across subpopulations of
students, and the items are researched to best demonstrate SEL competencies (Crowder et al.,
2019). The WCSD-SECA short form was validated using an Item Response Theory (IRT)
approach. The IRT is used to explain the relationship of unobserved attributes to observed
outcomes (Embretson & Reise, 2013). The trustworthiness of the WCSD-SECA short form was
evident in the 17 items assessed in a broad range of ability levels, with limited ceiling or floor
effects; and a small number of items demonstrated differential item functioning by youth grade,
gender, and ethnicity (Washoe County School District, 2018). The researcher had permission to

use this instrument (Appendix K). The results of the validation of the WCSD-SECA were based
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on the 40-item version of the SECA administered to 2,140 5th-, 1,842 6'-, 1,829 8"-, and 1,433
11th-grade students during the 2016 school year in Nevada’s Washoe County School District
(Crowder et al., 2019). Data was then analyzed with the Rasch model (Crowder et al., 2019). The
Rasch model provided psychometric properties for the SECA, supplying a high or low level
among the dimensions within each of the social-emotional competencies and how well each item
targeted the student population (Crowder et al., 2019).

SEL PQA. The researcher conducted field observations to collect qualitative data about
coaches’ practices when working with youth participants. The researcher used the Social &
Emotional Learning Program Quality Assessment (SEL PQA) observation tool (Appendix H).
The SEL PQA Table 3, is an observational rating tool assessing the quality of coaches’
instructional practices related to youth participants’ SEL competency development and growth

(Centre for Youth Impact, 2022).
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Domain

Scale

Number of Items

Safe Environment Creating Safe Spaces 6
Supportive Environment Emotion Coaching 4
Scaffolding Learning 4
Fostering Growth Mindset 3
Interactive Environment Fostering Teamwork 3
Promoting Resp. and Leadership 5
Cultivating Empathy 4
Engaging Environment Furthering Learning 5
Supporting Youth Interests 3
Supporting Plans and Goals 4

Total Items: 41

Note. This table shows the domains, scales, and the number of items (observation statements) of

the SEL PQA.

Validation. The SEL PQA is a previously validated tool, and the researcher has

permission to use the instrument in this research (Appendix I). Before conducting research using

the SEL PQA for this study, the researcher piloted this instrument by observing a coach

providing two hours of instruction at a non-Skyhawks baseball practice. The researcher piloted
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this instrument to record observation notes as they happened in real-time during the practice,
followed by categorizing the observation notes into the SEL PQA instrument. By piloting, the
researcher was able to understand how to best collect data using this instrument. The researcher
found that standing near the coach as the coach worked with one or a group of youth participants
allowed the researcher to hear what the coach was saying as they instructed the youth.

The SEL PQA retains high levels of inter-rater dependability of item scores (i.e., 80% or
higher) and relatively high levels of internal consistency among items corresponding to each of
the SEL PQA scales, which range from 0.65 to 0.87 and averaged 0.76 (Centre for Youth
Impact, 2022).

Semi-structured Interviews. The researcher conducted interviews with five Skyhawks
coaches. Interviews took place in a public-school library, a tea shop, a coffee shop, and a
restaurant. The seven interview questions, Appendix F, addressed the training received and the
implementation of the five SEL competencies within the coach’s practice.

Credibility. In order to create credible questions, the researcher used the questions in
Appendix F to interview a current Skyhawks coach, not included as one of the five interviewed
coaches for this study. The purpose of the interview was to determine whether the questions

gathered clear information about SEL knowledge and implementation in coaching practices.

Quantitative Data Collection

Quantitative data was collected in a pre- and post-survey format. Youth participants
completed the pre-survey on day one and the post-survey on day five of the camp. For each site,
the researcher set up a table away from the activities and next to where students kept personal
belongings. The table was supplied with clipboards, pens, and hard copies of the WCSD-SECA.

Youth participants completed the hardcopy survey by self-reporting one of four scores for each



63

of the 17 items on the survey: 1, Very Difficult; 2, Difficult; 3, Easy; and 4, Very Easy. The
researcher used emojis in place of numbers for the ratings on the survey but converted them back
into numbers 1to 4 when inputting the data into SPSS. The researcher collected responses and
transferred them into a Microsoft Excel spreadsheet at the conclusion of day one and again at the
conclusion of day five. The researcher did not input participants’ names into Excel; rather, each
participant was given a pseudonym.

At site one, 57 youth participants and seven coaches focused on soccer skills. Twenty-
two youth participants completed the WCSD-SECA on both day one and day five. On day one,
participants were sent to the researcher by group, during the first activity with their assigned
coach. The lead coach sent each group one at a time to the survey table, for a total of six groups.
On day five, the lead coach repeated the same process for participants to complete the survey.

At site two, 23 youth participants and two coaches focused on developing soccer skills.
On day one, after the warm-up game, the lead coach organized participants into two groups.
Once groups were working with their assigned coach, that coach began sending four participants
at a time to the researcher’s table to complete the WCSD-SECA. The lead coach repeated this
same process on day five. A total of 13 youth participants completed day one and day five of the
assessment.

Site three, a soccer camp, had 30 youth participants and three coaches. The lead coach at
this camp was also the lead coach at site one. Participants completed the WCSD-SECA on day
one and day five during the first small group activity and were sent to the researcher in groups of
four to five. Fifteen youth participants completed day one and day five of the WCSD-SECA

assessment.
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Site four centered on developing the golf skills of participants. This camp had 31 youth
participants and three coaches. On day one, the lead coach sent four students at a time to the
researcher’s table during the first activity in their small group. On day five, the lead coach sent
two to four students at a time to the researcher to complete the WCSD-SECA during the warm-
up game. Fourteen youth participants completed day one and day five of the WCSD-SECA

assessment.

Qualitative Data Collection

SEL PQA. The first set of qualitative data that was collected was through observing
coaches at each of the four sites to complete the SEL PQA observation instrument. The
researcher collected data by recording observations of coaches interacting with youth
participants at the four sites in this study. The researcher spent a total of three hours and 30
minutes at site one; four hours at site two; two hours and 30 minutes at site three; and one hour
and 40 minutes at site four. A total of 11 hours and 40 minutes were spent recording observations
at the four sites.

When all observations were completed, the researcher recorded observation notes onto
the SEL PQA in the appropriate domain. Each of the 41 items on the SEL PQA was scored on a
one-, three-, and five-point scale. After each item within a domain was scored, the researcher
scored the SEL PAQ. The score was calculated by finding the mean of the response values for
items within each scale. Domain mean scores ranged from one to five. Each domain represented
one variable. Observations were recorded by hand and then transferred into a Microsoft Excel
spreadsheet.

Semi-structured interviews. Additional qualitative data was gathered through semi-

structured interviews with Skyhawks coaches. To understand how Skyhawks coaches’ practices
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affected SEL competencies in youth participants, the researcher collected qualitative data on five
Skyhawks coaches using a semi-structured interview tool. The researcher recorded and

transcribed every interview on Microsoft Word using his laptop.

Analytical Methods

As an intrinsic case study, the researcher used multiple instruments, qualitative and
quantitative, to collect and combine data to create a detailed narrative based on the results from
each instrument (Flyvbjerg, 2011). The use of multiple instruments requires both quantitative

and qualitative analysis methods (Yin, 2009).

Quantitative Data Analysis

WCSD-SECA. To answer the first research question, the researcher collected quantitative
data from 64 youth participants using the WCSD-SECA short-form instrument. The researcher
took each set of responses from each participant, per item, and input them into SPSS. Next, the
researcher found the mean score for each participant for each of the eight domains. Because there
were 64 pairs of mean data across eight domains, the researcher conducted a paired-samples t-
test (Field, 2013). A paired samples t-test compares the mean difference between the two surveys
completed by each youth participant (Field, 2013). Descriptive data for each youth participant
was used to draw correlations between responses from the surveys and individual youth
participants (Hoy & Adams, 2016).

Qualitative Analytical Methods

The researcher used two qualitative instruments to analyze data related to the coaches
within this study. The first instrument was an analytical coding method used for semi-structured
interviews. The second instrument, SEL PQA, was used to analyze the coaches as they worked

with youth participants at each of the four camps used in this study.
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SEL PQA. Each item on the SEL PQA is scored with one of three observable coach
practices: 1 indicated little or no evidence; 3 indicated some evidence; and 5 indicated the
practice was completely taught. These items then produce 10 scale scores categorized in four
domains: safe environment, supportive environment, interactive environment, and engaging
environment. Within each domain are scales and within each scale are items. Table 3 shows the
breakdown of the SEL PQA domains, scales, and items.

Semi-structured Interviews. The researcher also collected qualitative data through face-
to-face, one-on-one interviews with five Skyhawks coaches. Responses from these interviews
addressed the third research question. Two interviews were held in a public-school library, a tea
shop, a coffee shop, and a restaurant. The researcher used an interview protocol with scripted
questions (Appendix F) but also allowed the researcher to ask secondary questions to each
interviewee (Maxwell, 2013). Questions addressed the training each coach received, specifically
around intentionally implementing SEL competencies into their coaching methods. Interviews
were transcribed using Microsoft Word’s transcribe tool and were reviewed by the researcher for
clarification. After reviewing each interview transcription, the researcher followed Guba and
Lincoln’s protocol for developing categories (Guba & Lincoln, 1981). The qualitative data
gathered from these interviews was used to support the quantitative data gathered from the SEL
PQA.

The researcher used Guba and Lincoln’s four guidelines for developing categories within
qualitative data (Guba & Lincoln, 1981). The first guideline is to highlight unique words or
phrases present in multiple responses from different participants. The researcher used different
color highlighters, each color representing a single theme or category from each of the responses.

The second guideline the researcher used was to create categories relevant to the study; in this
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case, the researcher first created five categories, one for each of the SEL competencies. The third
guideline from Guba and Lincoln was to create additional categories of similar themes within the
responses from the coaches. Using the highlighted words and phrases, the researcher parsed out
these examples into each category. The final guideline the researcher used to develop categories
was to create a category for phrases from responses requiring further inquiry; these phrases

provided the researcher with unpredicted information (Guba & Lincoln, 1981).
Limitations

The researcher worked to eliminate the limitations of the study. However, with all case
studies, certain limitations present themselves. Case studies, such as this study, focus on a
specific phenomenon. SEL competencies within a Skyhawks Sports Academy camp do not
necessarily reflect all sports camps (Flyvbjerg, 2011). Following are the limitations of this study:

e The first limitation of this study was the researcher observed four camps over the course
of one summer. Skyhawks Sports Academy operates camps across the country,
throughout the year, and in varying structures. The researcher looked at one structure: the
weeklong summer sports camp. Participants might have different experiences in different
camp settings.

e The second limitation is there is no pre-intervention (sports camp) assessment. Pre-
assessment data would provide a baseline to use as a comparison to the post-intervention
assessment.

e The third limitation was gaining access to coaches for semi-structured interviews.
Connecting and scheduling with coaches was a challenge.

e The fourth limitation was the variability in differences between camps and coaches. A

total of four sites were used to collect both youth and coach data.
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e The fifth limitation was the youth participants’ ability to fully comprehend the survey
questions. The researcher had to proctor the survey to multiple students at each site due to

their reading abilities.
Role of the Researcher

At the time of the study, the researcher was the principal at a middle school in Eastern
Washington. The researcher, in his role as a public-school educator and leader, designed this
study to better understand how summer sports camps impacted youth SEL competency
development and growth. The researcher sought to discern if he, through his role as a principal,
should provide a means to improve student access to sports camps. Students within the
researcher’s school did not participate in any of the Skyhawks Sports Academy camps used in

this study.
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Chapter 1V: Results

Introduction
The implementation of social-emotional learning (SEL) competencies through

SEL-based initiatives has led to an enhancement in youth of the abilities to self-manage, exhibit
self-awareness, display social awareness, make responsible decisions, and build and maintain
healthy relationships (Aghatabay et al., 2023; Cipriano et al., 2023; Dunn, 2019; Huck et al.,
2023). One avenue through which SEL competencies are nurtured is through after-school
extracurricular activities offered by public schools or by external Positive Youth Development
(PYD) programs (Albright et al., 2019; Mahmud, 2020; Mahoney et al., 2021; Smith et al.,
2022). PYD programs, such as clubs or sports activities conducted beyond regular school hours
or terms, aim to engage youth in constructive activities that yield positive outcomes (Moore et
al., 2021; Riciputi et al., 2020; Yu & Deutsch, 2021). An example of such a program is the
Skyhawks Sports Academy, which focuses on enhancing athletic skills among youth through
sports (Skyhawks Sports Academy, n.d.). School-based athletic and non-athletic programs driven
by goals and competition serve as beneficial influences by fostering peer interaction and
providing opportunities for adults to demonstrate advanced SEL competencies (Darling et al.,
2005; Eccles et al., 1993; Eccles & Barber, 2001). Engagement in extracurricular activities has
been linked to positive outcomes such as academic and psychological adjustments, enhanced
educational attainment, and increased civic involvement (Bartko & Eccles, 2003; Blackwell et
al., 2007; Eccles & Barber, 2001; Fredricks & Eccles, 2006; Kitchens & Gormley, 2018).
Ultimately, extracurricular activities improve the development of adolescents and young adults
(Bartko & Eccles, 2003; Eccles & Barber, 2001; Fredricks & Eccles, 2006). Recognizing the
significance of SEL and its association with extracurricular activities is paramount for

contemporary educational leaders and school administrators.
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One theoretical lens that can demonstrate the process of a youth’s development of SEL
competencies is Bronfenbrenner’s ecological systems framework. Bronfenbrenner (2004)
delineates two developmental propositions through which individuals are shaped by the systems
surrounding them. The first proposition involves individuals developing through interactions
with people, objects, and symbols in their immediate environment, termed proximal processes
(Bronfenbrenner & Morris, 1998; Bronfenbrenner, 2004). Proximal processes entail activities
overseen by individuals possessing greater knowledge of the activity than the developing
individual (Bronfenbrenner, 1979; Bronfenbrenner, 2004). In the second proposition, individuals
engage in activities they have previously learned without direct guidance from someone more
knowledgeable (Bronfenbrenner, 1979). Both propositions encompass five systems clarifying the
proximal process (Bronfenbrenner, 2004). These systems, including the microsystem,
mesosystem, exosystem, macrosystem, and chronosystem, envelop and interact with the
individual and each other, thereby shaping the individual’s interactions with peers, family
members, and various situations—establishing the individual’s complete environment
(Bronfenbrenner, 2004). Although all layers contribute to the proximal process concurrently, the
mesosystem embodies its essential components (Bronfenbrenner, 2004; Bronfenbrenner &
Morris, 1998; Mercon et al., 2020). The mesosystem comprises two or more environments with
which an individual frequently interacts (Bronfenbrenner & Morris, 1998). Proximal processes
within the mesosystem of youth entail enduring patterns within their immediate environment
(Bronfenbrenner & Morris, 1998). Examples of such enduring patterns in youth development
include parental engagement in games, providing comfort, peer interactions during play,
participation in athletic or club activities, skill development, demonstrating empathy, and school

attendance (Bronfenbrenner & Morris, 1998). In the current investigation, Bronfenbrenner’s
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framework is employed to examine the interaction between youth participants and coaches
(Bronfenbrenner & Morris, 1998; Mercon et al., 2020).

The purpose of this intrinsic case study was to examine the impact a coach has on a
youth’s development of SEL competencies while participating in a five-day Skyhawks Sports
Academy camp. Quantitative data was gathered through a pre- and post-camp survey of youth
participants. Qualitative data was gathered through observations of coaches working with
students and through semi-structured interviews with Skyhawks coaches. The research questions
that guided this study were:

1. What SEL competencies are impacted in participants by day five of a Skyhawks camp?

2. How does the Skyhawks’ program integrate SEL competencies into its coaching

practices?

3. How does the Skyhawks’ coaches training prepare coaches to teach SEL competencies to

adolescents?

These questions were answered through both quantitative and qualitative data using the
intrinsic case study method of practice. The intrinsic case study approach relies on various data
sources to gather evidence, given the often blurred or undefined boundaries between the
phenomenon and its context (Yin, 2009). This method entails collecting both qualitative and
quantitative data, reflecting the complexities involved in understanding how a particular program
uniquely engages with youth participants. This chapter will present the quantitative data from the
pre- and post-survey of youth participants, and the qualitative data results of coach observations

and semi-structured interviews.
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Participant Profile

The researcher utilized homogenous sampling to recruit participants, encompassing both
young athletes and coaches for this study. These participants constitute specific segments within
the broader population of youth athletes and coaches, yet through homogenous sampling, the
study focuses on both groups by virtue of their affiliation with Skyhawks Sports Academy
(Creswell & Guetterman, 2019). A total of 64 youth participants took the pre- and post-survey,
15 coaches were observed for the SEL PQA, and five coaches participated in the semi-structured

interviews.

Survey Participants

The WCSD-SECA survey collected quantitative data from campers from each of the four
sites. Locations of the sites were in the Pacific Northwest: three in Washington state and one in
Idaho. In all, 64 out of a potential 140 participants completed both the pre- and post-survey. Site
one had 22 participants; site two had 13; site three had 15; and site four had 14. Of the completed
surveys, 31% were from female youth participants and 69% were male. Ages of the participants
ranged from 6 to 12 but ages of overall campers ranged from ages 5 to 13. Figure 4 shows that
among the survey participants, there was one 6-year-old out of 25 6-year-olds across all four
sites. Additionally, there were 13 participating 7-year-olds out of 31; 11 participating 8-year-olds
out of 31; 20 participating 9-year-olds out of 27; 13 participating 10-year-olds out of 16; five

participating 11-year-olds out of five; and one participating 12-year-old out of three.
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Figure 4

WCSD SECA Ages of Campers
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SEL PQA Participants
The SEL PQA was the instrument utilized to collect qualitative data from each of the four sites
through coach observations. All coaches at each site were observed, for a total of 15 coaches. Of
the coaches observed, 40% were female and 60% were male. No other demographic data was
gathered.
Semi-Structured Interview Participants

Semi-structured interviews were conducted to provide insight into the training coaches
received, including SEL practices (Dexter, 1970). Of the five coaches who participated in the
interviews, one was also a coach that was observed as a participant in the SEL PQA. The
remaining four interview participants were not part of any of the four camps. Three of the semi-

structured interview participants were contacted by the researcher with contact information
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provided by the Skyhawks Sports Academy (Tymitz & Wolf, 1977). The researcher contacted
one participant through their place of work and one participant was contacted with information
provided by a mutual acquaintance (Guba & Lincoln, 1981; Tymitz & Wolf, 1977). The
demographic data that was gathered was gender, racial/ethnic identity, age range, and number of
years coaching for Skyhawks Sports Academy. For gender, 40% of the participants were female
and 60% were male. Four participants identified as White and one identified as Hispanic/Latinx.
Regarding age ranges, three participants were in their 20s, one was in their 30s, and one was in
their 40s. Experience as a Skyhawks coach varied from one and a half years to eight years. Full
interview participant demographic data is listed in Table 4.

Table 4

Semi-Structured Interview Participants

Group Gender Racial/Ethnic identity Age Experience
Coach 1 Female White 20s 8 years
Coach 2 Female Hispanic/Latinx 20s 1.5 years
Coach 3 Male White 20s 2 years
Coach 4 Male White 30s 3 years

Coach 5 Male White 40s 3 years
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Data Collection Instruments
WCSD-SECA Instrument

The WCSD-SECA short-form survey (Appendix 1), which the youth participants took on
day one and again on day five, is a series of 17 statements with topics that correspond to each of
the five SEL competencies. Participants responded to each prompt by completing a four-point
Likert scale. Four statements fell under the self-awareness competency, three for social
awareness, six for self-management, two for relationship skills, and two for responsible decision-
making. Due to the young ages of the participants, emojis were used on the Likert scale, ranging
from very difficult to very easy. Before completing the 17 statements, participants provided their
name, age, gender, and total number of Skyhawks camps they have attended. The researcher
included information for each camper as to whether they were a full day or half day camp
participant. Full day participants attended camp from 8 a.m. to 2 p.m. and half day campers
attended camp from 8-11 a.m. Full day campers at each site went swimming for an additional
two hours after a lunch break. Each participant completed the WCSD-SECA at the beginning of
day one of camp and at the beginning of day five. Table 5 shows participant information for each

site.



Table 5

Youth Participants WCSD-SECA

Name Full/Half Day Gender  Age Total Camps Attended

Site 1
Participant 1
Participant 2
Participant 3
Participant 4
Participant 5
Participant 6
Participant 7
Participant 8
Participant 9
Participant 10
Participant 11
Participant 12
Participant 13
Participant 14
Participant 15
Participant 16
Participant 17
Participant 18
Participant 19
Participant 20
Participant 21
Participant 22
Site 2
Participant 23
Participant 24
Participant 25
Participant 26
Participant 27
Participant 28
Participant 29
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Participant 30
Participant 31
Participant 32
Participant 33
Participant 34
Participant 35
Site 3

Participant 36
Participant 37
Participant 38
Participant 39
Participant 40
Participant 41
Participant 42
Participant 43
Participant 44
Participant 45
Participant 46
Participant 47
Participant 48
Participant 49
Participant 50
Site 4

Participant 51
Participant 52
Participant 53
Participant 54
Participant 55
Participant 56
Participant 57
Participant 58
Participant 59
Participant 60
Participant 61
Participant 62
Participant 63
Participant 64
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SEL PQA Instrument

The SEL PQA (Appendix G), used to observe coaches during the four camps, is an
observation instrument employed to gather qualitative data around coaches’ practices. The SEL
PQA encompasses four domains: Safe Environment, Supportive Environment, Interactive
Environment, and Engaging Environment. Observations took place over the course of multiple
days at each of the four sites. The researcher combined observation notes for all four sites to
score domains on one SEL PQA.

Semi-Structured Interviews Instrument

The semi-structured interview (Appendix F), used with the five Skyhawks coaches,
consisted of one close-ended question and six open-ended questions. Unscripted secondary
questions were asked throughout each interview based on participants’ responses. Interview
questions addressed the training received by Skyhawks coaches and how they implement
practices to influence youth participants’ SEL skills. Interviews were conducted one-on-one and
in-person. Each interview was audio recorded and transcribed on a laptop using the Microsoft
Word transcribe web feature.

Quantitative Instrument Reliability and Validity. The importance of reliability and
validity in quantitative research hinges on how a particular instrument has been used by
researchers and how that data has been interpreted (Creswell & Guetterman, 2019). The 17-item
WCSD-SECA short-form survey was used in its entirety. The reliability of the WCSD-SECA
short form was demonstrated through the evaluation of 17 items across various ability levels,
displaying minimal ceiling or floor effects. Additionally, a small subset of items exhibited
differential item functioning based on youth grade, gender, and ethnicity (Washoe County

School District, 2018). The WCSD-SECA short form underwent validation using an Item
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Response Theory (IRT) approach, which explains the connection between underlying attributes
and observable outcomes (Embretson & Reise, 2013). Credibility of the WCSD-SECA relied on
data from the administration of the 40-item SECA to 2,140 5th graders, 1,842 6th graders, 1,829
8th graders, and 1,433 11th graders during the 2016 academic year in Nevada’s Washoe County
School District (Crowder et al., 2019). Subsequent data analysis employed the Rasch model
(Crowder et al., 2019), offering psychometric insights into the SECA, including the delineation
of proficiency levels across social-emotional competencies and the alignment of individual items
with the student population.

Qualitative Instrument Credibility. Qualitative data collection methods prioritize the
accuracy and trustworthiness of descriptions, conclusions, explanations, or interpretations,
contrasting with the approach taken in quantitative methods (Marshall & Rossman, 2016;
Maxwell, 2013). Where quantitative validation focuses on authenticating data through external
standards and more objective approaches, qualitative credibility relies on utilizing research
standards and strategies such as peer review, triangulation, and member checking (Creswell &
Plano Clark, 2007). Two types of qualitative data were collected for this study. One set of data
was collected using a previously validated instrument, the SEL PQA, and the other set of data
was collected through semi-structured interviews.

The SEL PQA demonstrates consistent inter-rater credibility in item scoring, with scores
typically exceeding 80%, and exhibits moderate to high internal consistency across its scales,
ranging from 0.65 to 0.87 with an average of 0.76 (Centre for Youth Impact, 2022). Prior to its
application in this research, the researcher conducted a pilot test of the SEL PQA by observing
five, two-hour sessions with two coaches during a non-Skyhawks baseball practice. During the

pilot test, the researcher recorded real-time observation notes and subsequently categorized them
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using the SEL PQA instrument. This pilot enabled the researcher to refine data collection
methods using the instrument. It was observed that standing near the coach while they interacted
with individual or groups of youth participants facilitated clear auditory access to the
instructional dialogue.

Before conducting semi-structured interviews, the researcher piloted the interview in an
effort to mitigate threats to the credibility of interview responses (Marshall & Rossman, 2016).
The researcher piloted the interview with an expert participant, a current Skyhawks coach.
Piloting took place to allow the researcher to rehearse the semi-structured interview protocol,
ensuring clarity by eliminating any ambiguous questions and emphasizing topics and
terminology familiar to Skyhawks coaches (Marshall & Rossman, 2016). The semi-structured
interviews that were used for this study were recorded and transcribed, verbatim, for the purpose

of qualitative analysis (Maxwell, 2013).

WCSD-SECA Survey Results
Quantitative Results for Research Question 1: SEL Competencies

To determine if the mean difference between paired survey responses is statistically
significant, the researcher conducted a paired samples t-test on the 64 participants’ responses to
each of the 17 items on both of the completed WCSD-SECA surveys (Field, 2013; Laerd
Statistics, 2015). For this study each participant took the WCSD-SECA on two separate
occasions: once at the beginning of the Skyhawks camp and again at the end. For the paired
samples t-test, the participants were the independent variables and the assessment was the
dependent variable (Laerd Statistics, 2015).

The WCSD-SECA comprised 17 items, each with a four-point Likert scale response. For

each item, participants chose one emoji to circle. For the “Very Difficult” emoji a point value of
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“1” was given; a value of “2” was given for a “Difficult” response; a value of “3” was given for
an “Easy” response; and a value of “4” was given for a “Very Easy” response. Values for each
participant’s response to the 17 items for both surveys were recorded into Microsoft Excel then
transferred into IBM SPSS Statistics. A total of 64 youth participants completed the survey on
day one and on day five. However, the researcher did not include item data if a participant did
not complete one or more items on either survey.

A paired-samples t-test was calculated in IBM SPSS Statistics to determine any statistical
significance within the 17 item pairs, Table 6. Calculations revealed an increase in mean in 13 of
the paired items, a decrease in mean for three pairs, and one paired item with no change (see
Table 5). Day five elicited a statistically significant increase in item pair six, social awareness,
compared to day one, M =0.313, #63) =2.934, p <.05, d = .367. In addition, day five elicited a
statistically significant increase in item pair 16, responsible decision-making, compared to day
one, M= 0.250, t{(63) = 2.341, p < .05, d = .293. Conversely, day five elicited a statistically
significant decrease in item 14, relationship skills, compared to day one, M =-0.171, t{(63) = -
1.745, p <.05, d = -.218. For item pairs six, 14, and 16 there was a statistically significant
difference between means (p < .05). Therefore, the null hypothesis can be rejected and the

alternative hypothesis accepted.



Table 6

SPSS Results Paired-Samples T-Test

82

SEL Competency N Item Mean t df One-sidedp Cohen’sd
Pair
Self-Awareness 64 1 125 1.271 63 104 159
63 2 222 1.605 62 057 202
61 3 15 1.095 60 139 .140
62 4 064 .646 ol 260 .082
Social Awareness 64 5 080 .659 63 256 .082
64 6 313 2934 63 .002 367
61 7 016 .159 60 437 .020
Self-Management 64 8 -.141 -1.218 63 114 -.152
62 9 016 .129 6l 449 016
64 10 .000 .000 63 500 .000
59 11 070 .683 58 .249 .089
64 12 140  1.136 63 130 142
61 13 -016 -.151 60 440 -.019
Relationship Skills 64 14 - 171 -1.745 63 .043 -218
61 15 100 1.286 60 102 165
Responsible 64 16 250  2.341 63 011 293
Decision Making 64 17 093  1.029 63 154 129
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A second paired-samples t-test, Table 7, was calculated in IBM SPSS Statistics to
determine any statistical significance within the 17 item pairs; however, the researcher removed
the 19 participants that were attending their first Skyhawks camp. Day five elicited a statistically
significant increase in item pair six (social awareness), eight (self-management), 15 (relationship
skills), and 16 (responsible decision-making), see Table 7. Item pairs six, 15, and 16 showed a
statistically significant increase in their respective SEL competencies, and item pair eight
showed a statistically significant decrease in self-management. Item pairs six and 16 remained
statistically significant as with the previous paired-sample t-test. However, three item pairs did
show change. Item pair eight became significant, as a decrease, and was not in the previous test.
Next, 14 became not statistically significant, was a decrease in the previous test, and 15 became
statistically significant, an increase. Both item pairs 14 and 15 are in the relationship skills SEL
competency on the WCSD-SECA.

Table 7

SPSS Results Paired-Samples T-Test Two or More Camps

SEL Competency N Item Pair One-sided p Cohen’s d
Social Awareness 45 6 007 381
Self-Management 45 8 -.047 -.255
Relationship Skills 42 15 014 353

Responsible Decision-making 45 16 .043 262
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Qualitative Results for Research Questions Two and Three: Skyhawks Coaches’ Training
The first piece of qualitative data gathered were coaches’ observations using the SEL

PQA. The SEL PQA encompasses four primary domains, and each domain contains at least one

scale. In addition, using the definitions provided by the CASEL 5, the researcher linked each

domain in the SEL PQA to one of the five SEL competencies (see Table 8).

Table 8
SEL PQOA
Domain Scale(s) SEL Competency
Safe Environment Creating Safe Spaces Responsible Decision-making
Supportive Environment Emotion Coaching Self-Management
Scaffolding Learning
Fostering Growth Mindset
Interactive Environment Fostering Teamwork Social Awareness/Relationship Skills
Promoting Responsibility
& Leadership
Cultivating Empathy
Engaging Environment Further Learning Self-Awareness

Supporting Youth Interests
Supporting Plans & Goals

The overall score of the SEL PQA, Table 9, is derived from the aggregation of the four
domain scores, each of which is calculated as the average of the corresponding scale scores,
which were computed as averages of the individual item scores. (Refer to Table 6 for the detailed
scores.) The researcher included notes from each observation as supporting evidence to
accurately score each item. The researcher recorded observations by hand in a notebook then

transferred those notes into a Microsoft Excel spreadsheet. Once observations were organized in
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Excel, the researcher placed observations one-by-one into the items on the SEL PQA. The
researcher used the item descriptor as the theme for each observation note to be categorized. A
score of “1,” “3,” or “5” was given to each item on a fillable SEL PQA document based on
whether the complete definition of the descriptor was supported by one or more of the
observation notes.

Table 9

SEL PQA Scores

Domain SEL Scale Terms Item Scale Domain
Competency Scores Scores Score
Safe Responsible Creating 3,5,5,5,5,3 4.3 4.3
Environment Decision Safe Spaces
Making
Supportive  Self- Emotion 5,3,5,3 4 4.43
Environment Management Coaching
Scaffolding 5,5,5,5 5
Learning
Fostering 5,3,5 4.3
Growth
Mindset
Interactive Social Fostering 5,5,5 5 4.53
Environment Awareness Teamwork
& Promoting 3,5,5,5,5 4.6
Relationship Responsibility
Skills and Leadership
Cultivating 3,5,5,3 4
Empathy
Engaging Self- Further 3,5,5,5,3 4.2 3.06
Environment Awareness Learning
Supporting 3, 1,5 3
Youth Interests
Supporting 3,,L1,3 2

Plans & Goals
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The essential system within the proximal process of Bronfenbrenner’s framework used
for this study was the mesosystem. The mesosystem represents two or more immediate
environments an individual interacts with or in frequently (Bronfenbrenner & Morris, 1998).
Within each of the scales in the SEL PQA are observables that reflect a required element of
interaction between a coach and a youth participant. The SEL PQA focuses on an adult’s
interactions with a youth in correlation with intentionally teaching SEL competencies through
the coaching of tangible skills. In this study, those tangible skills were connected to athletics.

The second set of qualitative data collected to answer research questions two and three
was through semi-structured interviews with five Skyhawks coaches, four current and one
former (Table 4). The researcher asked each of the five participants the same seven questions
(Appendix F) but also asked secondary questions based on responses to each established
question (Marshall & Rossman, 2016). Upon completion of each interview the researcher
verified information within the transcription by reading through the transcription while listening
to the recorded audio. Next, the researcher moved responses of each participant to Microsoft
Excel. A total of 59 responses were provided from coaches for this study.

The researcher used the scale terms from the SEL PQA instrument to code interview
responses, Table 10 (Guba & Lincoln, 1981). The SEL PQA is a vetted and reliable instrument
and provides clear and concise definitions that describe SEL competencies. Using the SEL PQA
also gave the researcher common language between observations and interviews, which both
gathered data around coaches’ work with youth participants during Skyhawks camps. In addition
to SEL PQA scale terms, the researcher used the code Training to represent responses that spoke
only to the specific training received from the Skyhawks Sports Academy prior to coaching and

not connected to an SEL competency. Table 7 shows that of the coaches’ 59 responses, 38
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responses were coded Safe Spaces, five were coded Emotion Coaching, two Scaffolding
Learning codes were assigned to responses, five were coded Fostering Teamwork, two responses
were coded Promoting Responsibility and Leadership, four responses were coded Cultivating
Empathy, and three were coded Further Learning. In addition to the training code, seven of the
10 scale terms were used as codes for interview responses.

Table 10

Semi-Structured Interview Response Codes

Code 1 Code 1Frequency  Percentage
Safe Spaces 38 64%
Emotion Coaching 5 8%
Scaffolding Learning 2 3%
Fostering Teamwork 5 8%
Promoting Responsibility and Leadership 2 3%
Cultivating Empathy 4 7%
Further Learning 3 5%

Total 59

To establish themes to address research questions two and three, the researcher
categorized the codes from the semi-structured interview responses into the same SEL
competencies used for the SEL PQA (see Table 7). A total of three themes were established:

Responsible decision-making, self-management, and self-awareness. Social awareness and
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relationship skills were used in the SEL PQA, but for the semi-structured interviews, due to
similar characterizations, they were included in the self-awareness theme. Table 11 shows the
themes that were established for the semi-structured interviews and their frequencies within the
59 responses.

Table 11

Themes for Semi-Structured Interviews

Theme Code Frequency/Percentage

Responsible Decision-making Safe Spaces 38 64%

Self-Management Emotion Coaching 7 12%
Scaffolding Learning

Self-Awareness Fostering Teamwork 14 24%

Promoting Responsibility
and Leadership
Cultivating Empathy

Further Learning

Themes. The researcher used Bronfenbrenner’s theoretical framework to guide the
research. More will be discussed in chapter five, but it is imperative to understand the theoretical
framework used in this research and its connection to the semi-structured interviews and the
development of youth participants in connection to the coaches. According to Bronfenbrenner

(2004), the element of development in this stage is identified as proximal process.
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Bronfenbrenner outlines two propositions that impact individual development within proximal
process. The first involves interactions with people, objects, and symbols in the immediate
environment, resulting in proximal processes (Bronfenbrenner & Morris, 1998; Bronfenbrenner,
2004). These processes comprise guided activities led by individuals more knowledgeable in the
area; in this research, the Skyhawks coaches led the guided activities (Bronfenbrenner, 1979;
Bronfenbrenner, 2004). The second proposition describes how individuals engage in activities
they have learned from proposition one, without direct guidance from more knowledgeable
individuals. In this study, those individuals are the youth participants (Bronfenbrenner, 1979).
The semi-structured interviews with the five coaches demonstrated multiple connections to the
theoretical framework through the three themes (see Figure 5).

Figure 5

Theme Frequency

Responsible Decision-making. Responsible decision-making was the theme used most

THEMES

m Responsible Decision Making m Self-management m Self-awareness

frequently within the five semi-structured interviews. These responses focused on running a
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Skyhawks Sports Camp that was enjoyable to youth participants. Responsible decision-making is
the act of making considerate choices in personal and social interactions, and considering ethics,
safety, and impacts on the personal and collective well-being of every individual at a Skyhawks
Sports Camp. Responsible decision-making while coaching includes fostering curiosity,
analyzing information for sound judgments, and finding solutions to challenges (Sprenger,
2020). Anticipating consequences, applying critical thinking, and reflecting on promoting well-
being in a sports camp setting is crucial (Collaborative for Academic, Social, and Emotional
Learning, n.d.). Responsible decision-making also involves assessing the effects of decisions on
personal, social, and institutional levels (Collaborative for Academic, Social, and Emotional
Learning, n.d.).

An example of responsible decision-making comes from one of the coaches who took
part in the semi-structured interview; this coach said, “I really like learning the skills of the sport
that I’'m teaching, but I care more about if they [the participants] are enjoying their experience
here and teaching that.” A key to this response is intentional decision making in order to foster
an environment that a participant will enjoy and modeling interactions that will promote
responsible decision-making in youth participants (Bronfenbrenner & Morris, 1998).

A second coach who participated in the semi-structured interviews stated, “I think you
give a kid a positive experience. I think it’s just the energy you bring as the leader. It’s positive
and are you all in and are you willing to flex to respond to student need.” In this example, the
coach expressed the need to be “all in,” meaning giving everything they had to the camper’s
experience, placing the youth participant at the center of the coach’s attention to create a positive
interaction between coach and youth (Bronfenbrenner & Morris, 1998). That same coach went

on to state that they did go through a series of trainings, and a key takeaway regarding leading a
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camp was to “show up 100%. The guy who did the training was really passionate about you
showing up 100%. And I just remember, like, he was really trying to inspire his coaches to really
be there for the kids.” A key component to trainings, beyond logistics, is how a coach
emotionally leads a camp, giving youth participants their full attention and making responsible
decisions about their own actions toward participants.

A third coach interviewee also said about training, “I didn’t receive any actual training. I
didn’t really have to go through any of that because I’ve been in the coaching groove for about
the last 10 years and they [Skyhawks Sports Academy leaders] saw that. So pretty much all of
the training that they would go through I already demonstrated.” This coach already
demonstrated both the ability to successfully engage youth participants in activities and the
qualities of an effective coach, and therefore was able to bypass formal training.

Self-Awareness. Self-awareness was the second most frequent theme among the five
semi-structured interview coach participants. This competency encompasses a coach’s ability to
recognize emotions across situations during a camp and understand their impact on behavior
(Collaborative for Academic, Social, and Emotional Learning, n.d.). Self-aware coaches
prioritize clear communication with youth participants, embodying active listening and problem-
solving skills. They also adeptly recognize situational demands and demonstrate cultural
competence, fostering an inclusive and supportive environment (Collaborative for Academic,
Social, and Emotional Learning, n.d.). Additionally, resisting negative influences, advocating for
others, offering support, fostering positive relationships, promoting teamwork, and seeking help
when needed are integral qualities in self-awareness as a coach (Collaborative for Academic,

Social, and Emotional Learning, n.d.; Sprenger, 2020).
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One participant expressed the importance of actively listening to and engaging with youth
participants. This interviewee valued the goal to “be interested in what they [youth participants]
have to say about their lives, invest into their personal life [in order to] build trust.” Intentionally
communicating with youth participants requires a coach to possess a level of self-awareness that
enables them to build relationships with each camper. This same coach interviewee added that,
“every kid is different, every kid goes by different backgrounds, so your coaching style has to be
tweaked to each individual kid because not each kid is going to learn the same way.” This coach
demonstrated strong self-awareness as they recognized that to foster an inclusive camp in which
each camper can learn and grow, it was important to not label youth participants.

A second coach who participated in the semi-structured interviews added, “Connecting
with kids, it’s so fun building those relationships.” A key component of self-awareness is the
ability to build relationships with youth participants.

In addition to building relationships and adapting one’s coaching style to each
participant, a third coach in the semi-structured interviews added:

When you get in the real world you’re going to be working with other people. You might

not like somebody, but you still need to learn to work with them. There’s different

backgrounds and that’s important to teach them how to handle themselves in those
situations. You know, carry yourself, conflict resolution.
Strong self-awareness was demonstrated by this coach in recognizing the value of modeling and
teaching youth participants the transferable skill of conflict resolution beyond the athletic field
and into life.
Self-Management. The third theme that emerged from the semi-structured interviews

was self-management. The competency of self-management is the capacity to regulate emotions,
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thoughts, and behaviors to achieve personal and group objectives (Collaborative for Academic,
Social, and Emotional Learning, n.d.; Elias et al., 1997). It also involves setting and pursuing
personal and shared goals, using planning skills, and showing initiative (Collaborative for
Academic, Social, and Emotional Learning, n.d.). Coaches who model self-management build
collective agency among youth participants, empowering individuals to make informed choices
and contribute meaningfully to the camp (Collaborative for Academic, Social, and Emotional
Learning, n.d.).
One key to effective coaching is the ability to utilize the competency of self-management.
One coach participant stated, “The job taught me how to have patience, and the word patience is
key when working with students and kids at a young age.” Similarly, a second coach shared,
“Patience would be the first thing to be really important. Be patient with them. They’re kids, just
be patient and never raise your voice.” Practicing patience is the ability to self-manage the
negative emotions that might arise when coaching youth participants. A third coach added:
Don’t let them frustrate you. Don’t let him antagonize you because they’re looking for a
reaction out of you. You’ll get pretty frustrated. You don’t want to snap at a kid because
they’re just kids, you have to keep yourself in check. It’s important to learn to keep a
level head as a coach.
Similarly, to practicing patience, a key aspect of a coach’s self-management is regulating their
own emotions in order to maintain a healthy climate within the camp. The coach establishes the

overall attitude of a camp by modeling the ability to self-manage emotions and behaviors.

Conclusion

The intrinsic design of this study gathered both quantitative and qualitative data. Three sets of

data were gathered in order to best capture the experiences of youth participants during a
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Skyhawks five-day camp and how those outcomes connect to coaches’ influence on developing
SEL competencies within the participants (Yin, 2009). A total of 64 youth participants took part
in the survey data, 15 coaches participated in the observation data, and five coaches took part in
the semi-structured interviews. The survey data used the paired-samples t-test to determine if
there was statistical significance in SEL competencies from day one to day five of camp in
response to research question one. For research question two, two sets of qualitative data were
collected. Observation data was collected by the researcher using a non-participant approach to
gather observation notes from four separate camps at four different sites (Creswell &
Guetterman, 2019). Observation notes were then placed in one or more of four domains within
the SEL PQA instrument. The four domains that comprise the SEL PQA were Safe Environment,
Supportive Environment, Interactive Environment, and Engaging Environment. The SEL PQA
measured the level of coaching practices related to the teaching of SEL competencies. The
second set of qualitative data—semi-structured interviews—addressed how the Skyhawks’
program integrates SEL competencies into its coaches’ training and how coaches implement this
training in ways that influence youth participants’ SEL skills. Chapter V will address how the
results from the paired samples t-test, the SEL PQA scores, and the themes from the semi-

structured interviews relate to the research questions.
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Chapter V: Discussion

The purpose of this intrinsic case study was to explore the influence of a coach on a
youth’s development of social-emotional learning (SEL) competencies during a five-day
Skyhawks Sports Academy camp. Quantitative data was collected using pre- and post-camp
surveys completed by the youth participants. Qualitative data was obtained through observations
of coaches interacting with participants and through semi-structured interviews with Skyhawks
coaches. Developing SEL skills in youth is a high priority as the United States has witnessed a
decline in mental health in youth, marked by increasing rates of hopelessness, depression,
anxiety, and behavioral challenges (Perou et al., 2013; Whitney & Peterson, 2019; Centers for
Disease Control and Prevention, 2020; Kalb et al., 2019; Curtin, 2020). In the past five years,
post-COVID-19 school closures, educators continued to observe heightened isolation, with many
students remaining in online or remote learning. Among those who returned to in-person classes,
educators noted a decline in students’ abilities to connect and build relationships with peers and
adults (McGraw Hill, 2021).

Enhancing SEL skills such as self-awareness, self-management, responsible decision-
making, relationship skills, and social awareness can help address the mental health crisis among
the nation’s youth (CASEL, n.d.; Darling-Hammond et al., 2020; McGraw Hill, 2021; Sande et
al., 2019; Wallender et al., 2020; West et al., 2016). Developing these competencies enables
young people to understand and manage emotions, set and achieve goals, empathize with others,
maintain healthy relationships, and make positive life choices (CASEL, n.d.; Darling-Hammond
et al., 2020; West et al., 2016). Past research and this current study demonstrate that

extracurricular activities, such as after school sports or sports camps can positively impact SEL
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skills within youth (Almlund et al., 2011; Cheng & Hitt, 2018; Darling et al., 2005; Duckworth
& Yeager, 2015; Kitchens & Gormley, 2018; Tyton Partners, 2021).

Chapter five of this study will delve into the results of the quantitative and qualitative
data from this research, organized by three guiding research questions, to identify how Skyhawks
Sports Academy camps impact youth participants’ SEL competencies. This chapter will show
the correlation of the current study and its theoretical framework, Bronfenbrenner’s ecological
systems theory. Specifically, results will show how youth participants interacted with Skyhawks’
coaches during a camp, and how those participants engaged in camp activities (Bronfenbrenner
& Morris, 1998; Bronfenbrenner, 2004).

The research questions that guided this study are:

1. What SEL competencies are impacted in participants by day five of a Skyhawks camp?

2. How does the Skyhawks program integrate SEL competencies into the coaching
practices?

3. How does the Skyhawks coaches’ training prepare coaches to teach SEL competencies to

adolescents?

Summary of the Results

To date, the Skyhawks Sports Academy has not been the subject of a research study
around SEL and is not explicitly explored in SEL literature. However, Positive Youth
Development (PYD) programs like the Skyhawks Sports Academy have shown a positive impact
in SEL competencies (Bean et al., 2018; Moore et al., 2021; Yu & Deutsch, 2021). The research
for this study utilized both quantitative and qualitative data collecting methods to provide a
narrative on the topic of SEL and a Skyhawks Sports Academy camp (Stake, 1995; Yin, 2009).

This study employed an intrinsic case study design to capture various perspectives from coaches
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and youth in a Skyhawks camp (Stake, 1995; Stake, 2005; Yin, 2009). An intrinsic case study
examines how SEL practices intertwine within the Skyhawks program, providing insight on the
acquired social-emotional skills (Stake, 1995; Yin, 2009). Multiple data collection tools,
including observation, surveys, and interviews, gathered qualitative and quantitative data.
Quantitative data was collected through youth participants (n=64) completing a survey.
Qualitative data was collected through observing 15 Skyhawks coaches during four camps and
five semi-structured interviews with Skyhawks coaches. Additionally, two documents provided
to Skyhawks coaches as training documents were also used. Interpretive strategies delved into
the Skyhawks Sports Academy’s impact on youth participants to provide an analysis of
developed SEL competencies in participants (Flyvbjerg, 2011; Marshall & Rossman 2016;
Merriam, 1988; Stake, 1995).

Of the camps the researcher attended to collect quantitative data through the WCSD-
SECA and qualitative data through the SEL PQA, three were soccer camps and one was a golf
camp. Soccer is considered a team sport, which requires participants to cooperate and collaborate
with their teammates, fostering healthy relationships and acquiring necessary social skills (Boone
& Leadbeater, 2006; Salchi, 2022). In team sports, individuals must learn to work together, often
prioritizing the team’s success over personal gain or recognition (Salchi, 2022). Team sports
develop social acceptance, as teammates learn to appreciate the strengths and weaknesses of each
team member, understanding that everyone has different opinions, feelings, and attitudes, which
can complement one another (Boone & Leadbeater, 2006; Salchi, 2022). In contrast, golf is
considered an individual sport, which focuses more on personal accomplishment and

proficiency, allowing for autonomy and building cognitive toughness and resilience (Salchi,
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2022). Both team and individual sports have the potential for positive SEL competency growth,
but they differ in specific SEL competencies that are impacted (Pluhar et al., 2019).

Quantitative data was gathered through a survey, WCSD-SECA (Appendix I), in which
youth participants completed 17 Likert-scale questions, each about a specific SEL competency.
The researcher applied a paired samples t-test to survey results to determine if any of the
responses were statistically significant. A total of three of the 17 responses showed statistical
significance. The three SEL competencies that showed statistical significance were question six:
Social awareness; question 14: Relationship skills; and question 16: Responsible decision-
making. Questions six and 16 showed an increase in the associated SEL competency, and
question 14 showed a decrease in the associated SEL competency.

Qualitative data was gathered using two instruments; the first was the SEL PQA. The
results of the SEL PQA were the calculated mean of four domains on a scale of one to five.
Domain one: Safe Environment had a mean of 4.3; Domain two: Supportive Environment had a
mean of 4.43; Domain three: Interactive Environment had a mean of 4.53; and Domain four:
Engaging Environment had a mean of 3.06. The second qualitative data collection method was
semi-structured interviews. The researcher developed three themes by analyzing interview
responses: Responsible decision-making, self-management, and self-awareness.

Arrangement for Research Questions Response

In this study, the qualitative data collected for research questions two and three will
support the quantitative data gathered to answer research question one. The researcher will focus
on three specific SEL competencies identified from the statistically significant quantitative data
from the WCSD-SECA: social awareness, relationship skills, and responsible decision-making.

Each competency will be addressed individually, with responses to research questions one, two,
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and three integrated into each section. The arrangement of this section will show a response to all
three research questions under each of the three statistically significant SEL competencies. Part
one will focus on social awareness, part two on relationship skills, and part three on responsible
decision-making, with each part providing responses to all three research questions.
Part One - Social Awareness

The first SEL competency that will be addressed is social awareness. Socially aware individuals
demonstrate empathy, compassion, and concern for others’ feelings, express gratitude, and recognize
situational demands and the influence of organizations on behavior (Collaborative for Academic, Social,
and Emotional Learning, n.d.; Sprenger, 2020).

Research Question One: Summary of Results and Discussion for Social Awareness.
The first question that guided this study is: What SEL competencies are impacted in participants
by day five of a Skyhawks camp? The key findings to answer this question come from the
quantitative data results from the youth participant survey, WCSD-SECA (Appendix I). After
running a paired samples t-test, three of the 17 item pairs had statistically significant results.
Table 12 shows the results from the three statistically significant responses.
Table 12

SPSS Results Paired-Samples T-Test

SEL Competency N Item Mean t df One-Sidedp Cohen’sd
Pair

Social Awareness 64 06 313 2934 63 .002 367

Relationship Skills 64 14 - 171 -1.745 63 .043 -218

Responsible Decision-Making 64 16 250 2.341 63 011 293
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The first statistically significant result from the WCSD-SECA was item pair six. For item
six, youth participants responded to the following statement on a Likert scale: Knowing what
people may be feeling by the look on their faces. This item fell under the SEL competency of
social awareness, with results indicating that youth participants demonstrated statistically
significant growth in this area (p = .002) and an effect size of .367. A p-value of .05 or lower is
considered statistically significant. For this study, the researcher used Cohen’s d to measure
effect size. A small effect size falls below .20, a moderate effect size falls between .20 and .75,
and a large effect size is greater than .75. For item six the Cohen’s d effect size was .367,
moderate (Urdan, 2017). A moderate effect size is significant and meaningful due to the
importance of the SEL competency development of social awareness within proximal process
(Bronfenbrenner & Morris, 1998; Urdan, 2017). Throughout a Skyhawks sports camp, youth
participants engage in activities where they are constantly interacting with coaches and peers.
Social awareness, which involves developing compassion and empathy toward others
(Collaborative for Academic, Social, and Emotional Learning, n.d.), was demonstrated by youth
participants who showed the ability to interpret others’ emotions based on non-verbal
expressions.

Research Questions Two & Three: Summary of Results and Discussion for Social
Awareness. Research questions two and three guided this study to collect qualitative data using
two instruments, the SEL PQA, and the semi-structured interviews. Questions two and three are:
How does the Skyhawks’ program integrate SEL competencies into the coaching practices, and
how does the Skyhawks coaches’ training prepare coaches to teach SEL competencies to
adolescents? The observations made at the four camps in this study compiled scores that were

then averaged out on the SEL PQA, with five being the highest, positive effect. On the SEL
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PQA, the researcher placed the SEL competencies of social awareness and relationship skills into
the Interactive Environment domain as observations focused on teamwork, responsibility and
leadership, and empathy. The Interactive Environment score was 4.53, the highest overall score
of the four domains in the SEL PQA. Of the three observation categories within that domain,
teamwork scored a five, responsibility and leadership scored a 4.6, and empathy scored a four.
Of the three categories with the Interactive Environment domain, responsibility and leadership
and cultivating empathy are characteristics of social awareness, with teamwork falling into the
SEL competency of relationship skills. The SEL PQA is scored from the perspective of the coach
but examples of social awareness came from both youth participants and coaches.

At a Skyhawks Sports Academy camp, youth participants demonstrate a wide range of
athletic skills, abilities, and knowledge of the specific sport. On multiple occasions, youth
participants with higher levels of athletic skills, abilities, and knowledge of the sport helped other
youth participants who were less skilled at the activity. A coach interviewee responded that,
“When you’re teaching a sport, you’re going to have kids who are really good at something and
kids who have never done it before. You have to teach them to be on the same page.” The skilled
youth participants recognized that others were not as far along in their knowledge of the activity
or sport, or not as athletically talented; rather than remaining passive, the skilled participants
worked with the less skilled participants to elevate their abilities in and knowledge of the sport,
demonstrating empathy and compassion, two key characteristics of social awareness
(Collaboration for Academic, Social, and Emotional Learning, n.d.). This example of youth
participants working together was supported in a response from the semi-structured interview
around the need to know how to work with different kinds of people throughout life, a key

transferable skill necessary to function in the present and the future. This is also an example of
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responsibility and leadership, as one coach interviewee responded, “I think some of the kids that
are talented can also benefit from being leaders and helping out the other kids.” The more skilled
participant takes on the role of coach to teach a skill to the less skilled participant.

Empathy and compassion were also evident on one occasion when a youth participant
noticed another participant sitting alone during lunch and invited that participant to come sit with
them. A coach sets the tone for the level of social awareness and demonstrates compassion,
empathy and inclusiveness to foster an environment where participants also have opportunities to
demonstrate those SEL competencies. Two of the training documents Skyhawks coaches receive,
10 Keys to Successful Coaching and Teaching Tips for Coaches, state that a coach is to engage
participants by focusing on the positive and teaching positive life skills such as inclusion,
respect, and leadership (Skyhawks Sports Academy, n.d.). A response from the semi-structured
interviews highlighted the need for coaches to adjust their coaching styles, as each youth
participant is unique. One observation from the SEL PQA highlighted a coach approaching an
upset youth participant. In this scenario, the coach noticed the participant was distressed about
wanting a specific role in an activity. Instead of ignoring or shaming the participant for being
upset over something that might seem minor, the coach acknowledged their feelings and assured
them they could have that role in the next round of the activity. Previous studies on Positive
Youth Development programs similar to the Skyhawks Sports Academy have shown growth in
participants’ social awareness (Anderson-Butcher et al., 2021; Barcelona & Hartman, 2021;
Barcza-Renner et al., 2022; LiFEsports at The Ohio State University, n.d.). This growth in social
awareness was linked to youth engaging in physical activities and experiencing competence in
personal and interpersonal skills as they interacted in the camp environment with coaches and

peers, and through activities (Barcelona & Hartman, 2021; Henert et al., 2021).
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In a Skyhawks camp, social awareness within Bronfenbrenner’s theoretical framework
develops in the proximal process when youth participate in activities over the course of five days
and experience multiple interactions with coaches and peers (Bronfenbrenner, 1979). From day
one of camp, when a coach sets expectations for social awareness by modeling empathy and
compassion, a youth participant experiences this interaction both firsthand and through
observation of how coaches interact in this way with other participants. By day five of camp, a
youth participant has experienced multiple touchpoints of social awareness through the proximal
process, making growth in this skill inevitable.

Part Two - Relationship Skills

The SEL competency of relationship skills involves cultivating and maintaining
supportive connections through clear communication, active listening, cooperation, and conflict
resolution (Collaborative for Academic, Social, and Emotional Learning, n.d.). Relationship
skills also include navigating diverse social environments, demonstrating cultural competence,
providing leadership, and advocating for others while fostering teamwork and seeking support
when needed (Collaborative for Academic, Social, and Emotional Learning, n.d.; Sprenger,
2020). Following are the results and discussion for all three research questions around the
competency of relationship skills.

Research Question One: Summary of Results and Discussion for Relationship Skills.
The second significant result for research question one: What SEL competencies are impacted in
participants by day five of a Skyhawks camp? was found in item pair 14. Youth participants
responded on a Likert scale to the prompt: Respecting a classmate’s opinions during a
disagreement. This prompt was in the SEL competency category of relationship skills, and

results showed a decrease in the ability of youth participants to develop healthy relationship with



104

others, Table 11. Of the three statistically significant results from the WCSD-SECA, relationship
skills showed statistical significance with a p-value lower than .05 (p =.043) and an effect size
of -.218. A -.218 for a Cohen’s d effect size demonstrates a moderate significance due to falling
between .20 and .75 (Urdan, 2017). A moderate effect size is significant and meaningful, and in
the case of item 14, youth participants demonstrated a moderate reduction in the ability to
demonstrate relationship skills.

The item 14 prompt delves into the concept of recognizing and respecting another
person’s point of view within the SEL competency of relationship skills. Key components of
relationship skills are learning how to agree and disagree, knowing how to react in a controlled
manner, and respecting the conflict that is occurring with another individual (Collaborative for
Academic, Social, and Emotional Learning, n.d). Relationship skills are taught by a coach
demonstrating how to react in various scenarios, preparing youth participants for how to react
and how to work together (Collaborative for Academic, Social, and Emotional Learning, n.d).

One potential reason for the decrease in this SEL competency can be connected to
Bronfenbrenner’s ecological systems theory and proximal process. A key aspect of the proximal
process is the environment that the developing individual is in must occur regularly over an
extended period (Bronfenbrenner, 1995; Bronfenbrenner & Ceci, 1994). A Skyhawks Academy
Sports camp is only five days, which is not necessarily regular or an extended period. Previous
research studies have shown that participants’ relationship skills have increased in PYD
programs; however, these programs could be defined as regularly occurring over an extended
period (Guagliano et al., 2019; LiFEsports at The Ohio State University, n.d.; Moore et al., 2021;

Yu & Deutsch, 2021).
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It is important to note that youth participants did not show a decrease in relationship
skills if they participated in more than one camp. In addition, participants who participated in
more than one camp showed a statistically significant increase in the SEL competency of
relationship skills. Two items on the WCSD-SECA addressed relationship skills: items 14 and
15. In this study, item 14 showed statistical significance, but in a decrease of SEL competency
relationship skills. However, rerunning a paired samples t-test that excluded the 19 youth
participants who attended their first Skyhawks Sports Academy camp and only included the 45
youth participants who had attended two or more camps resulted in item 14 no longer being
statistically significant and item 15 (n 42) being statistically significant at .014.

Research Questions Two & Three: Summary of Results and Discussion for
Relationship Skills. Research questions two and three are: How does the Skyhawks program
integrate SEL competencies into the coaching practices, and how does the Skyhawks coaches’
training prepare coaches to teach SEL competencies to adolescents? These two questions guided
this study to collect qualitative data using two instruments, the SEL PQA and semi-structured
interviews. The observations made at the four camps in this study were compiled and averaged
on the SEL PQA, where five represents the highest positive effect. In the SEL PQA, the
researcher included the SEL competencies of social awareness and relationship skills within the
Interactive Environment domain, focusing on teamwork, responsibility and leadership, and
empathy. The Interactive Environment score was 4.53, the highest overall score among the four
domains in the SEL PQA. Within this domain, teamwork received a score of five, responsibility
and leadership scored 4.6, and empathy scored four. Among the three categories within the
Interactive Environment domain, responsibility and leadership, and cultivating empathy reflect

social awareness, while teamwork pertains to the SEL competency of relationship skills.
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Although the results of the WCSD-SECA showed a statistical decrease in youth
participants’ relationship skills, the SEL PQA and semi-structured interviews demonstrated that
coaches model and actively engage with students around the competency of relationship skills.
Observations documented within the Interactive Environment of the SEL PQA that scored a five
were when coaches provided youth participants with opportunities to work collaboratively in
small groups, develop and work toward accomplishing shared goals, and practice group
processing skills. Several observations documented within the SEL PQA supporting those items
were when a coach worked with multiple youth participants, encouraging them to participate in
the activity and work together as a team. Additionally, coaches leading soccer camps instructed
and modeled passing skills, and emphasized the need to work together by passing the soccer ball
to accomplish the shared goal of scoring a goal. Further examples of relationship skills
development noted on the SEL PQA supported the item of coaches discussing with youth
participants the causes or consequences of other people’s emotions. On multiple occasions the
researcher observed a coach instructing a youth to participate with a focus on the success of the
group, stressing teamwork to achieve a shared goal. Teamwork was supported by one of the
coach interviewees who shared that a key element of their coaching style is emphasizing the
concept of team and working together, and how each member of the team plays a vital role in the
success of the team. This particular interviewee worked predominately in Skyhawks Cheer
camps, and spoke about the importance of working together during stunts and the dangers of not
working together, potentially dropping the flyer. This coach stressed that if one person does not
do their job on the team, someone else’s safety is in jeopardy. Another coach interviewee

highlighted the importance of providing youth participants with a positive team experience to



107

foster a sense of community. Additionally, another coach interviewee emphasized working with
youth participants on the practice of inclusion to achieve effective teamwork.

Further evidence of relationship skills development occurred at one of the sites in this
research when a youth participant approached a coach to report that another participant hit them.
The coach spoke with each participant, reminding the participant who hit the other participant
about respecting physical boundaries. The key relationship skill observable was that the coach
listened to each participant’s interpretation of the incident that led to the physical altercation and
helped them resolve the conflict appropriately. Conflict resolution was echoed by a coach
interviewee, crediting working with youth on conflict resolution during Skyhawks camps as a
reoccurring opportunity.

A coach-participant relationship is an example of proximal process and is evident in
Skyhawks Sports Academy camps. Skyhawks coaches teach relationship skills and provide
youth participants the opportunity to develop and demonstrate these skills throughout Skyhawks
camps. However, due to the length of a single camp, this SEL competency is unable to show a
level of fruition (Bronfenbrenner & Ceci, 1994).

Part Three - Responsible Decision-Making

According to the CASEL (n.d.), responsible decision-making involves making thoughtful
and compassionate choices about personal conduct and social interactions in various settings.
This includes considering ethical standards, safety, and the potential impacts of one’s actions on
individual and collective welfare. Responsible decision-making entails fostering curiosity and
open-mindedness, analyzing information to make reasoned judgments, and identifying solutions
to challenges. Additionally, responsible decision-making requires anticipating and evaluating the

consequences of one’s actions, recognizing the applicability of critical thinking, and reflecting on



108

one’s role in promoting well-being within personal, family, and community environments.
Following are the results and discussion for all three research questions around the theme of
relationship skills.

Research Question One: Summary of Results and Discussion for Responsible
Decision-Making. Item pair 16 was the third and final item pair that showed statistical
significance. Youth participants responded to the prompt: Thinking about what might happen
before making a decision. Results from the WCSD-SECA, responsible decision-making, were
statistically significant with a p-value of .011, less than .05, and a moderate effect size of .293,
falling between the moderate level of .20 and .75. A moderate effect size for responsible
decision-making is significant and meaningful due to the importance of that SEL competency
within the development during the proximal process (Bronfenbrenner & Morris, 1998; Urdan,
2017). Past research of the SEL curriculum had a positive impact of responsible decision-making
by focusing on providing participants the opportunity to interact within multiple environments
and experiences (A. Green et al., 2021; A. Green et al., 2022). Additionally, research has shown
an improvement in responsible decision-making by pairing development with character virtues
like forgiveness, gratitude, diligence, and generosity (Hatchimonji et al., 2022). Throughout a
Skyhawks Sports Academy camp, youth participants encounter multiple opportunities to make
decisions. From day one, participants must decide whether to be involved and what their level of
involvement will be. Research questions two and three will dive deeper into those opportunities
for responsible decision-making within a day at a Skyhawks camp.

Research Questions Two & Three: Summary of Results and Discussion for
Responsible Decision-Making. The SEL PQA and responses from the semi-structured

interviews supported research questions two and three: How does the Skyhawks program
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integrate SEL competencies into the coaching practices, and how does the Skyhawks coaches’
training prepare coaches to teach SEL competencies to adolescents? The skill of responsible
decision-making is taught and demonstrated at the inauguration of a Skyhawks Sports Academy
camp. During the four site observations to complete the SEL PQA, it was observed that after
youth participants arrived they were asked to participate in an activity while other participants
arrived. This was the first opportunity to make a responsible decision, whether or not to
participate, making the first step toward involvement in the camp. From there a plethora of
opportunities arose as participants went from activity to activity. Observations of responsible
decision-making occurred as participants were scrimmaging at the three soccer camps, centered
on teamwork, with the decision being whether to pass the ball or take a shot.

The SEL competency of responsible decision-making fell into the SEL PQA domain of
Safe Environment. Observations made at the four sites provided a domain score of 4.3 out of five
in this domain. Table 13 displays the descriptors for the six items within the Safe Environment
domain, highlighting the descriptor for a score of five.
Table 13

Safe Environment

Item Definition SEL PQA Score

1 The emotional climate is always positive; young people and 3
staff are observed offering encouragement, affirmations, or
support to others.

2 Staff use positive and warm words, tone of voice, and 5
body language that convey enthusiastic welcome, sincere

affection, or genuine interest in young people’s well-being.

3 Staff create a safe space for young people to share and 5
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provide young people with specific guidance or supports
for creating a safe space.

4 Staff group management style is characterized by proactive 5
or positive approaches.

5 Staff consistently hold young people and themselves 5
accountable to an agreed-upon set of guidelines,
behavior expectations, or consequences.

6 There is no evidence of bias on the part of staff 3
based on religion, culture, race/ethnicity, class,
gender, ability, appearance, or sexual orientation
and there is evidence of mutual respect and active inclusion.

Domain Score: 4.3

Item one in the Safe Environment domain was scored a three with the descriptor being
“The emotional climate of the session is predominantly positive. Negative behaviors are
mediated by staff or young people.” Observations included:
e Coach to camper: “Do you need your shoes tied?” [offering to tie them]
e (Coach sorting teams: Some campers struggle with wanting to be with certain others, but
the coach continues sorting without getting derailed.
e Coach to group [in a positive tone]: “Let’s remember to keep our hands to ourselves.”
e (Campers getting tired [body language; coach stays positive.
e Coach says, “Good job [camper’s name], I like the effort.”
e Day 3: Campers eating snack together under a tent, engaging in friendly chatter.
¢ During snack: Group of campers sit in a circle with a coach and play a game.
e During activity: Coach says “Nice try” when a camper misses a shot.

e During activity: Coach says to camper, “That was perfect, good work.”
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e Day 3: Coach says the names of all the campers as they arrive and during morning
activities.

Coaches showed a strong ability to create a safe environment according to the SEL PQA,
which also supports the training document, 10 Keys to Successful Coaching (Table 11), provided
by the Skyhawks Sports Academy. In this training document coaches learn the importance of
demonstrating a high energy level at all times and engaging participants by focusing on the
positive, including encouraging participation during each drill, skill, or game. A coach also needs
to memorize youth participants’ names to demonstrate a level of connection and demonstrate a
high level of engagement in all aspects of a camp (Skyhawks Sports Academy, 2021). These
keys to coaching are conscious decisions that Skyhawks coaches must make each day of camp to
demonstrate a high level of responsible decision-making, with each key representing a deliberate
choice.

In addition to the coaching keys in Table 11, Skyhawks coaches are also provided with
another training document, Teaching Tips for Coaches (Table 12). In the area of responsible
decision-making within Teaching Tips for Coaches, a coach will have high expectations for
participants, teach positive life skills, recognize and acknowledge participants demonstrating
these skills, discuss the demonstrated skills with all participants, respectfully correct negative
behaviors, acknowledge both appropriate and inappropriate behaviors, and reward participants
who consistently demonstrate positive life skills (Skyhawks Sports Academy, 2021). As with the
10 Keys to Successful Coaching, the Teaching Tips for Coaches requires a level of conscious
commitment by a coach as they led and orchestrated each day of camp, working with youth

participants and teaching them to make responsible decisions.
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Additional data supporting a coach’s training on responsible decision-making was
evident in the semi-structured interviews. One of the coaches who participated in the semi-
structured interview conveyed the following:

I care more about are they [youth participants] enjoying their experience here and

teaching to that. I’'m looking at responsible decision-making. You want to teach them

how to solve problems themselves. Through sportsmanship or playing fair, [working with
youth participants to reflect on the questions] are you being respectful? Are you
accepting the outcome even if you lose the game?
This coach interviewee articulated the importance of working with youth participants specifically
in the area of responsible decision-making around solving problems that arise while working
with others. A second semi-structured participant communicated:

I think you give a kid a positive experience. I think it’s just the energy you bring as a

leader. Is it positive and are you all in, are you willing to flex to respond to student need?

What skills you’re trying to meet? [It’s important to meet] every kid where they’re at and

give them a positive experience. And you know, you have kids who like the sport and

want to be there for a positive experience. So much of what you offer as leaders is what
you model and on how you respond to other teams winning and losing or someone
making mistake. They want to be around someone who cares about [them], who is going
to make them feel okay. I think the way you do that is by being present and modeling
self-awareness and being responsible and having good relationships.
This coach stressed the importance of working with youth by modeling appropriate decision-
making and setting an example of how one should interact with others, especially when conflict

arises.



113

A third coach who participated in the semi-structured interviews stated:
One big thing that I’ve done a lot and has helped is doing conflict resolution because
some kids...get mad at each other. To go up to them and say, okay this [conflict]
happened. What should you do when you’re in this situation? Should you get mad at
him? Should you chirp back at him? Should you fight back? [It’s important to recognize
when] to drop it when it needs to be dropped. Kids getting in arguments, they fight, that’s
normal. [They need] to learn how to deal with that.
As with the other interview participants, this coach stressed the need to work with youth
participants around the area on conflict resolution and how to make responsible decisions when
faced with conflicts.

Coaches are trained in responsible decision-making through the training and
implementation of 10 Keys to Successful Coaching and Teaching Tips for Coaches (Skyhawks
Sports Academy, 2021). A result of implementing the keys and tips from these training
documents resulted in the growth of responsible decision-making among the youth participants
in this study.

The interactions between a Skyhawks coach and a youth participant demonstrates
responsible decision-making within proximal processes by fostering supportive and responsive
interactions that promote the participant’s development across multiple layers within
Bronfenbrenner’s ecological systems theory (Bronfenbrenner, 1994). Proximal process
emphasizes the reciprocal interactions between the developing individual and their immediate
environment (Bronfenbrenner, 1994). Responsible decision-making by the Skyhawks coaches
includes the use of positive reinforcement to encourage desired behaviors in the youth

participant, which may include praising effort, acknowledging progress, and celebrating
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successes, which motivates the youth and reinforces positive behaviors and attitudes
(Bronfenbrenner & Morris, 1998; Bronfenbrenner & Evans, 2000; Bronfenbrenner, 2004). A
coach’s responsible decision-making during interactions impacts the participant’s experience
when a coach provides constructive feedback, encouragement, and support, enhancing the youth
participant’s confidence and emotional well-being (Bronfenbrenner & Morris, 1998). A coach’s
responsible decision-making involves being attuned to each youth’s needs and abilities, adapting
coaching strategies and communication styles to suit individual youth, and fostering a supportive
and responsive environment where learning and growth can occur, and the youth is empowered
to make responsible decisions (Bronfenbrenner & Morris, 1998). What is unique in this study is
that through proximal process a coach’s demonstration of responsible decision-making and
teaching to responsible decision-making equally impacted youth participants statistically
significantly in a positive direction. (Bronfenbrenner & Morris, 1998; Bronfenbrenner & Evans,

2000; Bronfenbrenner, 2004).

Conclusions
Several conclusions may be drawn from the results of this study. Conclusions will be
constructed within Bronfenbrenner’s ecological systems development framework, highlighting
the proximal process of the developing youth participant. According to Bronfenbrenner and
Morris (1998), proximal process is described as follows:
Especially in its early phases, but also throughout the life course, human development
takes place through processes of progressively more complex reciprocal interaction
between an active, evolving biopsychological human organism and the persons, objects,
and symbols in its immediate environment. To be effective, the interaction must occur on

a fairly regular basis over extended periods of time. Such enduring forms of interaction in
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the immediate environment are referred to as proximal processes. Examples of enduring

patterns of proximal processes are found in feeding or comforting a baby, playing with a

young child, child-child activities, group or solitary play, reading, learning new skills,

athletic activities, problem solving, caring for others in distress, making plans,
performing complex tasks, and acquiring new knowledge and know-how.

According to Bronfenbrenner and Morris (1998), six facets comprise the proximal
process. The first is when the developing youth participant is engaged in activities with other
people, objects, or symbols. In this study, the activity is a five-day Skyhawks Sports Academy
camp and the primary engagement is between the youth participants and the coaches.

The second facet is the activity must occur regularly (Bronfenbrenner & Morris, 1998).
As discussed previously in this chapter, a five-day sports camp is not considered as occurring on
a regular basis; nonetheless, two SEL competencies were positively impacted: social awareness
and responsible decision-making. However, that was not the case with relationship skills, which
decreased in a camp, going against Bronfenbrenner’s theory that proximal process only has
positive impacts on development. Yet, if the focus of the study was only on those youth
participants who have attended more than one camp, relationship skills were impacted positively.
A focus on that same sub-group, however, showed a decrease in the SEL competency of self-
management, which will be discussed later in this chapter.

The third facet of proximal process is the activity becoming more complex. In this study,
the athletic skills addressed in each camp were scaffolded from day one to day five. For example,
coaches worked on how to properly kick a soccer ball, focusing on foot placement on the ball
before teaching how to pass or shoot the ball. Along with the task of athletic skills becoming

more complex, the overall activity of participating in a camp becomes more complex. Increasing
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complexity also occurs in each camp’s “word of the day.” In a Skyhawks camp, the lead coach
shares a word of the day, which is a specific character trait. Each day an additional trait is added
for a total of five traits that the participants must implement and practice each day.

The fourth facet of effective proximal process is bidirectional, mutual, interactions
between youth participants and coaches. For positive development to occur, there must be two-
way interaction between a coach and a youth participant, which is evident in the qualitative data
gathered from both the SEL PQA and the semi-structured interviews. An example of
bidirectional interaction from the SEL PQA was when a coach worked with two youth
participants who were in conflict. The coach spoke with each participant individually and then
together to reach a solution to move past the conflict.

Facet five of the proximal process states that interactions are limited to people, but
interactions may also occur with objects and symbols. Interactions with objects or symbols must
require a level of attention and engagement with the developing individual. Two items stand out
at a Skyhawks Sports Academy camp that pertain to this facet. The first is the interaction the
youth participant has with the object of a soccer ball, in the case of the three soccer camps in this
study. Each participant has a different relationship with a soccer ball based on experience. In this
study, youth participants were asked how many Skyhawks camps they attended but were not
asked about their skill level. Nonetheless, each camper interacted with the soccer ball at a
different level that progressed over the length of the five-day camp. The second item that stands
out is the symbol of the Skyhawks logo, which is present at each site in the form of a banner. For
youth participants who are attending at least their second camp, this symbol represents past
experience with the Skyhawks, presenting a level of expectation and familiarity, thus influencing

the interaction these participants will have within the camp, knowing it is a Skyhawks camp.
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The final facet of proximal process focuses on the continuing maturation of the
developing individual. As the individual matures, their developmental abilities expand in
proficiency and scope of knowledge. In turn, proximal processes must become more elaborate
and comprehensive. As development progresses, pauses between activities can lengthen but must
still occur regularly for development to not regress. A second aspect of facet six of proximal
process requires extended interactions with individuals beyond primary caregivers, or, as
Bronfenbrenner and Morris (1998) labeled the term, principal persons. Other individuals such as
relatives, siblings, peers, teachers, friends, mentors, and coaches may take on the role of
principal persons. This involvement is not restricted to childhood but continues throughout life.
This facet is slightly more complicated to connect within this study but could be better addressed
if the study focused more on youth participants who participated in multiple Skyhawks Sports
Academy camps. Evidence of this facet is present with the role of a coach as a potential principal
person, but not to a degree that firm conclusions could be made without additional data. This
topic will be discussed further in the limitations of this study.

Conclusions include: (1) Youth participants showed growth in the SEL competencies of
social awareness and responsible decision-making as a direct result of participating in a five-day
Skyhawks Sports Academy camp; (2) Youth participants can demonstrate growth in relationship
skills if they attend more than one Skyhawks camp; (3) Growth in specific SEL competencies
among youth participants directly results from a coach’s training and the implementation of that
training in practice.

The first statistically significant SEL competency in the WCSD-SECA was social
awareness. Participants responded to three items on the WCSD-SECA that focused on social

awareness, questions five, six, and seven. Of the three items for social awareness, question six
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showed statistically significant data. However, all three items evidenced a growth in mean as
seen in Table 14.
Table 14

WCSD-SECA Social Awareness Means

Item n Day 1 Mean Day 5 Mean Total Growth One-Sided p
5 - Learning from 64 3.11 3.19 2.57% 256
people with different

opinions than me.

6 - Knowing what 64 291 3.22 10.65% .002
people may be feeling

by the look on their face.

7 - Knowing when 61 3.36 3.38 0.60% 437

someone needs help.

Of the three items that addressed social awareness on the survey, item six saw the
greatest increase in mean. Of the three prompts, item six is the most concrete and observable
example given the presence of a physical, tangible facial expression. Since youth have more
difficulty expressing emotions in words, facial expressions provide the most effective avenue to
communicate and interpret emotions (Nelson & Russell, 2011; Nowicki & Duke, 1994). This
also supports why item seven showed the lowest increase in mean, since needing help is typically
expressed through words rather than nonverbal expression, making this type of communication

more challenging for a peer to interpret and observe.
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It can be concluded that participation in a Skyhawks Sports Academy camp leads to the
development and growth of social awareness, providing youth participants the opportunities to
exhibit empathy, compassion, and concern for others’ feelings, and to express gratitude (Bean et
al., 2018; Moore et al., 2021; Yu & Deutsch, 2021). Furthermore, social awareness is the ability
to understand the perspectives of and empathize with others, including those from diverse
backgrounds, cultures, and contexts (Collaborative for Academic, Social, and Emotional
Learning, n.d.; Sprenger, 2020). As noted on the SEL PQA instrument, social awareness is first
demonstrated by the coaches as they interact with each youth participant from day one of camp
through day five, the last day of camp. By continuously demonstrating social awareness, the
coach is able to transfer social awareness to the youth participants both directly and indirectly as
the youth participant interacts with the coach, peers, and the environment of a camp, a key
element of proximal process in Bronfenbrenner’s ecological systems theory of development
(Bronfenbrenner & Morris, 1998; Bronfenbrenner, 2004).

In addition to social awareness, the conclusion can be made that youth participants grow
in the SEL competency of responsible decision-making by participating in a Skyhawks Sports
Academy five-day camp. Responsible decision-making, according to CASEL, is the ability to
make caring and constructive choices about personal behavior and social interactions across
diverse situations, or what Bronfenbrenner terms proximal process (Bronfenbrenner & Morris,
1998; Collaborative for Academic, Social, and Emotional Learning, n.d.). Proximal process
within responsible decision-making is the interaction of the developing individual with diverse
situations or environments. In the case of a Skyhawks camp, the diverse situations are the
interactions the youth participant has with other participants, coaches, and the overall camp

experience. In turn, by experiencing proximal process, the youth participant has the ability to
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develop responsible decision-making skills (Bean et al., 2018; Bronfenbrenner & Morris, 1998;
Moore et al., 2021; Yu & Deutsch, 2021). Two items on the WCSD-SECA addressed responsible
decision-making: item 16 (statistically significant) and 17, with all 64 youth participants
responding. Similar to social awareness, youth participants saw an increase in mean for both
items. See Table 15.

Table 15

WCSD-SECA Responsible Decision-Making Mean

Item n Day 1 Mean Day5 Mean Total Growth One-Sided p
16 — Thinking about 64 2.78 3.03 8.99% 011
what might happen

before making a decision.

17 — Knowing what is 64 3.30 3.39 2.73% 154
right or wrong.

By participating in a five-day Skyhawks camp, youth participants can demonstrate
growth in the areas of open-mindedness, analytical thinking, problem-solving, anticipating
consequences, and reflecting on promoting well-being in each of the environments they interact
with as a result of positive development in responsible decision-making (Bronfenbrenner &
Morris, 1998; Bronfenbrenner, 2004; Collaborative for Academic, Social, and Emotional
Learning, n.d.). A subtle difference appears between item 16 and 17. Item 16 does not include
the element of right or wrong; it only states that the youth thinks about outcomes before
deciding, implying that the youth does not necessarily know what is right or wrong; thus, they

might still choose a situationally right or wrong decision. Either way, the data is significant in
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that the youth in this study think about their decisions before acting, whether those decisions are
deemed right or wrong by others.

Although a five-day sports camp is not considered as an activity that occurs on a regular
basis, facet two of proximal process, positive growth, was evident in two SEL competencies.
This can be concluded that although facet two was not accomplished, other facets were present,
thus resulting in a positive proximal process. PYD programs optimize proximal processes by
creating supportive, enriching environments where youth can engage in productive activities,
develop essential athletic and SEL skills, and form meaningful relationships with peers and
coaches that contribute to their positive development (Anderson-Butcher et al., 2019; Guagliano
et al., 2019; Malete et al., 2022; Moore et al., 2021; Richmond et al., 2019; Riciputi et al., 2020;
Youth.gov, n.d.; Yu & Deutsch, 2021).

A second conclusion centers on the SEL competency of relationship skills. Results from
this study initially showed a statistically significant decrease in this competency. However, after
removing the 19 youth participants who indicated they were participating in their first camp on
the WCSD-SECA, a paired samples t-test of the remaining 45 participants revealed a statistically
significant increase in relationship skills among those attending at least their second camp (Table
7, page 83). It can be concluded that the SEL competency of relationship skills requires the
second facet of proximal process, occurring regularly, and that positive development in
relationship skills will occur in a youth participant if they attend more than one Skyhawks Sports
Academy camp (Bronfenbrenner, 2004; Bronfenbrenner & Ceci, 1994; Bronfenbrenner &
Morris, 1998; Mercon et al., 2020). Previous studies have found that athletic PYD programs
foster the development of relationship skills through connections with peers and coaches (Moore

et al., 2021; Truskauskaité-Kuneviciené et al., 2020; Riciputi et al., 2020). These programs



122

facilitate strong bonds as coaches and participants interact over extended periods, experiencing
both successes and challenges together, which further strengthens participants’ relationship skills
(Guagliano et al., 2019; Moore et al., 2021; Yu & Deutsch, 2021).

A third conclusion in this study centers on the training of the Skyhawks coaches. It can
be concluded that the training documents, 10 Keys to Successful Coaching and Teaching Tips
for Coaches, provide coaches with concrete implementation strategies that allow them to make
an impact on participants’ SEL competencies of social awareness and responsible decision-
making (Albright et al., 2019; Darling-Hammond et al., 2020; Smith et al., 2022). The key
concept within proximal process is the developing individual’s interactions with their
surrounding environment (Bronfenbrenner, 2004; Bronfenbrenner & Ceci, 1994; Bronfenbrenner
& Morris, 1998; Mergon et al., 2020). The two training documents used by Skyhawks coaches
encompass the type of interactions a coach will have with each youth participant, directly
impacting proximal process and the development of the youth. One way to look at these two
documents in connection to proximal process is to look at the description for each key and tip.
Each key and tip relate to an interaction with the coach and youth participants or proximal
process. Table 16 combines both documents to show how a coach is involved in proximal

process.
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Table 16

Proximal Process: 10 Keys to Successful Coaching & Teaching Tips for Coaches

Example of Proximal Process

A coach demonstrates a high energy level at all times.
A coach uses the countdown method “5, 4, 3, 2, 17 as an attention-getter and transition strategy.
A coach demonstrates the activity or skill for the youth participants.

A coach does not conduct personal business during camps, uses appropriate language and
conversation, and is on time.

A coach uses teaching cues to engage participants including re-teaching, focusing on the
positive, and encouraging participation during each drill, skill, or game.

A coach counts participants often, evaluates the surroundings, watches for strangers, and takes
water breaks often.

A coach keeps participants from lining up to avoid acting out and boredom.

A coach memorizes youth participants’ names to demonstrate a level of connection.
A coach prepares the daily schedule before camp starts.

A coach demonstrates a high level of engagement in all aspects of a camp.

A coach will explain and demonstrate every activity.

A coach will have high expectations for participants.

A coach will teach participants positive life skills. Specifically, respect, teamwork, inclusion,
leadership, and sportsmanship.

A coach will recognize and acknowledge participants who are demonstrating positive life skills.
A coach will discuss with all participants the demonstrated positive life skills.
A coach will be respectful when correcting negative behaviors of participants.

A coach will acknowledge both appropriate and inappropriate behaviors.
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A coach will remind participants how it felt to be recognized for demonstrating a positive life
skill.

A coach will reward a participant who consistently demonstrates one or more of the positive life
skills. A coach will find an opportunity to elevate the participant’s role during the camp.

Note. Used with permission (Skyhawks Sports Academy, 2021).

The keys and tips in Table 16 are better defined as the actionable methods for a coach to
explicitly and implicitly teach SEL competencies (Darling et al., 2005; Eccles et al., 1993; Eccles
& Barber, 2001). In this study, results from the SEL PQA and the semi-structured interviews
addressed the second and third research questions, demonstrating the descriptors from Table 16.
In addition to the two training documents, two coaches who participated in the semi-structured
interviews referenced online training videos offered by Skyhawks. One coach described the
videos as resources that can be watched at the coach’s convenience, while the other coach said
the videos could be especially helpful when leading a camp for a sport they are less familiar
with. In both cases, the training videos were supplemental, optional, resources for coaches. It can
also be concluded that Skyhawks coaches present a specific disposition, which does not
necessarily require formal training.

An effective coach demonstrates and models SEL competencies, which then transfer to
youth participants (Hebard et al., 2021). Additionally, verbal and physical reinforcements during
physical activities, along with setting clear expectations and offering praise, are key dispositions
that foster the growth of SEL competencies in youth participants. (Albright et al., 2019;
Anderson-Butcher et al., 2021; Barcza-Renner et al., 2022). Overall, a coach with high SEL
competencies can effectively connect with youth participants, build trust, and enable them to

learn and apply both athletic and SEL skills directly from the coach (Barcelona & Hartman,
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2021). During the data collection for the SEL PQA, coaches were observed working with
participants in conflict, acting as neutral listeners to both parties and helping them resolve their
interpersonal issues. Coaches were also observed sharing their personal challenges in sports and
life and how they overcame them. At the beginning of each day, the lead coach discussed the
“word of the day.” In one observation, a coach talked about how he demonstrated the word of the
day, “respect,” and then asked students to share how they can show respect and describe what it
looks like. On multiple occasions, Skyhawks coaches were seen cheering on participants,
praising their effort even if they hadn’t yet mastered a skill. Overall, Skyhawks coaches
demonstrated a disposition that they enjoyed leading youth participants. This was evident in all
five semi-structured interviews, where coaches shared the value they experience by working with
youth. Notably, three of the five interviewees were both schoolteachers and Skyhawks coaches.
These dispositions were most evident during the data collection of the SEL PQA, which
bridges SEL competencies and proximal process. According to Bronfenbrenner and Morris
(1998), proximal process interactions within a Skyhawks Sports Academy camp occur when the
youth participant engages regularly with coaches, peers, activities, and sports equipment with
increasing complexity from day one to day five. Effective proximal processes involve mutual
interactions between participants and coaches, which are essential for positive development.
These interactions with coaches, peers, camp activities, and sports gear require attention and
engagement. As the participant matures, their developmental abilities expand, necessitating
regular activities to prevent regression, such as attending multiple Skyhawks Sports Academy
camps. Extended interactions with coaches also play a key role. SEL competencies within the

proximal process of a Skyhawks camp are imperative to this study. The definitions of the five
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competencies in connection to a Skyhawks Sports Academy camp are as follows (Collaborative

for Academic, Social, and Emotional Learning, n.d.):

e Self-Awareness: Recognizing one’s own emotions, thoughts, and values and
understanding how they influence behavior. In a Skyhawks Sports Academy camp, this
includes identifying personal strengths and areas for improvement in athletic skills.

e Self-Management: Effectively regulating one’s emotions, thoughts, and behaviors in
different situations to achieve goals and aspirations. In a Skyhawks Sports Academy
camp, this involves maintaining focus and perseverance during practices and games.

e Social Awareness: Understanding and empathizing with others from diverse backgrounds
and cultures. In a Skyhawks Sports Academy camp, this means appreciating teammates’
different skills and perspectives and fostering an inclusive environment.

e Relationship Skills: Establishing and maintaining healthy and rewarding relationships
through communication, listening, cooperation, and conflict resolution. In a Skyhawks
Sports Academy camp, this includes building teamwork and resolving conflicts both on
and off the field.

e Responsible Decision-Making: Making thoughtful and respectful choices about personal
and social behavior based on ethical standards and safety considerations. In a Skyhawks
Sports Academy camp, this involves making strategic decisions during games and

respecting rules and fellow participants.

Table 17 presents multiple examples of proximal process data gathered using the SEL
PQA. Each example includes the correlating connection to one or more SEL competencies,

demonstrating how coaches and youth participants model, learn, and apply SEL competencies
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during the proximal process of a camp. As stated previously, proximal process is a combination

of the microsystem and the mesosystem. In Bronfenbrenner’s (1979) ecological systems theory,

the microsystem is the first layer of development, encompassing the physically present

relationships and activities the developing individual directly experiences. The mesosystem is the

second layer, which involves the interrelations between two or more settings where the

individual actively participates. Simply put, a Skyhawks Sports Academy camp is an example of

where proximal process will occur.

Table 17

Examples of Proximal Process from the SEL PQA and the SEL Competency Demonstrated

Observation of Proximal Process

SEL Competency Alignment

Two campers don’t want to get started after the
water break. Both coaches encourage the
campers “almost break time.”

Self-awareness, self-management, responsible
decision-making

During snack: A group of campers sit in a
circle with a coach and play a game.

Relationship skills

During activity: A coach says “Nice try” when
a camper misses a shot.

Self-awareness

Camper A says to coach, “Camper B punched
me.” Coach talks to camper B, reminds about
keeping hands to self. Listens to each camper’s
side of the incident. Resolves issue with the
two campers, says thanks to both.

Relationship skills, self-awareness

During snack: Coach to campers, “Are you
having fun!?” Camper E, “No, coach! Well,
yes, but it’s so tiring!”

Self-awareness
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During snack: Coach talks to two campers
about a past injury; the two campers talk about
some of their past injuries.

Relationship skills

Group of campers not participating in an
activity, coach goes over and checks in, has a
conversation, campers begin participating.

Responsible decision-making, self-awareness,
social awareness

Lead coach talks about the key word for the
day, respect, and what it means to show respect
and who to respect. Campers share examples of
respect.

Self-awareness, responsible decision-making

Camper H leaves an activity, visibly upset.
Coach comes over and checks in, “You ok? H
says, “I want to be a tagger [role in the
activity].” Coach: “You can be on the next
round.” Other coach goes over to H, checks in;
H returns to activity.

Relationship skills, self-awareness, responsible
decision-making

Camper starts a game during lunch (under tent,
sitting in circle with a coach and other
participants).

Relationship skills, responsible decision-
making

Campers more skilled at soccer help less
skilled campers.

Social awareness, responsible decision-making

At beginning of day(s) lead coach reviews
previous day’s word and examples how that
word was lived out. Students provide examples
as well.

Self-awareness

Coach participating in game with campers.
Models and explains what to do as they play
[soccer skill]. Encourages campers as they

play.

Self-management, self-awareness, responsible
decision-making

Coach models big steps and then power shot
with the inside of your foot. Coach
demonstrates to campers how to do the power
shot, “Toe down, I want you to practice that.”

Self-awareness, self-management
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Coaches are engaged in each drill, standing in
close proximity within the activity

Self-awareness, self-management, social
awareness

Coach to camper, “We don’t use toes, toes are
inaccurate. We never know where it’s going to

2

go.

Self-awareness, social awareness, relationship
skills, responsible decision-making, self-
management

Coach to camper, “I like how you used the
other foot [to shoot].” [Camper had shot with
weak foot.]

Self-awareness, social awareness, relationship
skills, responsible decision-making

Coach to camper, “Give yourself space, nice.”

Self-awareness, social awareness, relationship
skills, responsible decision-making

Coach says to all, “One camper has been an
example of all five words this week.” Coach
says camper’s name, gives camper a Gatorade
in appreciation.

Self-management, self-awareness, social
awareness, relationship skills, responsible
decision-making

In addition to skills, campers participate in
competitions.

Responsible decision-making

Coach works with camper to participate in
activity, explains how the group needs them to
be successful.

Relationship skills

During snack: Camper C goes over to camper
D and asks if they want to sit with them in the
shade. “Do you want to sit in the shade, bud?”
Camper D was sitting alone.

Social awareness, responsible decision-making,
relationship skills

Coach starting Friday camp asks, “Remember
our word from Monday?” Camper says,
“Respect.” Coach reviews previous words of
the day, connects them to the last word of the
day, Sportsmanship. Campers give examples of
what sportsmanship looks like.

Social awareness, responsible decision-making

Campers allowed some choice within a specific
activity.

Responsible decision-making
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Campers allowed to choose warm-up game. Responsible decision-making

Coach says, “Everyone needs to participate and |Responsible decision-making, relationship
work together as a team. Work on passing.” skills

Recommendations for Further Research

This study raised several new questions for the researcher and led to areas of further research.

Further research on Skyhawks Sports Academy youth participants who have participated
in multiple camps. Research would potentially show more statistically significant data
within more of the SEL competencies. One limitation of this study that further research
could address is why self-management decreased among the youth participants who
attended at least two camps.

Research can also be done on how coaches’ SEL competencies are impacted by
interacting with youth participants during camps. In several semi-structured interviews,
coaches discussed how they had changed as coaches over time due to interacting with
youth participants. With minimal training provided, the Skyhawks Sports Academy runs
camps that have positive impacts on youth participants. Research can be added around
the dispositions of a coach in connection to the level of SEL competencies a coach
demonstrates and understands prior to leading a camp.

Additional data could be collected within a similar intrinsic case study to support a
research question seeking input from parents and guardians of youth participants and
their observations of SEL competencies. A pre- and post-survey similar to the WCSD-
SECA could be used to gather the necessary quantitative data to support this research

question. An extension of this study would be to collect qualitative data from parents and
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guardians, further explaining proximal process and how the interactions at home
influence interactions at a Skyhawks Sports Academy camp (Bronfenbrenner & Ceci,
1994).

e A similar study could be done utilizing a longitudinal approach. This approach would be
able to assess the development of each of the five SEL competencies over a series of
Skyhawks Sports Academy camps (Creswell & Guetterman, 2019). This kind of study
could help address facet six of proximal process with a focus on the coach-youth
participant relationship over multiple camps with the caveat that the same youth
participant and coach are the center of the study.

e A final study could research what would be defined as a “regular basis” within
Bronfenbrenner’s proximal process. This would potentially address whether attending
multiple five-day camps could be considered a regular basis if experienced during a set

window of time.

Implications for Professional Practice

The purpose of this intrinsic case study was to explore CASEL’s social-emotional
learning competencies that youth develop through participation in the extracurricular PYD
program Skyhawks Sports Academy camp through the teaching and modeling of those
competencies by Skyhawks coaches. Athletic camps provide opportunities for students to
cultivate essential social-emotional skills crucial for academic and lifelong success (Durlak et al.,
2011; Hahn et al., 2007; Mahoney et al., 2021). The data gathered in this study will contribute to
both the Skyhawks organization and the broader field of PYD athletic programs, providing

insights on their influence on SEL competencies.
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Bronfenbrenner’s ecological systems theory was used to explore how the environment of
a Skyhawks Sports Academy camp and coach interactions affect youth participants’
development by focusing on the microsystem and mesosystem, examining how coaches’
influence and interaction impact the participants’ social-emotional learning competencies.
According to Bronfenbrenner (2004), development is influenced by two key propositions. The
first proposition states that development occurs through interactions with people, objects, and
symbols within the immediate environment, known as proximal processes (Bronfenbrenner &
Morris, 1998; Bronfenbrenner, 2004). These proximal processes involve activities guided by
individuals with more knowledge than the developing individual; in this study, those individuals
were the coaches at each Skyhawks camp (Bronfenbrenner, 1979; Bronfenbrenner, 2004). The
second proposition states that individuals engage in activities or opportunities they have
previously learned through proximal processes but without direct involvement from a more
knowledgeable person (Bronfenbrenner, 1979). This study demonstrated that one avenue to
address healthy proximal process and SEL competency development is through a Skyhawks
Academy Sports camp. These are two specific implications for anyone who works with youth.

First, all five of the CASEL SEL competencies are essential, but few programs can
address every SEL competency. In a Skyhawks Sports Academy camp, all five competencies are
addressed. Further, when youth participants attend multiple camps, the competencies of social
awareness, relationship skills, and responsible decision-making show significant growth. As
educators and youth workers seek ways to address the concerns around both mental health and
academic success, a focus on developing SEL competencies should be the first step for both
concerns. By addressing the SEL competencies of self-awareness, self-management, relationship

skills, social awareness, and responsible decision-making through curriculum, extracurricular
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activities, and Positive Youth Development programs, educators can narrow the gap in mental
health stability and academic success (Cipriano et al., 2023; Darling-Hammond et al., 2020;
McGraw Hill, 2021).

Second, with recent bills put forward by the House of Representatives, SEL has garnered
the attention of the U.S. government, making funding available for educational institutions to
implement SEL practices (SELF Act, 2018; Aim Higher Act, 2018). Educators seeking ways to
increase SEL competencies can utilize resources for curriculum, school-sponsored
extracurricular activities, and Positive Youth Development programs like Skyhawks. SEL is
traditionally addressed through classroom curriculum, but the research in this study shows that
programs that involve adults in a coach-like role can impact SEL competencies effectively.
School leaders can utilize the Skyhawks program by bringing such programs into the school and
providing them as an after-school opportunity for students not already involved in extracurricular
activities. This can apply to schools with a high level of low socio-economic status students, who
may not be able to afford the cost of a Skyhawks camp. Using the school budget, a school leader
can provide students with the opportunity to grow in SEL competencies by participating in a
camp for free. It is important to note that the Skyhawks Sports Academy can flex its camp format
into a model that works best for a school. For example, a camp can occur during an extended
school break or after school on certain days over a set period.

The third implication is for parents and ensuring their children engage in PYD programs
such as Skyhawks. The maturation of SEL competencies is paramount in child development and
is accomplished through proximal process. Without youth engagement in programs like
Skyhawks, parents are risking a potential delay in the development of their children

(Collaborative for Academic, Social, and Emotional Learning, n.d.; McGraw Hill, 2021; Sande
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et al., 2019; Wallender et al., 2020; West et al., 2016). PYD programs require little from parents
other than financial resources. School leaders can help communicate the need for proximal
process through informing parents of SEL initiatives and benefits, and ways to involve their
children. Educators can also advertise athletic PYD programs as both athletic skill development
and SEL development. It is recommended that educators use the term “soft skills” rather than
SEL competencies, since soft skills is a term more familiar to non-educators.

The next implication is for Skyhawks Sports Academy and the training provided to the
academy coaches. Although simple, the two training documents, 10 Keys to Successful
Coaching and Teaching Tips for Coaches, effectively convey the essence of coaching. The
Skyhawks should seek ways to build on the foundation of these two documents with additional
training, intentionally focusing on situations where the documents’ keys and tips could be
implemented. A recommendation for the Skyhawks Sports Academy is to use the SEL PQA tool
that was used in this study on their camps over the course of a summer of camps. The data
acquired from the SEL PQA would help them determine the specific areas they need to improve
through additional training to have a greater impact on proximal process of youth participants.

A similar implication is for schools around extracurricular activities led by coaches and
advisors. School leaders provide professional development and training for classroom educators,
and they should do the same for coaches and advisors. Similar to the previous implication,
individual schools should use the SEL PQA over a school year of athletic and other activities to
gauge the level of training needed in specific areas of the SEL PQA. Intentional training on how
to implement strategies that develop SEL competencies will have a greater impact on the

proximal process of participating youth.
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Appendix B

Assent Script

Hello, my name is Jeremy Vincent, and I am a school principal. I really enjoy being a principal
and learning about what students, like yourselves, need from school, including sports and camps
like the Skyhawks.

Today, I get to watch you learn how to play [specific sport] and I also get to watch your coaches
as they teach you how to play [specific sport].

I'm very excited to be here because I know how fun today's camp will be and I know how great it
is to have programs like the Skyhawks!

You will learn a lot from this camp, and not just [specific sport]. At the end of today's session, if
it's ok with your parent(s), it would really be helpful for me if you took a few minutes to
complete a survey that will ask you some questions about yourself. It's pretty easy, all the
questions are multiple choice.

If you do not want to take the survey, that is ok.

Thank you and have a great camp!
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Appendix C

Parent/Guardian Informed Consent

A. PURPOSE AND BACKGROUND

Your child is being asked to participate in a research study conducted by Jeremy Vincent from
Northwest Nazarene University. The purpose of this study is examining Social Emotional
Learning competencies taught by Skyhawks coaches during camps. This study will contribute to
the Mr. Vincent’s completion of his PhD.

B. PROCEDURES

Should you decide to allow your child to participate in this research study, you will be asked to
sign this consent form once all your questions have been answered to your satisfaction. This
study consists of a 17-item survey that will be administered to individual participants at the
current Skyhawks Sports Academy on the first and the last day of camp. Your child will be asked
to provide answers to a series of questions related to Social Emotional Learning competencies.

The survey will take approximately 7 minutes each time.
C. RISKS/DISCOMFORTS

The investigator does not perceive more than minimal risks from your child’s involvement in this
study (that is, no risks beyond the risks associated with everyday life).

1. Some of the discussion questions may make you uncomfortable or upset, but you are free
to decline to answer any questions you do not wish to answer or to stop participation at
any time.

2. Confidentiality: Participation in research may involve a loss of privacy; however, your
records will be handled as confidentially as possible. No individual identities will be used
in any reports or publications that may result from this study. All data will be kept in a
secure, password-protected folder on the researcher’s personal computer. In compliance
with the Federal wide Assurance Code, data from this study will be kept for three years,
after which all data from the study will be destroyed (45 CFR 46.117).

3. Only the primary researcher and the research supervisor will be privy to data from this
study. As researchers, both parties are bound to keep data as secure and confidential as
possible.
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D. BENEFITS

There will be no direct benefit to you from participating in this study. However, the information
you provide may help educators to better understand the impact of sports camps on social
emotional learning.

E. PAYMENTS
There are no payments for participating in this study.
F. QUESTIONS

If you have questions or concerns about participation in this study, you should first talk with the
investigator. Jeremy Vincent can be contacted via email at jvincent@my.nnu.edu, via telephone

at _ or by writing: Jeremy Vincent

Should you feel distressed due to participation in this, you should contact your own health care
provider.

G. CONSENT
You will be given a copy of this consent form to keep.

PARTICIPATION IN RESEARCH IS VOLUNTARY. You are free to decline for your
youth participant to be in this study, or to withdraw from it at any point. Y our decision as to
whether or not to participate in this study will have no influence on your present or future status
as a professional.
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Appendix D

Semi-structured coach interview participant request email
Coaches,

My name is Jeremy Vincent, and I have the privilege of serving as a middle school principal in
Spokane Valley. In addition to my role at the school, I am pursuing my doctoral studies in the
Department of Education at Northwest Nazarene University.

I recently received your contact information from Louis Johnson, and I'm reaching out with a
unique opportunity. My research focuses on the valuable non-athletic skills that campers acquire,
such as self-management and relationship building, through their participation in Skyhawks Sports
camps.

I am seeking the perspectives of Skyhawk coaches, both past and present, through one-on-one
interviews to understand coaching styles and the knowledge imparted through Skyhawk's training.

Your insights would be incredibly valuable to the success of my research.

If you are interested in participating or if you have any questions, please respond to this email or
reach out to me via text at ) H As a token of appreciation for your time and
contribution, participants in the interview process will receive a $15 gift card to Starbucks.

I know this research will be able to capture everything you do for kids as their coach, and I hope
I have the opportunity to include your insights.

Thank you for your time.

Jeremy Vincent
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Appendix E

Coach Interview Informed Consent

A. PURPOSE AND BACKGROUND

Jeremy Vincent, a doctoral student in the Department of Education at Northwest Nazarene
University is conducting a research study related to the level of Social Emotional Learning
competencies taught by Skyhawks coaches during camps. We appreciate your involvement in
helping us investigate how to better serve and meet the needs of Northwest Nazarene University
students.

You are being asked to participate in this study because you are a healthy volunteer, over the age
of 18.

B. PROCEDURES
If you agree to be in the study, the following will occur:

1. You will be asked to sign an Informed Consent Form, volunteering to participate in the
study.

2. You will participate in a face-to-face interview about Social Emotional Learning
competencies as a Skyhawks coach.

These procedures will be completed at a location of the Skyhawks camp where you were the
coach. The interview will take approximately 30 minutes.

C. RISKS/DISCOMFORTS

1. Some of the interview questions may make you uncomfortable or upset, but you are free
to decline to answer any questions you do not wish to answer or to stop participation at
any time.

2. Confidentiality: Participation in research may involve a loss of privacy; however, your
records will be handled as confidentially as possible. No individual identities will be used
in any reports or publications that may result from this study. All data from notes and
digital recordings will be kept in a secure, password-protected folder on the researcher’s
personal computer. In compliance with the Federal wide Assurance Code, data from this
study will be kept for three years, after which all data from the study will be destroyed
(45 CFR 46.117).

3. Only the primary researcher and the research supervisor will be privy to data from this
study. As researchers, both parties are bound to keep data as secure and confidential as
possible.
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D. BENEFITS

There will be no direct benefit to you from participating in this study. However, the information
you provide may help educators to better understand the impact of sports camps on social
emotional learning.

E. PAYMENTS
Participants will receive a $15 gift card to Starbucks.
F. QUESTIONS

If you have questions or concerns about participation in this study, you should first talk with the
investigator. Jeremy Vincent can be contacted via email at jvincent@nnu.edu, via telephone at

() I o by writing: Jeremy Vincent |

Should you feel distressed due to participation in this, you should contact your own health care
provider.

G. CONSENT
You will be given a copy of this consent form to keep.

PARTICIPATION IN RESEARCH IS VOLUNTARY. You are free to decline participation
to be in this study, or to withdraw from it at any point. Your decision as to whether or not to
participate in this study will have no influence on your present or future status as a professional.

1 give my consent to participate in this study:

Signature of Study Participant Date

Signature of Person Obtaining Consent Date

THE NORTHWEST NAZARENE UNIVERSITY INSTITUTIONAL REVIEW BOARD
HAS REVIEWED THIS PROJECT FOR THE PROTECTION OF HUMAN
PARTICIPANTS IN RESEARCH.
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Appendix F
Coach Interview

How long have you been/were you a Skyhawks coach?

Why did you become a Skyhawks coach?

What has been a takeaway for you as a Skyhawks coach?

What kind of training did the Skyhawks provide before you began working with campers?
Looking at coaching practices, are you familiar with the skills: self-management, self-
awareness, social awareness, responsible decision-making, and relationship skills?

Did your training involve anything connected to how to teach/coach those skills?

7. Do you or how do you coach campers up on these skills?

AR e

o
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Appendix G

SOCIAL AND

EMOTIONAL LEARNING
PROGRAM QUALITY
ASSESSMENT

COrganization name;
Site/program name:

Name(s) of program offering(s) observed:

Date of observation:
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INTRODUCTION

PURPOSE

The Sedaland Emotional Learming Program Cuality Aswessment (GEL POA}
draws from aind builds onarios prageamgeal ity ssessments (PCA) That 1he
Forurmn for Youth Investments” Cavid P Wetkan Center for Youth Pregeam
Quaity has deveio ped with parne s scnoe the cou néry ower many vears: the
Youth and Schookfge FOLS the Summer Lessming PO, and the fademic
Skl Building POA The SEL POMA artoulates and measures staff pracicesthat
hawe: bowen bdenbified by regicanch on posithe youth dewsloprment, socaland
grnactions leaming, and the sderice of Feaming and development, imong
others. The SEL POA & designec bo evaleate the quality of prograsy and
iderdify staff tralring needs. it consigsof a setof scoresble standards for best
practices in afterschool programs, community cganiztons, schodk, summer
programs and other placeswhers young peopbe Rave fun, work, ard leam
with adu hs. Like &l of our Program Ceafity Assessments | PO s, the SEL POA
can be wsed for selfassesment ard/or forestormal asuessrment, As s s
wre conducted by carefully cbsenvdng the interactions o staff and young
people naprogam; aking obpctive, detallied notos; and scoing kased on
anecdotal radence recorded inabsenational notes. The SEL POA L desioned
teompower progke and organizations (oamwEsion the highast qualy
programming for young peophn by prossding 2 shared language for edublt
practice and decision making and by producing scores that can be wsed for
COMpatison and 2ssssment of progess e Time.

THE 2020 REVISION

in Farch 2020 many programs ransioned to vitual karning envi-enmendts.
Tosusport virtel asessment, dnaddiional scag aption, Mot Scaed (1S,
was meated, allowing assessorsto deode before the asessment net to o
specific Berns bacause they sre sof appic sble tothe purpoie ormedakity of
the program. Sanilar o an X7, §wes decided thata soons of WS will ako b=
exchuded from the saleand donan aesrages o0 as not o negatreely impad
the soomes, Thes change then u pfated the scoring calculatione.

DEFMITIONE

{Em oritem rowrefers 1o single row on the S3ELPO& for which there
arg desriplors for sonees 1, 3 and 5. Level § describes bedd poractios.
Seaherelers Lo the groupol 3-6 mems Faling under the same Readiisg.
For amiple, Scafolding Learning bk a scak that is made up of kur
ilesnng, o ket redery _"_“_.._E.._ﬂ__..w.u.m:u__ Ll e fore g e
thai mike wpa scole, For esmmiphe, 1he Emotion Coaching scale, has
{ouir b Bhat 0 be doored as 1, 3 or 5 ard then areiniggad for & saale
Soore,

Eroenake nelers tonhe grouped scalestallingunder one of The secicrs
=% Forgmamplo, in thae SELPOW, o domalnis "Il Sup poriive
Emvircnment, " which contains scabesthat perain tothat demain,
e n soor B ke s age of smle scomsTor g2 b diomain. For
.m_-..E.._.._”__.w. e dewvin “I, Suppartive Ereirnwment” oo LEins (e
scale poores o ke avergged for a domaln soore,

Grgentiation refrs tothe agenay that operat es sirvices for young
people AnomaniEtion may be o comminty-based nonprofe
agency charch orternple, private center, neghborhond assaciation,
orschoal,

Sterefers tothephydcal kocation o the acivies being cheerved For
wocarniple, Middiet on Scheod orBay A Conmunicy Conter,

Priograr offerings refer 1o siruc ared activities led by regu by s6af with
the sames younyg people aver time. This inces the range o

s hedued services avafatile bo you ng people o an omgniztion
{clsses workshops, meetings, specal everts, hormework help,

dic =S on grouns, s}

Eeigon et o oné schiduled period o a program dfering g, &
sesssiarmighl e wehern ihe plotograshy clul mests feom 35 pm
on Wednesday.

Secff relers Lot pervon of persons faciaing a session. St may
e lucke paid workers, waluntees or peer lexdars,

Acthdries are the plirmed Imeradions led by staff within a program
offerirg. Foredample, the activites iInanat chab might inclade
musking a collage, learnirg ddfferent painting tedhmiques and making
soliptines with found objects

Frogmryhows are thonommal hours that the full range of program
lferincian in seEion

Struc ted relers 1o the gualty of being intertona, planned
prompted, initiaed and'or named by Haff8 does not refer toyoung
people's irformal conversation arac bons.

= 200 Thar Fraurs i Spurh bragenin e AN gin A ennd 1
Lo o B b o7 ey ¥ o i i e ridend e g i i | o s Al
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HEMEFITS
The SELPCW offers several imporiant astribites:

»  Lwperien ce-tested opp each - The standasdsfor e practices that
miake up the SELPOHA are gron nded in gxbend e s pederae working
with young pecple. Together, the scabes in theinstrument represent a
e U cheve b p v il e resa by Bl wairis,

& Fagearch-baret mibvicd - The SEL POA Coni@ans iiosen mpase emen
milsics thatallie obaemers to diflesen e prograrm irvirmportant
and maanirgfu ways

»  Opporuniies to obierreproctioe = Staff usng the SEL FOA must spend
time vt hing whiat Fep pens inthein program.

& Fleabilp - The SEL POA B desgred 1o meet s range of stoo nkability
and improwement reeds, from sedf-assessment 1o nesearchand
eyvalustion

MTRODUCTION TO ITEMSE B SCORING

Ther SELFCS (temis msasune quality i differe ntways. Somae ibems meosane
aspects of theenvironment ar the way the sesdon & stectuned, Some
iterms meassref staff exhibt specic behavior or beg pradicoe methods,
of haoaw frequemtly staff army oul the praction, Some ems diginguish
between young person -intiated behaviors that ccaur

irformrnally/s pontancoutly & those that kave boen sot up ntentionally by
=taff. Cthers measure how many young people e certain
appartunities, B & impotan b nobe thal teme g merally captues sther
4T practices or yaung people behavors'opporbunities, but pot beth,
Bathare irdicatsss of o quality pragram alibsugh e SELPCA &
cortinuoud improvermeEnt approach Socus on Saff bebaviors as that iy

wy P ahall _...m_..idn_"_.-. [T e S T TC T

Srores o al bewels are Dased on & Bve-poind msasuremen scde rending
from §-5, whens 1 generaly represenis thie absience of & peaction of e
Eresende o o peoon praclice, 3 represants the infoomal presence of the
practioe or svaiability of the pradiceta anly some wming peopie, and 5
representsintardional delvery of the highed quality pracices

b abserving amd sconeg, Bis helplel i beep the fallowirg in mind

= Thinkabout the ingent of the item when scaring, Consulr the SELPOW
hardbesk oy resedad,

= Followthroughand pay attention toanentire seque ros of events
g, young person behaviorn, saff respanse, young person respon el

#  |Fthef=m assesses young people’s opporbmity for vormething, wons
e o vabesbhér the o ppofu iy wes presenl o & plic Ay of kned,
even il some young people do not tate advant age of the oppofuny.

®  EBoom based orwhat you see that day, esen i them wom catenuating
aieumE anges present that Aiecied soones

#  iFthemase twea or mane staff members, som on whether any one of
the staff members cany outa mertain practce. Othersee, focus on the
premary szaff member.

i J0J0 Tha Poria i Yaurm bnmyemie AURighn e aved 2
(e ¥ P ETLATE A YT B et b gl Frd el W e Agremienr
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Hew was this obeervation condusted? Check all that apph:

[ ngurn smarvation [ Gwevitusl elsevation [ Obcsved a mcomdad seuiin

Hame(a] of program efferingls) chaenved:

Brief description of pragram offering(s]:

Stafl Youth Ratio: Total pumber of staff observed

Grades of young peopls cheerved [Gircls o that applyl:
K 1 z 3 i 6 B 7

Typala] of progrem/activity obsarved [Check a8 hat applyl:

Total number of young penple ohsered

m n L 2

[ sientoring 1] uiteracy [CJstem [ ] cther academic enrichment

. B, Pmewark help, tutoring, college prep|
[[] career reaginpss ] vouth leadership ] Community servece/ ] visual & performing arts
{&.g...entrepreneurship) civicengagement i#.§- crama, painking, music)
] Spvvts, Tririess & giysical bsalih
(0.§., baskethall, dance, coaking] [CJother.

10 2030 Tive Fovam v B i A AR i &
Eﬁ!guﬁaﬂ%a:&lnﬂgi
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I SAFE EWVIROMMEN T (REATING SAFE SPACES

CREATING SAFE SPACES | staff provide a safe and welcoming environment

1

TEMS

1 Thazaamitiond O B 8 o
S48 - predoimeeantl nisg sy e
|, e Aul, o,
pacheniy e, een Snry e hovidel
g e babasd o s, sudy a5
e sk bragaing. irsulis Tras
Felbing” negative gest sesar
ofbetr mmeh acd mm wre ol
maclbabsd bry sotian posary e e
on

3 Tha arnodiona CRrvarseol T
se=kon s predominandly poiive.
Mgl vebehadary are e atesd
{mg, countered cortailed,

sl i by 9all o wouag peophs,

5 T ool Ch i be |5 ol Wity
aslle fi g, Mty nepetil,
reelasmeed, s i babdes chor peitor i
Izt v, < i aradieyie,
Frechsivere s | g pesdgde and
sl g obseryed cifeiag
el mgemernt 3T el or
suppord lo ol her.

BUPPORTING EVIDEHCE & MECOOTES

1 5801 L e rvprp i v o0 o e s Bl
weordy, Lane ol woice, or Body
Liggivigje

L5l capremibal or repe el
whorid, Tomw of vl im, and Bealy

lamrzancpe

5 il uwe powi By anid v m
wardy, fass of vurs, s budy
L rogruiieipls Bl ey wivl hasdaie
weltome. sincem affection. o
(R st 0 W ung
P vl -t Jiy, Wi
1 e gpancn] Uy e il sk al B
Proagrarmd ™ “Reran. | am S0 sy
wouor pet cied? Satsmibe
Trss vy U s AT vk o i e
s il rally relevasd gaviumy
that e s ponded o ooy
by o pecpie— Bag h Thees Fisd
g, Findaduake, o, pab
n tha ldk sl

L o' i

Bi

0300 B farwrs For Vo b beaed # 48 Wity S d 4
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& S FE ENVIRDINPAE NT: OREAT G SAFE SPACES

CREATING SAFE SPACES, contfinued | 5taff provide & safe and welcoming environment

ITEME

1 Saf do nol cmwie a sfespacabol 3 Sl cralea @ik space o yoong 5 Stall cesate o male space Ioe yeung

yoare) pesple b Geg kil
b vk o nponad sup gty iF
VoLV e Hoare, s
A0 DS O e TS o
el dos s e an

. uppoiundy far yuuny psogds 1o
shared

Pk b e (ng, sl age
o g ol B s e

DR L, (e
sypportivels vousg peopls
s b do ot jreovide young
prcpls with ypeofc guidues or
wippeoris Tor oeating a s7 e Space.

paroplie-ban bors arid provicks
wnung o wil hapefc
guibdiarce o suppis o crasting
2 i e e e g 3 DO s TR e
o linich waBeme heing
interrupted, sl ponos 16w
I by dremoeoe, only the parson
with o 1al kiseg stk o s,
ieinfae wmung propke whes
Ve il i g Tior waach ether o
oo i | des e group |

EUPPORTING EVIDENCE/AWECOOTES

1 Staff roun mansgeme nt e
it ndil gl e nvliede of
Tl o oo il Ll iz OR
Incudes waen one esmodeol a

& harsh ot dere aning 1 Epa e,

¥ Stafl geoup mangemen stk

ncludes presctive asd.or poid live
appEaaclees, Dl e b s
meaclive o regetter rspon o
k. mikd mprmands dieslaying
o A O, L it ok el
20 i e L s, ol | iy 040 i)
young peapke's atbanion

5 HMaff gmun managemen dye i
chatacteigad by piosctiva ci
i b i e i i
proadivdy momating
consinelive engigement calm
P By, s Beis lunesd al iy
T B, e g b Slaaid #e
ol poasible ermoborad o phgdcal
Ingyerscd imlividhak in e

[T Ty

O 050 Tha oo b o rmEnmir AN Tmaved T
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L SAFE ERWTAC RV ERT | CREATING SAFE SPROES

CREATING SAFE SPACES, continued _ Staff provide a safe and walcoming environment

JTEMS

1 50l | deemit onsktandy hold

pnreesd-ipon sl of geldelines,
B avin s pelal o S
Lo L S T i, S100T Giniesh
5, o prlereneod 1 b prececkenoe
R Y QNI AqTeRmenlEl

¥ S1alT o kst by hiok g g

70 LA o D A ke e i e b oo il alike 10 an agmad
upnn bl o guidelines, Behavior
I]_:_T:u. I PRI A

5 51l consbiinily hold yosss
[ R TR i Pl S
aciogntablefoan sgreed spm
sl al quidsline, belnvics
N O, D DY U i
(g stall note guiel ines apphy 1o
Ehemuekies an well o bo sy
ool

SUPPORTING EVIDENCEAMECOOTES

Do o sl guiciedines, bebavienl spescilicrn, o
OO beg e 5 aet rokiele e d Te. Kiaek with an i

1 There iy ewklosriod vnliglos, 3T hve e bn o e il i o o B e o

culiial sxialethik dass thee it s @it
gender. by ppesance or
wswis| nrieslglicn bisan e pan
Ol 50T Jie. i, bl S Eurkid 0
B shideobppad asm Eins s
. clemdy difwenikal Feakmenl, o)

& Thitie e o ol d s of i o
v gt o stall based on mgion
colgre raoe et hirlcfy, class,
ganden, abilly, opp e, oe
sapial ik abon sd haie s
evackenos ol et sl K-spect gad
aciveincluelonfe g el plams
inchele destan oe el o kol
e e A T e e P
o e thian ol Trpe ol Taimik
grouping prefar ed prorcira are
sl
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B SUFPORTIVE ERVISONMENT! ENSOTION COATHMNG | SOAFPOADING LEAENMNG | FOSTERMG SROWTH WMINDEET

EMOTION COACHING | staff prompt young paople to be aware of and constructively handls
their emotions

A ST e e ke ik,
wadigd e, oo e mredora of
1 Feing peopk

B S et o oo L et o hinc ki,
i, e rpsme emokions of
podEg people

5 Rall cofadaknily stk keckp
wval lddabe, and narre ervoliors of
woung peaple (e g, 6 seemiyan
e ol v rile] thal o didin)
gt 1he part. L

SUPPORTING EVIDENCE/AMECTOIOTES

1 V0 ch nefank pourg el e 1o
nisma ot der b The r smaion
et gkt fy The inda iy o | e

=3 emmotiong.

3504 mk b orre youre peop e b
name i dener B Thelra motiong
o (el by v stylaprmd y of e
OO (e . o are pol jud
dippoinied of am ywou reals
wrunhod thal g weres’|
chopn ™)

% el mk all youre penple ko D

namesr daicohe lhar smotions
ar kkanlify the Eylesily od 1B
A0S feag. "Sorneryoes |
15 how wou Felt after Tha ait
Falrl S,

1 Wl do nol ask wung poeopl e
absid o dincing conil s By
hiatidling of Uhaie dmol i,

B O, smafl mk yeung people
alscnil an diiziak (oimbeic iy
handing of thair emol i (a.8.,
Sl o poiEg ek [
dilinguish betweendeeings o
actiore, talk about vays boca lm
drwiel, ine “1Pea” Laniguage
fal e Hhan st imaliang mic j.

u______..._assi.ﬂnq___a.__ﬁc:u m
priopili bt g dianiis
conurietie Banding of Cheii
dne ki o, dlall s
wnung peopie todisiinguizh
e b fep Buges and acione, talk
shautiwii Bo calin arvesl o0 n
i ek ot b i
accomplbberdnl withoud putiing
o o % . 20 .

A Sl do el Tel cnank young
Pk aboil b cirbes of e
oo

3 54 el youakg peogrie ik
pros bl caise s of thelr emobons
« either i pespeoniee o dn thi
mormenl sthubon. or in
i yiicin ol snsdemal sl e tios
D, T Eenk rmagbe pou et
S U BaCain e yoewaie
alred

5 Wt ank youny peopls st e
Coigin of ihab e ko leg,
Why m o s an gy ekt
Fuppered thalmede yooded fal
WaEe)

23030 T Pare b Yool Brea St = AR B P avad &

Ehar o M o ee i s e ro e e e d in ennk s Cou’ L Lieres 8 gres ree?
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B SLAPPOATTVE ENVIRCHMENT! EMOTIDN ODACHING | SCAFRMIING LEABHIAG | FOSTERM G GROTH BIMIGET

SCAFFOLDING LEARNING | sta#f scatfald tasks for optimal leaming

In

4,

ITEMS

1 50l doaat break didfio | ek
I o eml ke o s im pler sepe foe
o b, o (M oo
Sasks ol sullcant JiMcule W
mar e eapldring siepn.

A Seal brepk dosn il sk
Fribes e e por mmpler v e Bl
& b i el v o
o ke b b i thisy Dsig i

5 S0t heeaks domn dificul baks
Ik ferves Dt o momipis g s e
sebich ame oinired or wqslaied
I wieesngy pad ple bedoie thisy
By b o begye v gl raecl iy
irgueres; nulmclicm de
P a1 spediie siagy
axamples of compleiod sops we
aFwr ey,

SUPPORTIMG EVIDENCE/ANECOOTES

U

W 5edl domobmode s His

:E_._]._.H_at..“_.“_:n__._.ﬁ..___:!n
pecpde

8 St rnodied 2hits for ol yoursy
prople

A Sl i das e e e i
oo phe bty ool ik O iiasspt
Hagher beveb of px lamae

3 SLall wes o i aiTEe FLATE
sl Loty out 4kl 01 allamed
Fighven Derepdn o perlormercs

5 51T endciirage all ye el praeop e
Lo by cult abill o et e highai
|zl s ol pevla mance

¥ Wil ok makacljin® e difiiuly of
the sk or adjustsuppais alen
et e s g b i e
o g, ey g pragie |
Theeargh B ash ain iy, oo e
Brapoen’ of mons o8 oored e
abowl notunderstandingbos bo
i k],

B Stk chas ik aec Hwedy murnifnrias
berved o chall e For el okl §
o the g, bil there & nacbear
itk on of irippe g e bl af
challargs

g irall monlcosribale an
oo vallan of o kel of
chadenpe doo Indlividva b o the
g and el et 1o
matran i sppopriale kel of
ol e | re oo sary o2 g, “Os
yow wrad e sharedl b o o o il
“Lesk ' kg e B isgethesr and
Phini vl sed Fpoi i dis it om
wonr o "I ooks Bee thadrmay
o oz ey For o, Ll s by
syl Bineg hesdee”
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11, FUFFDATIVE ENVIRONPMENT: ESOTION DDACHING | BECAFRIULIRNG LEARRING | FOSTERING GROWTH MIVDSET

FOSTERING GROWTH MINDSET | staff suppert young people in developing achisvement

affort baliefs
ITEMS SUPPDRTIMG EVIDEMCE/AMECOOTES
1 S o ok B v NG pEopde E tal sk N .ﬂru.u‘hﬂ._ﬂ. aftemipt 5 A Qe O s e wsing D
alterngl bo Eguin aul fa b figiaenil how Eimpiose o pooplen al wropeiicg ks Squae

U b b s s B irmjrriani,

Easiinn e Bt ootk i danst
wifiderdy ooy e to doso
|, stald pmpin wih comed
areweer before ooy person hae
i Lo feijond mhen & g
parson doosn T brosy bow i

I iwe; Salf donct ceph e the
Euest ke §) b a B,

o [l Theinesleishowito
imrovedeg, 0, whaiomid you
do dffcront ™ "Met {lme whal
el yeudn B beep won el
ociignd )

¥ sl denck suppent contrbation
o AT 1 O FoLe
et i b of th s
descibed kora soose of 206 5 or
shrgdy don't snppon g
e atall

Bl aippo mnbBationecs
wocarepilirent o wuna
pecph bt i ik sibe b o
evaluat e cmime s sach as
e h "1 b 44 or*You'm
el
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socormplshmmes of woing
piop | g sk posadid qini g b
vy s b o i e v s s e
ros-rvalual s lBnguags g,
T chetall i thak s s helps
ot @i ihie pea wein my
mird " “Fou figemed that word aut
drarn Byecom et by your el 7]

¥ Shafl only am ibuke U0 of
fabluee to faclon cuvslde of young
e eIl iy, e
FUSTERITTR PR ER R R ST |
oitwars. “Sorme pecple s tanen
good o moth,” W the
Tivac boer " Pl Loy s disch
[T BT

3 51T s Eule suC e of falure no
tacbon: boih wimin aod culsbdeal
erirg) pea by coniad o rrake
roali s liend abost peinmg
pospbes conirol O uoess of
e
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sirabedpy, abienting, practos o
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difaienl sirstegy thitimei
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W1, INTERACTAE EMVIRD NRENT | FOSTERIRG TEAMMWORE | FROMOTIHG RESFORNGIBIUTY AND EADERSHF | CULTIVAT MG E WP ATHY

FOSTERING TEAMWORK _ Staff provide opportunities to collaborate and work cooperatively
with athers

JTEMS SUPPORTING EVIDEMCE/ANECDOTES

1 50a® di ol o ovid & e liin e
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B S i bl e cpoymeortiin B i
LN i e b e 1 kel i
seall greupa but the sciiily
chesminT inchuck sciive
colgboratben (e d. dat Bagh
QE L ey ng e epke wor b
on mdraidudl ad projeci the
awrre Libde: youineg e pla
(vl W d il w e pon ks for Thar
arup

5 S0 piines bl o oppaet uin i thes o
§0ANG Pinphe 10 partcpei e
nomal| prcigrt b raquire sl s
ollaboralion je.g, wirkeg
gl G & JEe pofect.

w e e with dbosion and
planing, ntedependani riles,
]

]

1 S0l dio el P o appes binties
Fool ‘a1 woel Doveat
wharesd gaats,

50 i e o L s T
SR oSy 0 phi 10 Wik
i dhased pedla

& 00 ekl fgoe? lin itas fod all
g b foea e ol
Ireciithunls | B vemk doaand
share=] gaah deg, sichpmung
pearson Con ks § section 1o s
%oy voeag people bold 3
cakapnd §loge e}

1 5k o nof prosdce g
peopkes tpporduniies iogmad ne
Grouppigins shil

350 prosioe ol poung poopheat
ke 3 Smied oppomiuniy ko
v il acwd prac iR grog:
phodeis sl (g, 4 Tullgioip
it s b5 oy o o al
wewng peopksfoasnivb s
yrrang e s beielly share n
i st

5 5L prowich: 31 soung poopde
mukipde o esferded
cpperhnilies G orckrtend i
o g s el s B g
Comiri b b bkl s O s Do s o e
arimp o ofakwih of e tale
e poralsaddy Fora parfi

& L Pr Ry ko 1ot

d g

= AR Fgres A

i of [P s L o] s s Dy O Do s oo o b e omindd et Ly Lvieress gt sl




181

L PN TERACT I ERPOUR ML KT PO TR MG TLARWOHE | PROMOTIRG RESPONSITLETY & ND LEAD DRGEF | CULTIGATING EMPATHY

PROMDTING RESPONSIBILITY AND LEADERSHIP | 5taff provide young people with

opportunities to grow in
responsibility and leadership

JTEHZ

15 1all do reer? prdedale yeiny
s ok bl O e TR s 12 B
respam sl bbe for assdgeed Eanka or
Al L

B Slall provida sone youn g people
el Fooegoe il i D D B
resporiie S asdgned ok or
T (R

5 ST preesid e il yiowoig pads
it Nty oo el i i 1
respecmshle o msipred taks o
el b (o, L allerscliics,
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[l

SUPPORTING EVIDENCE/AHECDOTES

15l Inecp e By ke ceer oF
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N1, INTERACTIT EHTRCHRME WY ; FERTERING TOASYACIRE | PICINCITI NG BSS0M M 17 AND IEADERSIAP | CLILTA THRG TMBATHY

CULTIVATING EMPATHY | Staff support young people in practicing smpathy skills

SUPPORTING EVIDENCE/ANECDOTES
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W1, INTERALCT BT ERV PO M NT - F DG TERIHG TEARMWOEE | FEOMOTIMG RESPONSBILITY AND LEADERTHIF | CUT A TING P PATH Y

CULTIVATING EMPATHY, continued | 5ta#f support young people in practicing empathy

skills
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W, ERGAGING ERY IRDRBERT; FURTHE S RG LEARNMNG | 51FFDSTIRG YIUTHINTERESTS | SIPFORTENGPLANS ARG GOALE

FURTHERING LEARNING | staff encourage young people to deepen thair learning

JTEHS SUPPORTING EVIDENCE/ANECDOTES
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I EHGADING E5 FOMRSERT : FLITIE FEN G LARREN G | S0 ROE TR PO TH IR ST | SR TING Puakes M Gdss

FURTHERING LEARNING, continued | Siaff encourane young people o despen their

learning
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. ENGAGING ENVRONMENT: FURTHERRG LEARKING | SUPPORTING PO HINTERESTS | SUFFOATING FLANE AHD GIALS

SUPPORTING YOUTH INTERESTS m Staff shape opportunities for young people to make

choices based on their interests
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1. EWCAGING B BCHRIRRTRT : § (00T MR | ARG | i

SUPPORTING PLANS AND GODALS | staff provide opportunities to plan, set goals, and

VIR T T IMTE R AT | SUMRDRTING PLARS ARD GOALY

solve problems
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SEL PDA OESERVATION GUIDE

Summary of Scales

I. SAFE ENVIROMWENT
Crestirg Safe Spaces

il, SUPPORTIVE ENVIROMMENT
Ermofian Coaching

Leaffolding Learming

Foeering Grorash Bt sei

fil. INTERACTIVE EMVIRONMENT
Festering Teamwork

Promaotng Respontbi b and Leadeship
Cif peating Empathy

I, ENGAGING ENYIRONMENT
Furthering Ledrmmg
SupporEing Toush Indemss

S<heduled starting tims: fiztual i rling toe:

Schesduled aad tima; Actualend time:
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Appendix H

SEL PQA Permission
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Appendix I

WCSD-SECA (Short-Form; Version January 2018)

Directions: Circle the emoji that tell us how easy or difficult each of the following are for you.

Name: Age: Gender:

How many Skyhawks camps have you attended (circleone): 1 2 3 4+
Response Options: & = Very Difficult & = Difficult ©© = Easy © = Very Easy
Self-Awareness: Self-Concept

1. Knowing what my strengths are. & ©

Self-Awareness: Emotion Knowledge
2. Knowing when my feelings are making it hard for me to focus. & ®
3. Knowing the emotions I feel. & ©

4. Knowing ways I calm myself down. & ©®

Social Awareness

5. Learning from people with different opinions than me. & ®
6. Knowing what people may be feeling by the look on their face. & ©

7. Knowing when someone needs help. & &

Self-Management: Emotion Regulation
8. Getting through something even when I feel frustrated. © ©

9. Being patient even when I am really excited. & &

Self-Management: Goal Management

10. Finishing tasks even if they are hard for me. & &

11. Setting goals for myself. & ©
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Self-Management: School Work

12. Doing my schoolwork even when I do not feel like it. & ©@

13. Being prepared for tests. & ©

Relationship Skills

14. Respecting a classmate's opinions during a disagreement. & &

15. Getting along with my classmates. & &

Responsible Decision-Making
16. Thinking about what might happen before making a decision. & ©

17. Knowing what is right or wrong. & ©
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Appendix J
WCSD-SECA Short-Form Permission

FREQUENTLY ASKED QUESTIONS ABOUT THE WCSD
SOCIAL AND EMOTIONAL COMPETENCY ASSESSMENT
(WCSD-SECA)

Background

This decument provided reponies 10 IPequently iked questions shau the WESDWSECS, [rstru menty

"M II T [ T Ty
. Al TEEL R B

B’ o mmed e

T e e T T =
that s uI:unl‘l.rv\.l P BEAEAE SRl AFvs Sivrssine o L.l.-llrm'ln.lqp |_.|n_-|.\,_|._| = aLens o

free and open-goueos

I you have additional guestsons abous thes assessment and relited research, please contact Laura
Dravidson, Washoe County Schaal Dhistrict Director of Research and Evaluation 2t T75-248-3850 ar

SavidsoniEeashooschoclsnet

Frequently Asked Questions

|. What is the WESD Social and Emaotional Competency Assessment?

The WCED SECA & 2 ser of ineruments developed chraugh a collaboration beowoen Washae Coonry
Sohoal Cisarice, the Colbboraree for Academic and Social Emonanal Leaoning (CASEL), and the
Liniversitg of lilincis ar Chicago chraugh an instnae of Educarion 5ciences Research-Pracritioner
Fartnerzhip grant. The propect resulted in the development of twa instruments ard a bank of gers
afigned 1o che CASEL § cluscers and WWCA0 SEL standards:

% Long-Form Assessment 40-m2om inscrumenc measaring eight domains of social and
ernptiongd competence: 1) sell-awarengss of srengrhs ard weaknegses, 1) sed
awareness of pmations. 3) self-management of emations, 4) ssf-rmragsment of poaly, 5)
sef-rnagement of schoal wark, &) refaticaship skills, T) socal searensss, and d)
responsible decision=making,

= Shore-Form Assessmient: | T-icem, shor-farm assassment of global sockl and
emational cormpetence,

o ltemn Banle: |38 rwemns assessing eight domains. Usedul for wraining and mem

replacement

1, Can my arganizationidistrictischoal use thess instrumants?
Tes! All thres instruments are free and cpen-source, You and your organizacicn can use and sdapr the
mstrumesn ks any vy pou would e Tow do pot resd to reguest permission to use thede mstruments,
buc we appredace if you would dee the measure so we can crack how organzztons use the
imstruments and expand aur knowledge base and cannect users together. The measure @n be cced as
“icems fram o sdapted from the WESD Saclal and Emarieral Competerncy Assesament [Duavidson et

al,, 2007)"
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Appendix K

G, 539 AN Wiskewy Bl « R Hisw ssessa e fromn Coael om

Re: Mew message from Casel.org

Frem: |nfa Casel [infoboasal ang
To  jersempincentityahoacom
Data:  Monday, March 13, 3323 2t (902 AW PDT

Thank you far your inguiry 1o CASEL Yeu may wse the CASEL fmmework “wheel” a2 noted below, W just a5k that
you please not abter the fmage, and reference CASEL a5 the sournce.

Best,

The CASEL Tearm

CASEL: Collaborative for Academic, Social, and Emsationnl Learning

E15 W, Var Buran 54, Sune 210

Chicage, IL G007

312-335-3770 (maim|

caselorg, | Gubssribe 1o CASER'S Mewsletiar

MERS AL L& FRFS

M THE VILLALE
OUN CHILDREN NEED

From: Infe Case! <info@casel ong=

Date: Tussday, Mardh 7, 2023 at 2:02 A
Tet Infe Casel <infocasel ongs

Subject: MNew message from Casel.arg

Frem [first-name] Yincent {jerermyvincanigiiyahoo.com)
Resanncher
Madlragal Mazarang Univarsiy

Dphane
Faason for Canlact inhe

1 @ curenlly working on mry PRD thiough Morfivaest Mazamne Uniersiy. My reseanch cerfan o SEL praclices
canband on 8 Postve Youlh Devolooment athlobic camp.

Miay | use lhe CASEL Whest imags within my ressarch paper?
I inband tr wse & in chaginr b, the leratuns neviow.
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= Pack o # - m fochive E ki m [ ﬂ Spam ee % -
Bronfenbrenner Ecolagical Systems Theory tahoafahax gy
Jeremy Vinbent < @oeircdrcent@palon dom = _m_ Tee M L af SR AM ..D-
Tz alsnariiadpsvchialogumetestug com

T Trions iF oy DOtoes

Toune wanking en: ooy PhEY IEaeahi Mentisrest XNucapzne Tlnivesil

Sdar L e che Brordenbeecoer's eokogicad srevems T hecor image sor my dssectesony 10 ik be gropedt ched o oy degestghon
Bt s,

Jerery Vinzens

Appendix L

h_.n:u_._nﬂn.."u_u..“.m.__......._.n_ﬂ...nl_n_u."...JnH.nm_q.n.u.._.. _m.__H......n.....,.....__".__.._....._.“.... ._.“._..
Tare Mereey Wineerl

Il deremy

I Renks tor reacnimg aut A5 King 8% you ciba pur wehsns (e Hsponodogy Makes Hoadquartars s as »our sourss, you Fave o parmissian s this
Brortanbmannars Ecokgical Systams Theory dagram Tor your dissanabon.
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