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Preface

The Bible boldly tells us “Through the grace of God
we have different gifts. If our gift is . . . teaching let us give
all we have to our teaching.’’* This biblical command pre-
cisely expresses the purpose of this book. Hopefully this bit
of paper and ink can help Christian teachers of adults to
more effectively give all they have to their teaching.

We believe that this book on the basics of Christian
adult education will be profitable to the serious teacher. It
is not a book of gimmicks. It is not a book of clever meth-
ods. Too many teachers today nourish the notion that clev-
er methods in themselves will cure the ‘“common-cold”
attitude toward adult education in the church. Methods
without the proper foundations in theology, philosophy,
and objectives, however, are like roses without roots—cut
flowers that quickly fade.

Thus the authors of this book have not dealt exten-
sively with methods. Many books on creative methods are
available. So, while not neglecting this aspect, this book
seeks to help teachers with such foundational things as
Christian beliefs, philosophy of education, Christian psy-
chology, organization, training, goals, and better under-
standing of the people they teach.

As the editor of this book, I want to thank each con-
tributor. Each one has distinguished himself or herself in
the field of Christian education. Each one worked hard on
the assignment. I must further thank the members of the
editorial committee which guided this project from its in-
ception: Dr. Kenneth Rice, Dr. Donald Metz, Mr. Donald
G. Whitlock, Mrs. Ethel Bailey, Rev. Robert Troutman,
Rev. Melton Wienecke, and Dr. Earl C. Wolf.

—WESLEY TRACY

*Romans 12:6-7. From The New Testament in Modern English,
copyright @ by J. B. Phillips, 1958.
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Part 1

THE ADULTS
WE TEACH



Chapter 1

if | Could Only Understand You

Toward a Psychology of Adult
Christian Education

Richard Lee Spindle

Many try to dismiss the importance of adult educa-
tion by resorting to the persistent “old dog™ adage. “You
can’t teach an old dog new tricks!” they insist. Canine lov-
ers will tell you that this claim is a vile lie, perpetrated and
repeated by those who are ignorant of dogs. Zeigler insists
that “Adults aren’t old dogs. Furthermore, you can teach a
dog what he wants to be taught if the teacher knows more
than the dog, and knows how to handle dogs.”! Education-
al psychology has taught us that adults can continue to
learn indefinitely—regardless of chronological age.

Adult education has existed from the beginning of
time. Churches and synagogues have historically been the
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ucation and Doctor of Education degrees from Southwestern Baptist
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lege, he served local churches as minister of education, associate pastor,
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center of education. The Hebrews taught children, youth,
and adults in the synagogue. The-early Christian Church
conducted “catechumenal training” mainly for adults.
This was probationary training for church membership.
Monastic training (fourth to tenth centuries) was primari-
ly for aduits. A great thrust of the sixteenth-century Refor-
mation was Martin Luther’s Bible training. Although the
modern Sunday school movement began to 1780 to teach
“ragged children of England,” it has evolved as the great
Christian educative agency for “well-dressed adults of
America” and the world. World War II gave great impetus
to adult education. Adults were forced to learn new skills
and research new and uncharted realms of knowledge.

Various indicators seem to point to the fact that we
are in the early stages of a great surge in adult education.
The phenomenal growth of community colleges in America
indicates that adults are responding to a multifaceted and
interest-oriented curriculum. The emergence of continuing
education programs in business, industry, schools, and the
church indicates a belief that adults can continue to learn.
Recent statistics of the U.S. Bureau of Census indicate
that the world of the immediate future will be a world of
adults.

Never before in history has the interest in education
been as intense as it presently is. The significance of this
statement is amplified by the fact that “adult education
is the largest and fastest growing segment of American
education.”?

We live on the eve of an explosion of adult education
in our world.

What should be the response of the church?

How should the church plan to meet the challenge of
adult education? A first step should probably be to discov-
er the unique ways in which-adults approach a learning sit-
uation. How do adults learn? The following are some
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assumptions and suggestions of which the teacher of adults
in the local church should be aware.

Adults Are Experience-laden

Experience is a most valuable commodity in our soci-
ety. No adult is without experience.

One is not born with experience.

It is not a gift or endowment.

Wealth or prestige cannot provide it.

Education does not necessarily provide it.

It is something available to all adults, and all adults
have varying kinds and amounts.

No two adults have the same experience.

Since each experience is unique and distinctive to the
“experiencing’’ person, it then becomes important and of
value to all other persons.

Experience is not necessarily measured or valued by
bulk, quantity, or chronology. Despite chronological age,
experience may be limited to a few areas and a few people
and represént a narrow world view.

Experience is not necessarily valued by the impact or
dynamic of any particular experience or set of experiences.

Because it is your experience and uniquely from your
vantage point or frame of reference, then it has value to
me. The intensity or degree of its value to me is in propor-
tion to the degree or way in which it meets some felt need
of mine or relates to my self-concept. Its value is only po-
tential, however, until you share it with me.

A program of adult education in the local church
should offer opportunity for such sharing of experience.

Adults Are Goal-oriented

Unlike children and youth, adults do very little with-
out goal or purpose. Children step over cracks in the side-
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walk and walk on fences just because it is fun—but for no
real reason. Teens play ball and swim and incessantly
drive cars just for fun. Adults normally act in the light of
some goal.

They play golf and jog and go to the health spa for a
purpose—a healthy body. They drive a car with a goal—to
go to work, to go to church, to go on vacation, to go to the
store. They attend certain educational classes because of
what these experiences can do to help them reach some
goal—mental development, spiritual growth, skill develop-
ment, etc.

Adults live in and believe in a goal-oriented society.
Life is not lived haphazardly or without attention to cer-
tain rules, norms, laws, mores, and goals.

For adults to respond to adult education in the local
church, clear and specific and reasonable and need-related
and interest-related goals should be set and stated and
understood and followed.

Adults find security and meaning in the guidance
which goals provide.

Adults Are Problem-centered

Adults reside in a world of problems and problem-
solving. Most adult vocations deal with the explanation of,
prevention of, and/or solution of problems of some kind.
Jerold Apps suggests that “every person has problems . . .
in his work, with his spouse, understanding his children.”’?

Adults have independence. Such independence means
that one has the ability to recognize and solve certain
problems.

Adults have responsibilities. Every normal adult is in
authority over somebody or something. Such authority
and responsibility demands that they spend much time
dealing with, coping with real, concrete, “earth” problems.
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Because of this problem-centered orientation, adults
are inclined to seek for and respond positively to education
or training which will help them better meet and effective-
ly solve their problems.

Adults Are Fixation-prone

Edward Thorndike, educational psychologist of the
early 1900s, disputed with many notable thinkers by say-
ing that adults are not “set’” mentally at age 25. He sug-
gested that adults can go on learning and developing
indefinitely; however, it is true that there remains a hu-
man tendency—especially for adults—to become fixed,
set, or habituated in ways or modes of thinking and doing.
Adults are influenced by customs and traditions and com-
monly accepted ideas and actions. The normal human
adult response to change is negative.

Adults indicate their tendency toward fixation when
they say such things as: “I never did it that way before!” “I
have always done it this way!” “I did not know there was
any other way to do it!”

Adults find a sense of security in predictability and
sameness. Once a successful way of doing something is
found, the adult tends to adopt that way and become fixed
in it. Change then may become painful to him.

This proneness to fixation, however, need not become
a prison. Adults can break free and learn and adopt new
and different ideas and approaches to life.

Adult Christian education can serve to cause a con-
structive discontent with the status quo and deliver one
from the bondage of fixation and sameness in living.

Adults Are Influenced by Group Awareness

The adult, in our society, is quite aware of the group.
Our government is a group approach and not an individual
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or one-man rule. Most of our social institutions—church,
school, business, and industry—are group-directed.

The democratic concept touches and influences most
all areas of our lives. The adult likes to be part of a group.
He likes to feel part of a group. He is recipient of group
pressures and group benefits as well. There is a certain pro-
tection and fulfillment in community.

Because of our group-oriented society, adults become
somewhat other:directed. They are enabled to move out-
side themselves and move toward “socialization.”

Adults Are Self-conscious

Self-concept influences adult action. Many adults
exist with a grossly unrealistic self-appraisal. Some see
themselves with a much too low self-image.

During the adult years—if not before—a person
should arrive at a somewhat realistic appraisal of self.
Adults need to identify various areas of talent, ability, arid
expertise. Areas of life that need development also must be
identified. Men and women need to formulate a personal
philosophy of both life and death. One needs to think
through to his very self.

Who am I?

What do I really believe?

Where am I now in my “life-trek’?

Where am 1 going?

How will I arrive where I aim to go?

Adult education helps us to arrive at a better view of
ourselves. The adult Christian education program should
help the individual define himself among the local church
group and arrive at a satisfactory and realistic self-image.

Adults Are Culture-clad
Adults have lived long enough and experienced
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enough of a culture to begin to live out that culture. Cul-
ture-clad customs and ideas and feelings are evident. The
longer he lives, the more acculturated the adult becomes.

Men and women become able to identify and live out
the proprieties of culture. Such a discovery makes for bet-
ter social acceptance and adjustment. Despite the reaction
of some to the strictures of culture, no normal adult func-
tions meaningfully by rejecting all that is culturally
acceptable. All adults are touched by acculturation. No
adult is exempt from the influence of cultural propriety.

Awareness of cultural propriety and cultural expecta-
tion is a forward step in the process of civilization. Cultural
concern is an indication of active involvement in the civi-
lizing process. The attempt to understand and break down:
various cross-cultural barriers is another step in the civiliz-
ing process.

Paul Bergevin, in A Philosophy for Adult Education,
writes: “The civilizing process is a corporate, social move-
ment involving the whole of society, as it moves from bar-
barianism toward refinement in behavior, tastes, and
thought.””4

Every attempt one makes to understand culture and
intelligently relate cultures is a move toward the develop-
ment of a healthy and realistic world view.

A healthy local church teaching-learning situation
helps adults encounter the various reasons for cultural de-

velopment and better relate to an ever expanding world
view.

Adults Have Individual Expertise

Dr. James Williams writes: “No adult is without au-
thority and influence over someone.’’5 A parent exerts in-
fluence over children. A teacher influences students. A
foreman influences other workers. A group member exerts
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influence over various other group members. This dynamic
of exerting influence may occur in an informal group at a
social event or over a cup of coffee in one’s home. It may
occur at a formal group like a Sunday school class.

There is a certain authoritativeness about adulthood.
Adults seem to speak with a certain power or expertise be-
cause of their experience. They have developed certain
skills—communicative skills, social skills, manual skills—
to survive in the world.

Each adult is good at something! Few—if any—adults
are totally lacking in a skill or an ability. Most adults move
from a stance of ‘‘many irons in the fire and none of them
hot” to a stance of “fewer but hotter irons.” Interest, ef-
fort, and skill narrow in on a specific area of affinity and
ability. Each adult seems to feel the néed to become a kind
of expert in a particular area. Each adult seems to want to
contribute his unique part to better the outlook of the
whole of mankind.

Adult Christian education, rightly done, can make use
of those unique areas of individual expertise. It can also
help an adult narrow his interests and efforts to certain
areas for maximum service.

Adults Are Fun-loving

The normal adult in our culture loves to have fun.
Those who cannot or will not have fun seem to gravitate to-
ward hospital rooms and psychiatrist offices.

There is a certain release and relaxation for adults in
fun and humor situations. Such emotional outlets are ap-
parently healthy for the total person. They serve as open
“pressure valves” through which much pent-up emotional
and psychical strain is released. Adult fun times can be
therapeutical!

Another benefit is that adults see each othet as equals
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and very human in occasions.of fun and humor. Steve Al-
len, noted American comedian, suggests: ‘“Humor is a so-
cial lubricant that helps us get over some of the bad spots.
. . . Humor is a humanizing agent.”®

In an open and informal approach to adult education,
one has the opportunity to express and develop his sense of
humor and find release and fulfillment in a fun situation.
The Christian adult education situation should be fun!

Adults Are Service-directed

Through .childhood and youth, your adult students
were in the process of continually receiving. They received
guidance, protection, and training. They were constantly
on the receiving end of much of the activity of life.

Most adults reach a point where they are no longer ful-
filled or satisfied to be constantly receiving. They want to
produce. They want to contribute. They want to give.
They want to minister. They want to serve.

The adult, at some point in his development, looks
outside the windows of himself and notices that life is slip-
ping by. He looks back at himself and wonders how much
he has done for the betterment of mankind. The Christian
adult wonders how much he has done for God. Often he
senses an urgency to leave the signet of his life on the clay
of passing time.

Good adult Christian education provides more than
“inside the four walls “thought provocation.” The adult
religious education plan should provide for adults to serve
God and others.

Adults Are Freedom-focused

The adult has moved from the total dependence of
early childhood and the limitations of youth to an adult in-
dependence and freedom. The adult naturally resists that
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which binds, limits, or militates against personal freedom.
He will avoid a situation where there are a lot of restric-
tions. He will shun situations where someone tries to tell
him what he needs to know.

Bergevin reminds us that ““if we are to realize our po-
tential, the adult learning process must become a creating,
releasing experience rather than a dulling series of passive-
ly attended indoctrination exercises.”?

Today’s adults respond to situations free of bondage,
limitation, restriction, and red tape. They will attend
adult Christian Sunday school classes where there is a re-
laxed, informal, creating, and releasing atmosphere.

Adults Need to Be Involved

Adults respond better to situations in which they have
been active. They should be involved in planning, imple-
menting, administering, and evaluating the adult Chris-
tian education program.

In a sense, this interest in involvement is inclusive of
each of the preceding 11 statements. Jerold Apps writes:

The success of any religious education program de-
pends on involvement, not only involvement of partici-
pants in various facets of the program, but involvement

of volunteers to lead small and large group discussions,

teach the more formal classes, coordinate the more in-

formal and less organized learning experiences, and to
plan and administer the entire program.?

Through a program of adult Christian education that
seeks involvement of each adult, there is the opportunity
to:

Share the wealth of one’s experience.
Work toward meaningful goals.

Solve personal problems.

Free oneself from numerous fixations.
Define oneself in a group.
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6. Arrive at a realistic self-appraisal.
7. Learn about and live out cultural proprieties.
8. Develop individual expertise in some realm.
9. Express and develop a sense of humor and find
release in an adult fun situation.
10. Serve real human needs.
11. Express oneself in an informal, creative, and free
way.
12. Find involvement to shape and mold one’s total
being.

Teaching adults does not mean “telling them what
you think they ought to know.”

Teaching adults does not mean “sit still and listen to
me preach.”

To teach adults is to guide and direct and enable them
to encounter and respond to truth.

The following dynamics have proven effective in adult
Christian educative situations.

Effective Dynamics in Adult Christian Education

Dialogue. The teacher of adults should be able to direct
adults in dialogue. Research has shown that personality
changes result from meaningful dialogue. If adults are
viewed as persons who are to be told and taught and talked
down to, their image of themselves is threatened. Many
will soon withdraw. Adults have much to learn from one
another. They become teachers of one another.

Modern communication has challenged much that we
believe is important in human relationships. A loss of com-
munity occurs with the breakdown of the primary speaking
relationships. Some believe that without ‘‘face-to-face re-
lations, the cement of community will crumble and
dissolve.”®
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Large-scale efforts are being made to channel our un-
thinking habits and our purchasing decisions and our
thought processes by using insights from psychiatry and
the social sciences. Many of these efforts to influence man
are below the level of awareness—often subliminal and
called “the hidden persuaders.” Packard says that ‘‘we are
manipulated more than we realize.” 10

When adults come from the world of manipulation,
they resist being talked down to or in any way manipu-
lated. They deeply desire and need interaction and
dialogue.

The “dialogical teacher’ believes that the hearer is as
important as the speaker.

1. He incorporates dialogue into whatever method he
uses.

2. Heis alert to the meanings his students bring to the
moment of learning.

3. He attempts to help his students formulate their
own questions and meanings.

4. He recognizes himself as a resource person who uses
his knowledge and skill to bring the student and the gospel
together. '

5. He is not defensive about the content he presents.
He allows for discussion of the pros and cons.

6. He speaks and acts as educator but departs from
his teaching plan without undue anxiety. He is not over-
whelmed by the pressure to “teach the lesson.”!

Dialogue means giving the other person time to speak.

Dialogue means getting to know each other as persons.

Dialogue is unafraid of personal encounter.

Dialogue allows for and—at times—invites disagree-
ment with oneself and one’s ideas.

Dialogue seeks to give affirmation to others.

The teacher of adults in the local church should devel-
op his abilities to direct dialogue. He should:
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1. Enlist and involve class members in active partici-
pation.

2. Encourage each to verbalize his thoughts and feel-
ings.
3. Guide class members as they explore uncharted
territory.

4. Probe to uncover deeper truth.

5. Verbally recount and reflect what has been said.

6. Reinforce a member’s comment.

7. Serve as a resource person and guide class members
to appropriate materials and resources to help answer their
questions.

Identification. There is a twofold need for identification
in adult education. First, the adult learner needs to identi-
fy with a great cause and with a strong personality. The
cause of the gospel and the Church of Jesus Christ offers a
profound reason for living and dying. The teacher of adults
in the local church should be one who has earned the re-
spect and confidence of the adults. Second, the adult
learner learns more and responds more positively when his
teacher makes the learning experience a cooperative en-
deavor. The teacher of adults needs to enter the learning
experience as a fellow learner and creative listener.

The Christian teacher identifies with his students in
their questioning, in their probing, and in their pain. He
identifies with them when they socialize, when they laugh
and joke, and when they want to talk to him as a person.

He spends much time cultivating a listening ear. This
time spent in listening helps build good relationships with
people. “As we listen to people, we help them break out of
their skin-enclosed isolation and enter into the community
of experience and discover their potential.”!?

Many teachers find it difficult to be silent. “For most
of us, 10 seconds of silence seems like 10 hours of time.”!?
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QOur human tendency is to jump in with chatter and keep
the “noise ball” rolling. Most of us are so geared to project-
ing ourselves and our ideas with persuasion that we forget
or resist the significance of silence in teaching.

Listening urges us to identify with individual class
members. “Listening demands that we enter actively into
another person’s thinking and try to understand just what
is going on within him.”* The listener skilled in the art of
reply becomes a sounding board, an echo chamber, and
through the experience of being listened to, the troubled
person often discovers himself anew. %

Identify with your class members as a person. Let
them feel the equality of the ground on which you both
stand. Don’t yield to the old “master-servant’” idea!

Identify with your class members as a fellow learner.
Let them feel that you both are involved in a cooperative
and continuing quest for truth.

Identify with your class members as a genuinely inter-
ested listener. It is one thing to hear the sound of their
voices as they talk. It is another thmg to earnestly listen for
meaning and significance in what they say. Poor listeners
can destroy adult learning situations!

Service. “Teachers of adults in the local church, you are
actually involved in a cycle of service!”

You are not an authoritarian!

You are not a dictatorial teller of stories!

You are not a computer programmed with all the
answers!

You are—first and foremost—a servant!

You are a guide!

You are a learning leader!

Your task is: to minister to real human needs by shar-
ing with others in finding and responding to truth.

The so-called one-hour’s pérformance on Sunday
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morning is—at most—only one-fourth of your total respon-
sibility. Further, it may not even be the most important
part. A teacher’s cycle of service is a servanthood ministry.
It involves the following:

1. Learning About Your Class Members

Know them as individuals.

Know their talents, abilities, and strong points.
Know their weaknesses, dislikes, and quirks.
Know something about their family backgrounds.
Know—above all—their needs!

2. Pursuing Continual Personal Improvement

Focus on individual needs when you read the lesson.

Focus on individual needs in Bible reading and
prayer.

Prepare and share in the teacher training session.

Use creative approaches in sharing the truth in the
classroom.

3. Leading Your Class in Sharing in Order to Under-
stand and Respond to Truth

Keep the class session relaxed, informal, open.

Allow freedom of expression to a degree.

Refrain from posing as the authority.

Do not aim to get a concensus.

Focalize on the “kernel of truth” for the day. Don’t
feel bound and pressured to cover the lesson.
Repeat the kernel of truth several times in various

ways.
Give direction in actualizing or living out the truth.
Regularly ask for accountability.
You must lead by example! You model the role!

4. Serving Them During the Week

Personal calls in members’ homes cannot be measured
by human value standards.

Stop by to check on the baby’s cold.
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Phone to congratulate Johnny for making the scholas-
tic honor roll at school.

Write a note to express appreciation for one’s Wednes-
day night testimony.

Share lunch together during a busy workweek.

Schedule coffee times together.

Schedule recreation outings.

Provide regular, varied fellowship times for the whole
class.

Serve them more intently in crisis times: loss, new ba-
by, marriages, illness, important decisions,
death.

Promote a servant spirit among your members.

Show that all are workers together with God!

Yours is not meant to be the linear concept that views
the teacher as making a visit or two per week, performing
for an hour on Sunday morning, and then resting on his
laurels. Rather, yours is the cyclical concept of learning the
individual needs of your class members, preparing to meet
those needs through continuing personal improvement,
leading your class in sharing in order to understand and re-
spond to the truth, and then serving your class-during the
days of the week. It is in the contacts made between Sun-
days that you come again face-to-face with individual hu-
man needs. Here the beautiful and exciting cycle of service
begins to roll again.

As the teacher of adults continually persists in giving
himself to this kind of service, human needs are met, per-
sonal problems are solved, spiritual growth is fostered, and
maturing Christians evolve who, in turn, give themselves
in service to others.
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Chapter 2

U-35

Toward an Understanding of
Today’s Young Adults

Wesley Tracy

“U-35—isn’t that the magic whitener in that new
toothpaste?”’

“No, dummy, U-35 is the grime gobbler in that new
green detergent.”

“Are you ever out of it! U-35 is a rocket—a new secret
weapon.”

If this were a multiple-choice quiz, the correct answer
would be “None of the above.” U-35 is simple shorthand
for “under 35”—adults under 35 years of age.

In the United States alone there are some 55 million
young adults between the ages of 18 and 35. By 1980, that
number will swell to 66 million. The sheer force of their

WESLEY TRACY is young adult curriculum editor, Department of
Church Schools, Church of the Nazarene. He holds degrees from Bethany
Nazarene College (A.B.) and the University of Missouri (M.A.). He has
done graduate work at Nazarene Theological Seminary, Valparaiso Uni-
versity, and Midwestern Baptist Theological Seminary.

Rev. Tracy served as a pastor for 12 years. He is the author of New
Testament Evangelism Today and Sex and the Single Christian and is
the compiler/editor of this book.
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numbers makes them a major factor in the present and fu-
ture of the world. This is the largest young generation that
the world has ever known.

It is important that the Church study this generation,
for in them we see what Gibson Winter calls “‘a giant prism
that reflects what is happening to society, revealing the
best and worst features of the times.”! Further, in the U-35
generation we see the future. Their causes, values, and life-
styles are harbingers of what is to come.

Is the Generation Gap Real?

The huge number of the U-35s is not the only thing
that calls our attention to young adults. They have already
become the most influential generation yet. They have
been bold in their criticism of society, arrogant in their re-
jection of authority, and insatiable in their demand for
change. They have marched for civil rights, burned build-
ings and draft cards, defied police, and developed their
own moral codes.

They have taken in the dirty laundry of society and
waved it in the faces of the older generation. Their shrieks.
have awakened society to the enormous problems of pov-
erty, racism, war, pollution, overpopulation, unemploy-
ment, and depersonalization.

Some mistakes have been made by the young adult
generation. Being raised in an “instant-everything” age,
they thought that total changes could be made before
breakfast and that the state of affairs was totally the fault
of their parents’ generation alone. One of the weaknesses
of the young adult revolution is its lack of historic con-
sciousness. This lack has led to the further misconception
that their generation is the first to take life seriously and
ask the questions and support the causes they have asked
and supported.
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Despite the appearance of a cleavage between genera-
tions, the gap is more superficial than it might first ap-
pear. The U-35s have their roots in history, whether they
realize it or not. Their revolution is actually more a fruition
of cause and effect than a true revolution. Look at the his-
tory of the twentieth century and you can see that the
young adult expressions were predictable. They fit into
what one would expect to happen.

Allen J. Moore says, “Many of the causes supported
by young adults are actually the same causes championed
by adults which now have been taken up by the younger
generation. . . . The young adult culture is really an exten-
sion of the larger culture.”?

With Good Reason

The two generations are united around more causes
than they realize. But this is not to deny that real differ-
ences do exist. Some of the things that many U-35s have
rejected should have been rejected.

Materialism Resisted. The younger generation rebelled
against materialism. In all honesty, had not the older “de-
pression generation’ lost sight of the fact that it is more
important to make a life than to make a living? The extent
of this rebellion is seen in that, in a recent year, more Har-
vard graduates went into the Peace Corps than into
business careers.

Religion Rejected. In general, young adults had good rea-
son to reject the religion of their parents. They saw their
parents and their grandparents lose faith in God and in the
Bible. As Moore puts it, ‘““The parents of the present young
adult generation broke with orthodoxy, embraced religious
liberalism, and to a large extent dropped out of
churches.”?
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Probably no generation has been treated so shabbily
as today’s U-35s when it comes to matters of faith. The rug
was jerked out from under them. Young adult faith is a
jumbled confusion. This results from such theological de-
bacles as ‘‘demythologizing the Bible,” secularism, “God
is dead” theory, and the “man come of age”” doctrine. The
latter may be the most fatal heresy known in Christian
times. It is the notion that the race is finally reaching ma-
turity, so it no longer needs God as a Problem-Solver or
Soul-Saver.

Vital Christianity was at a low ebb during the child-
hood and adolescence of today’s young adults. The gospel
became social rather than redemptive. The churches they
were sent to were little more than mental hygiene centers.
The sermons they heard were devoid of supernatural re-
demption and oozed with mere psychologisms.

The church seemed to be engaged in trying to destroy
itself by actually promoting such things as premarital sex
and secularism. Churchmen hastened to faddishly baptize
as Christian anything they saw thriving in the world: civil
rights, situation ethics, secularism, and finally atheism
itself.

A friend reported to me that he was studying for the
ministry at a large denominational seminary in Iowa. He
recalled a statement by one of his professors that caused
him to drop out. “Of course we know,”” the teacher said,
“that Jesus’ death on the Cross is an object lesson in love.
But we also know that it is ridiculous to believe that the
death of a Jewish prophet 2,000 years ago can in any way
atone for our sins. Of course, gentlemen,” he continued,
addressing the class of young preachers-to-be, “you can’t
go out into the old, conservative Midwest and say that.
But every time you step into the pulpit, you can leave a
reasonable doubt.”

That is the kind of religious heritage that the young
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adult generation has received. Consequently they have be-
come a generation of seekers experimenting with playboy-
ism (neo-hedonism), Ayn Rand’s objectivism (religion of
selfishness), the Diggers (hippie cult of poverty), the drug
cults, Zen Buddhism, transcendental meditation, human-
ism, and Satanism.

What about young people who have come from homes
where the above.religious abuses did not exist? Why do so
many of them lose their way? There may be a variety of
reasons, but a principal one is the fact that for many years
now the home has not been the primary influence on
youth. The rapid urbanization of society has made school
and peer-group influences more powerful than the home.

Scientism Defrocked. One of the most hopeful signs of the
seventies is the way the U-35s have defrocked the high
priests of scientism. Their parents and grandparents
hailed the physicists, chemists, psychiatrists, and the
white-gowned researchers as prophet, priest, and king.

Vernon C. Grounds notes that “western civilization
has bowed down before the shrine of reason, an exclusive
reliance on man’s unaided powers of logic and intelligence.
... [Thisis] an idolatry which . . . rules out . . . divine reve-
lation . . . poetic institution or philosophical insight or
prophetic vision.”*

Scientism is a dehumanizing tyrant. We regressed so
far that thousands of educated people were made to be-
lieve (through behavioristic psychology) that whatever was
true for a white rat in a small, dark box in a lab was also
true of human beings. This debilitating doctrine is only
slightly updated today. As Dr. Sigmund Koch of Boston
University writes, ‘“The more sophisticated and recent
form of the image holds man to be an information-process-
ing entity operating on the principles of a binary digital
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computer programmed to conform to payoff criteria simi-
lar to the rewards of [the hungry rats].””5

Dr. Theodore Roszak, history professor at California
State College, observes that ‘“the crushing inhumanity of a
rationalistic world view has finally been recognized by this
generation as the distinctive psychic disease of the age
which can and must be remedied.”’® And young adults are
searching. In the absence of a true religious heritage, they
are trying everything: Eastern religions, American Indian
folklore, Yoga, drugs, occultism, and spiritism. It remains
for the Church to offer them a dynamic Christianity that
will meet their needs. The U-35s are, as Sara Davidson
points out, “a generation of seekers, a generation whose
world boundaries were shattered by drugs, politics, street-
fighting, encounters, communes, or rapid social change,
and who came to believe-in the possibility of an answer, a
key that would make life better immediately.”” U-35s by
their seeking actions have declared themselves friendly
toward faith.

With good reason the young adults have rebelled
against the materialism, empty religion, and reason-idola-
try of their fathers. This is not to justify their methods of
rebellion, but simply to say that it should not come as a
surprise.

Sexual permissiveness, another'area of the revolution,
is not good, but was nevertheless predictable. It isn’t as
though today’s young people created liberal sex codes out
of thin air. Movies and television have been glamorizing
the adulterous life-style for many years. The tolerance for
sexual expression found among the young has indeed been
evolving in adult society for a long time, as the Kinsey
reports testify.

We know that each generation, indeed each individ-
ual, is answerable to God for his own actions. But as work-
ers with young adults, we need to know that U-35s came by

29



some of their foibles and failures honestly. They didn’t in-
vent them all on their own.

U-35 Developmental Tasks

Three basic developmental tasks confront the young
adult: identity, intimacy, and productivity.

Identity or Self-definition. This task of discovering who
and what I am bridges adolescence and adulthood. That is,
the search for self-definition or identity begins in the teen
years and frequently extends into adulthood. It means
testing the options open to the individual. Self-definition
in today’s mixed-up society “involves selecting out of a
fragmented collection of expectations, relationship, and
ideals those which are most meaningful and putting them
together into an integrated definition of life.”®

Discovering identity means moving past the self-con-
cepts fostered by what others have said one is to the real
person inside. The important thing to communicate to
young people battling an identity crisis is that they are
created in God’s image and are objects of divine love.

Self-definition also involves choosing the right cause
or vocation to give one’s life to. Failing to find a cause or
purpose greater than himself will seriously cripple the self-
image of the young adult. One of the characteristics of this
age-group is the need for great causes. In our teen-oriented
society, young adult causes are in short supply. Can Chris-
tian education help here?

Intimacy. This is the dominating task during the young
adult years. It is “the relationship in which people know
one another, support one another, share their lives and
identify their interests with one another.”® This search for
significant friendships and meaningful sexual relations
will concern the young adult constantly until it is resolved.
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If the search for intimacy is unfruitful, crippling isolation
and loneliness result.

Repeated failure in the search for intimacy may result
in the young adult cutting himself off from other persons.
“Walls, barriers and prejudices protect the young aduit
who fails in his quest for intimacy. What starts out as pro-
tective isolation usually leads to an empty loneliness.”1®

Marriage, however, does not automatically solve the
intimacy problem. Frequently what Eric Erickson calls
isolation a deux resuits. That is, “two people living in the
same house, but unwilling and unable to relate openly and
intimately with each other. Invisible walls surround each
partner, protecting, but at the same time isolating one
from the other.”!

Meaningful intimacy grows out of resolution of the
search for identity and out of openness, honesty, and vol-
untary vulnerability in relationships.

It is easy to see how strategic the intimacy struggle is
to the eight human-development tasks listed by Havig-
hurst.: 12
. Selecting a mate
. Learning to live with a marriage partner
. Starting a family
. Rearing children
. Managing a home
. Getting started in an occupation
. Taking on civic responsibility
. Finding a congenial social group

0 =3 O O N =

Productivity. This task requires the young adult to choose
either a life of self-absorption that serves selfish satisfac-
tion, or a productive life that contributes to the well-being
of society. The immature regress inwardly and seek only
that which profits them persona’ly. Meaningful work is the
way most mature persons move toward productivity.
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Young adults by the millions have flooded the labor
market. The consequent shortage of jobs proves a real
handicap to young adults struggling with the developmen-
tal task of productivity, especially to the uneducated, the
poor, and persons of minority races.

Problems of Young Adults

Sex Problems. It would be almost impossible to overesti-
mate the influence of sexual matters upon young adults.
Sex is a dominant force. And the prolonged adolescence re-
quired by our society through extended education
requirements shoves the young person into serious sex
temptations.

Psychologist Harry Stark Sullivan concludes in The
Interpersonal Theory of Psychiatry that young adulthood
is primarily a time of lust. The genital drive and need for
sexual expression are never more firmly felt than during
the young adult years. Sex becomes a dominant concern as
the young person focuses in on sexual behavior and how to
fit it into the rest of life. Christian young people are not ex-
empt from the pressures of sexually related problems.

Another dimension of the sexual problem for young
adults is homosexuality, which Dr. James Dobson de-
scribes as a contagious disease that is spreading in epidem-
ic proportions. Moore says that this is “generally a
problem most characteristic of young adults.”*®

Anomie. This is a term given to the problems related to
the disorganization of urbanized man. Various terms are
used to describe it, including planlessness, lawlessness,
rulelessness, and rootlessness.

This element is urgently present in the U-35 genera-
tion. One gauge by which sociologists measure this is the
suicide rate. Suicide has been increasing among young
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adults at an alarming rate. About 1,000 college students
kill themselves each year. Some 9,000 more attempt sui-
cide, and nearly 100,000 more threaten to take their own
lives,

Related to anomie is the dropout problem. Moore’s re-
search shows that 60 percent of every freshman class leave
college, or are dropped, because they cannot meet school
demands. In addition the rootlessness of many noncollege
young adults causes them to “drop out” of life and exist in
a semicatatonic state.

A real danger exists in the rulelessness or lawlessness
dimension of anomie. Young adults, adrift in troubled
times, seem to be dangerously near to adopting an ex-
tremely selfish individualism which is so close to anarchy
that it is frightening.

Crime. Persons under 30 dominate prison populations.
The young adult arrest rate for major crimes such as mur-
der, rape, and armed robbery is higher than for any other
age-group.™

Divorce. This is a young adult problem, but it is also a
problem for the Church. If we Christians are going to min-
ister effectively to young adults, we must make up our
minds fast about how divorce relates to salvation and par-
ticipation in church life. Approximately one-half of all
divorces involve men and women under 29 years of age.

Mental Health. In our society the traditional landmarks
are disappearing like sand castles in the rising tide of new
things. This puts great stress upon the mental health of the
U-35s searching for identity, intimacy, and productivity.
Various forms of psychological depression are prominent in
young adults. In addition, 75 percent of the men and wom-
en in the United States who suffer from schizophrenia are
young adults.
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Some Implications for the Church

The concerns treated here have too many implications
(even mandates) for the Church for us to deal with them
adequately in this brief study. Let us mention only three.

1. Focus on Learning

John Doe walks into a certain church for the first time.
There’s no problem at all about which of the four adult
classes to put him in; after all, he is 27 years old and mar-
ried. So he goes into the “Couples for Christ” class. John
may be a college graduate, or a theology professor, or he
may have been converted last night in a skid row mission.

He may be interestéd in studying soul winning or ba-
sic Christian doctrines, but that makes no difference—he
is shoved right into ‘‘Couples for Christ,” where the teach-
er is plowing through Leviticus. His background,
aptitudes, and personal preference make no difference, be-
cause in this church (as in so many others) no one cares
whether he learns anything or not. The Sunday school is
focused on mere attendance, not learning. A student can-
not reach a point where he can say, “Now I've reached a
certain goal. I've finished eight basic courses; now I can go
on to something bigger and better.” No, the classes just go
on and on indiscriminately. His job is to show up, not
learn.

The U-35s are interested in learning. Half of them
have graduated from or attended college. If they do not
find challenging learning opportunities in your Sunday
school, they won’t be back. For us to fail to teach this gen-
eration, adrift without anchors, is a tragedy too painful to
contemplate.

The task for curriculum developers, Christian educa-
tors, and Sunday school teachers is clear. They must pro-
vide an intersection of young adult problems and
developmental concerns with Bible truth.
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2. Focus on Koinonia

The Early Church borrowed the term koinonia (‘fel-
lowship”) from Greek military parlance. The commander
of a Grecian traveling troop would at day’s end select a
camping area. He would designate one spot within the area
as the koinonia. Every soldier would then put down what-
ever he was carrying (weapons, food supplies, etc.) in the
koinonia and then go to find rest and sleep. In the morning,
he would receive his assignment for the day. Then he
would go to the koinonia, and there, from the resources of
all the group, he would take whatever he needed to get him
through his assignment for the day.

The early Christians related that to their experiences
of meeting together in house churches. There they would,
from the spiritual resources, fellowship, and support of the
whole group, find strength to face the assignment for the
day.

Young adults, in their struggles with identity, intima-
cy, and productivity, must find in our Sunday school
classes and our small groups this same supportive fellow-
ship. It may be the best gift we can give.

3. Focus on Flexibility

Each of us is apt to think that the way he was saved
and the way he is sustained in the Christian life is best for
everyone. We must learn that God is bigger than our expe-
rience of Him. If we can learn this, we will not make the
mistake of trying to turn out all converts with our own per-
sonal theological cookie cutter. We must not try to force
everyone into our particular pattern. We must be flexible
and adaptable enough to meet young adults where they are
and let God work through our patience, understand-
ing, and positive regard.

Inflexibility can make us duplicate in our Sunday
schools what happened to the duck in the animal school. It

35



seems that the duck was a problem pupil. His teacher ob-
served that, although he was proficient in swimming, he
was very deficient in running. Running held a high priority
in the curriculum, so the duck was enrolled in a program of
remedial running and then reevaluated. The records re-
vealed that not only had the duck failed to improve in run-
ning, but he now had sore feet and couldn’t swim either.

This parable of the sore-footed duck can be a starting
point for examining the flexibility with which we treat
young adult individual differences, of which they have
plenty and to spare.
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Chapter 3

“Singles” Is More than a Tennis Term

Ministering to Today’s Single Young Adults
Neil B. Wiseman

“Not more than 10. . . maybe less than 5.” That is the
reply a nationally known Christian education specialist re-
cently gave when asked how many evangelical churches
(excluding college centers) he knew about which main-
tained a vital Bible teaching program geared especially to
single young adults.

His statement may seem exaggerated, but it illus-
trates a tough truth. We capture the attention and loyalty
of the teen-ager, but practically ignore him in his post-
high-school days and early twenties. By implication the
church seems to say, “We expect you to drop out during or
shortly after high school. Hope you will be back in your
‘twenties or early thirties. Maybe you can return after you
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marry; this Sunday school always offers a fine class for the
newly married. You might even like to teach a class after
you come back.”

Next to the teen years the most serious attrition rate is
among young adults between 18 to 30 years of age—a di-
saster for the church when you consider the loss of vitality
for Christian service, new ideas, and future leadership.

Introducing the Single Young Adult

Since most of our churches do not have many single
young adults, it is easy to overlook them. Characteristics
of the single young adult are not easily defined. But for the
teachers of adults there must be the awareness that the
single young adult is different in attitude, action, and abil-
ity from the teen-ager. At the same time he does not have
the same life concerns as the young married, middle, or
older adult.

There is infinite variety in the characteristics of un-
married persons in the 18-30-year-old bracket. And while
such designations as having reached legal age, finishing
formal schooling, achieving full self-support, assuming
adult responsibilities, living permanently away from his
parental home, completion of military service, and having
had a certain number of birthdays may provide useful
clues to one’s maturity, they do not furnish universally ac-
ceptable criteria for deciding who is a young adult. A self-
sufficient 17-year-old high school dropout who is
economically self-supporting may be considered a single
young adult, while his 19-year-old college sophomore
brother may be considered a teen-ager.

When we think of young singles we usually mean em-
ployed, unmarried persons who live away from their child-
hood homes. But even this designation has many
variables. Some young adults are students in colleges away
from home who have a continuing interest in the church
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and at holiday periods are eager to be involved in church
life. Then there is the college student who lives at home;
his blossoming intellectual gifts coupled with his growing
need for independence create a special need for ministry.

Many singles are in military service, which has a wide
influence on social contacts, job opportunities, and the
willingness of the young persons to make long-term invest-
ments in their futures. Simply because they are usually the
larger numbers, those who have completed their education
and have joined the work force need the most attention in
the church’s ministry to this age-group. Then, too, di-
vorced and separated young adults need a caring ministry.
These people often face problems of shattered self-worth,
financial pressures, loneliness, and rejection by some
church members because of their broken marriage.

In The Church and Its Young Adults, J. Gordon
Chamberlin provides a useful insight. He says, “Young
adults have only one characteristic in common—they are
young at the business of being adults.”!

The young adult years usually include a significant
change in former family relationships and efforts to make
an independent life. Since the single young adult is inex-
perienced with independence and because severing the
“apron strings” is seldom easy, he or she may experience
great stress. Thus he needs the supportive, caring ministry
of a spiritually alive Christian young adult group. Such a
group can make a lifelong contribution to his spiritual
development.

The needs of this age-group are unique and worthy of
adequate personnel, budget, planning, and facilities in the
local church.

The Pressing Need for Single Young Adult Ministries
Young single adults provide a very productive nearby
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field for evangelism in nearly every center of population.
But why should a church give high priority to a ministry
for single young adults?

® Young single adults are a significant segment of the
general population. Almost one-third of the people in
North America live in central cities, and 75 percent of the
total population live in urban areas. Many young adults,
especially the college and university trained, view the city
as a necessary beginning place to become established in
their vocations. One national news magazine estimates the
young adult population will gain by 18.1 million during
this decade. By the end of this decade, one-third of the
U.S. population will be in their twenties and thirties; and
many of them will be unmarried and living near your
church. So the centers of population are especially in need
of a single young adult ministry, but we dare not neglect
this ministry even in small towns and rural areas.

® The Single Young Adult Needs Christ. Disillusioned
by affluence, mobile, often well trained, and sometimes
misunderstood by the older generation, these young people
need the Saviour. This is the age of the most significant
questions of human existence. He is asking: Who am I?
Where am I going? What kind of person should I be? What
do other people think about me? While during the teen
years the young adult thought about his or her choice of oc-
cupation, mate, and development of personal potential,
now the choices clamor to be made. Their quest is for
meaning. The church can guide them to the meaning they
seek. We must not shrug off this opportunity and responsi-
bility.

® Few Churches Have a Single Young Adult Ministry.
There may be good reasons for this apparent neglect, but
the fact remains that most churches do not reject the sin-
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gle young adult. They simply ignore him. And, like most
persons whose spiritual needs are overlooked, the young
single becomes less and less interested. His loyalty, in-
volvement, and spiritual life decline. But such a spiritual
vacuum may provide a greater possible degree of success to
those churches who try to minister effectively to this
group.

Elmer Towns offers useful guidance: ‘‘Because of their
drive for fellowship, arising from loneliness and identity-
crisis, young single adults go where there is warmth and
opportunities to meet other adults in meaningful settings.
They do not want to be treated as special cases, rather as
human beings.”’? So the need for such a ministry presses it-
self upon the caring church when we consider the total lack
of such an effort in so many places.

® The Church Needs the Young Single Adult. Surely
every church everywhere needs a new source of spiritually
aggressive people. When fully challenged by the living
Lord, the young single adult provides the church with a
reservoir of people with new ideas, deepening commit-
ments, enterprising vitality, potential leadership, and new
stewardship resources. Here is a target for evangelism with
high energy levels that can be channeled into useful service
for the Kingdom. Singles are often willing to invest large
amounts of time in Christian service. Further, recent
studies show that young singles give money at nearly twice
the per capita level of other church members.

How Is a Single Young Adult Ministry Built?

Bernard Asbell wrote of John Gardner, former secre-
tary of health, education, and welfare, ‘“Everything he
does is focused. He’ll say, ‘What are the most important
issues? What’s the one thing we’ve got to be doing?’ He
keeps looking for . . . the most important thing we’ve got to
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do in the next six months or so. . . . He connects ideas, peo-
ple, and resources so that something happens.”? And that
is exactly the foundation on which a vital local church
ministry for single young adults imust be built—ideas,
people, and resources must be connected.

Bible Learning That Intersects with Young Adult Con-
cerns. In far too many classes, the lesson consists of un-
questioned opinions, childhood prejudices, and outright
biblical error. This can change when Bible facts and an ap-
plication of the Bible to life are taught side by side in the
same lesson.

Bible history, background, and geography must be
shared. But real life and the Bible must have a head-on
collision in your single young adult group. Bible truth and
young adult concerns must be brought together. Your class
members must be motivated to a loving obedience to God
by this question, “What does the Bible say to my present
situation?” Single young adults thrive on solid Bible
teaching. Thus when the Bible is helpfully applied to life,
it becomes one of the very best attractions for increasing
the size of your group. Vital Bible learning will deeply
challenge attitudes and actions of your group members.
Christian growth for believers will result from such chal-
lenging teaching, and unbelievers will experience a strange
magnetism to groups where this happens.

But how does the average Sunday school teacher ac-
complish such a demanding goal? Are there practical ways
to make the Bible and real life meet in your young singles
class? How do we apply the Bible to human affairs?

One experienced Bible teacher makes the application
by relating three simple questions to the Scriptures during
both his preparation and presentation. These questions
are: What does the scripture say? What does it mean? And
how can I apply this passage to my life?
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Another method is to apply three time frames—then,
always, and now. In the use of then, the teacher seeks to
share what the original writer of the biblical passage was
actually saying to his readers in his time. Always is that
expositional dimension of the scripture which makes room
for the Bible to speak usefully to people in every age, cul-
ture, and situation. And the now question is answered by
applying the passage to the contemporary experiences of
the learner in your class.

Group Life. “Community” at the first sounds like a wide
spot in the road or a village too small to be called a town.
There are some likenesses. My meaning is closer to the old-
fashioned idea of fellowship and spiritual togetherness. It
is much more than fun and games; a lot more than a bat-
tered Ping-Pong table or an overused dart board. It is more
than a gripe-gossip session of those who wistfully long for a
day when the church will be perfect in every detail.

In a truly meaningful kind of fellowship, the young
single adult finds a group of caring spiritual pilgrims who
are willing to share their discoveries and sometimes admit
their difficulties. Like Wesley’s class meetings, time is
available for prayers, testimony, and, if needed, confes-
sion. This kind of togetherness is usually built by a group
who enjoy being with one another as they study the Bible
or do some meaningful work for the Saviour or His hurting
people. Sports programs and social events are needed on a
frequent basis in the single young adult group, but the
group should always seek to make those gatherings con-
tribute to the community or fellowship aims of group life.

Leadership. A unique kind of leader is required for single
young adults. He or she must be open and have the highest
possible motivation to be of service to the group. Since
self-discovery kinds of learning are most effective in work-
ing with single young adults, the leader must be flexible
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enough to try new approaches in teaching and see himself
as a guide, moderator, or enabler.

The leader must be one who deeply loves young péo-
ple, one who works diligently at understanding the con-
temporary young single adult to whom he seeks to
minister. He must be a blend of agceptance, openness,
love, ‘and steadfast integrity. The leader of young singles
must accept the jolts of their penetrating honesty. And it
will help if his Christian life is so consistent that others
may model his attitudes, dedication, and values in their
own lives. The leader’s oral teaching should be effective,
but it is vastly multiplied when it is consistent with a
worthy Christian example lived before those he seeks to
lead.

The gentle art of affirmation needs to be a part of the
teaching style of the leaders of single young adults. Affir-
mation is different from flattery. Flattery may be a lie, a
half-truth, or a full truth told to manipulate another. But
affirmation is that honest, positive truth about another
which we are willing to share simply because he needs to
hear it. Affirmation is an expression of appreciation for
what the person is or a recognition of qualities that God
has already built into his life.

To affirm another person does not mean that we fail to
recognize his sin if it be present. Some do need to have
their sins renounced on occasion. Sin is real; the Cross
speaks of its seriousness. Jesus identified sin, but at the
same time He appealed to something basic and fine when
He called people to be His followers. He quickly recognized
the strengths of Zacchaeus, Nicodemus, and the rich
young ruler. He did not deny their sin, but He was accept-
ing of them and eager to affirm them as persons of great
worth. Jesus loved people. He often found himself mean-
ingfully related to ‘‘unlikely” groups such as Pharisees,
Samaritans, and fishermen. He called them to be some-
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